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Problem
One of the more important decisions confronting a l l  young 
people across a l l  cu ltures  is the choice of an occupation. In 
recognition of th is  cond ition , researchers have suggested many factors  
as being in f lu e n t ia l  in the career aspirations of students. Among 
these fa c to rs ,  occupational stereotypes have received a great deal of 
attention .
Since no study was found in the l i t e r a tu r e  e ither  to determine 
the nature of occupational stereotypes among Haitian students or to 
compare th e ir  r e la t iv e  importance in re la t io n  to selected var iab les ,
2
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3i t  was the purpose of th is  study to determine the nature of occupational 
stereotypes and th e ir  r e la t iv e  importance to career aspirations with  
implications fo r  educational leadership.
Method
Eight high schools were chosen by a s t r a t i f ie d  random sampling 
method from a l l  private  secondary schools and "lycees" in H a it i  to 
include males and females, capital c i ty  and provincial students, and 
students from three socio-economic leve ls . All a va ilab le  seniors were 
tested.
Three instruments were used to co llec t the data: the Self
Directed Search, and two other instruments p a r t ic u la r ly  designed fo r  
the study: a semantic d i f fe r e n t ia l  scale with a s ix step rating  scale 
applied to six occupational t i t l e s ,  and a paired comparisons in s tru ­
ment. The following s ta t is t ic a l  procedures were used: t - te s ts  fo r
a single sample mean and fo r  two independent groups; m u lt iv a r ia te  
analysis of variance followed by discriminant analysis; product moment 
co rre la t io n ; and the paired comparisons scaling technique.
Findings
In l ig h t  of the te s t  of the hypotheses and the analysis of the 
adjusted scale values o f the eight factors on the part of the to ta l  
respondents and nine subgroups, the major findings o f the study were:
1. Haitian high-school seniors' occupational stereotypes were 
s ig n if ic a n t ly  re lated to Holland's typology.
2. Various subgroups had more accurate stereotypes than other 
subgroups with respect to various occupations.
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
43. Respondents' career aspirations were congruent with r e a l ­
i s t ic  career choices as determined by the ir  summary code on the SDS.
4. Students who made use of vocational guidance services did 
not have more r e a l is t ic  career aspirations than those who had not made 
use o f such services.
5. Those who had a more correct understanding of occupations 
did not make more r e a l is t ic  career choices than those who had a less 
correct understanding of occupations.
6. A fte r  in te l le c tu a l  a b i l i t y ,  occupational stereotypes were 
the most in f lu e n t ia l  fac to r  in the respondents' career aspira tions.
Conclusions
In  l ig h t  of the findings of this study and the review of 
l i t e r a t u r e ,  the following conclusions were made:
1. The respondents' career aspirations were a t  variance with  
the manpower needs projection o f the country.
2. The respondents overchose white c o l la r  jobs— p a r t ic u la r ly  
medical profession--and neglected many other necessary types o f occu­
pation fo r  a developing country.
3. Guidance services and career education appeared to be a 
p r io r i ty  fo r  H a i t i .
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
CHAPTER I
INTRODUCTION
Around the world in the 1980s, with the number of occupations 
estimated a t  more than 20,000, se lecting  a vocation is a d i f f i c u l t  
as well as a very important decision. Such a decision confronts a l l  
young people across a l l  cultures. In recognition of th is  cond ition ,  
researchers from d i f fe re n t  backgrounds have formulated d i f fe r e n t  theo­
ries of vocational development. Hoppock (1976' presents an overview  
of f i f t e e n  such current theories of the vocational development and 
choice process. Among these theories , Holland's typology o f voca­
tional choice which was published in 1966 and 1973 has received a 
great deal o f  a tten tion  and continues to challenge the imagination of  
many researchers.
A fundamental assumption underlying this theory is th a t  people 
in the contemporary world have stereotypes of occupational group members 
and that these stereotypes have some degree of v a l id i ty .  An im p l ic i t  
coro lla ry  to Holland's basic assumption is that the perceptions which 
people have o f the roles played by the members of various occupations 
exert an important influence in determining which occupations they want 
to consider as th e ir  f i r s t  or second choice. The present study 
is concerned with that p a rt icu la r  aspect of the theory, namely,
1
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
2the nature o f occupational stereotypes with regard to career aspirations  
of selected H a it ian  high-school seniors and the implications fo r  edu­
cational leadership.
Statement o f the Problem 
Research studies on occupational stereotypes were found in 
l i t e ra tu r e  on vocational exploration and choice process. However 
no study was found to have been undertaken that compared the r e la t iv e  
importance o f occupational stereotypes in re la t ion  to other variables  
such as in te re s t ,  parental in fluence, peer influence, in te l le c tu a l  
a b i l i t y ,  manpower needs, prestige, and sex. Nor had any study been 
undertaken with the e x p l ic i t  purpose of determining the nature of 
occupational stereotypes among Haitian students. Since e f fo r ts  are 
being made on the part of the Haitian  government to help the young 
people of the country assess th e ir  p o s s ib i l i t ie s  and set r e a l is t ic  
occupational goals, the present study could prove useful to educa­
tional leaders.
Purpose of the Study 
The purpose of this study was to determine the nature of  
occupational stereotypes among a sample of Haitian high-school seniors 
and th e ir  re la t iv e  importance in re la t io n  to selected variables with  
implications fo r  educational leadership. In order to accomplish an 
adequate treatment of the problem, the following sub-problems were 
id e n t i f ie d :
1. Were stereotypes of selected occupations held by the
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
3subjects generally consistent with Holland's theore tica l formulations 
fo r each category they represent?
2. Were the career aspirations of the subjects consistent 
with th e ir  major personal orientation?
3. What was the re la t iv e  importance of the occupational 
stereotypes that the subjects hold in re la t ion  to the following se­
lected variables: in te re s t ,  parental in fluence, peer in fluence , in t e l ­
lectual a b i l i t y ,  manpower needs, prestige, and sex?
4. What were the implications fo r  educational leadership?
Need fo r  the Study
During the decade o f the 1960s, countries th a t  had been re lu c ­
tant to develop a guidance program began to provide f in an c ia l  support 
fo r  vocational guidance services. Thus, in 1973, by p residentia l de­
cree, a center fo r  vocational guidance and psychological research was 
in i t ia te d  in H a i t i .  The purpose of this center was to help young 
people acquire a b e t te r  understanding of th e ir  own p o s s ib i l i t ie s  and 
set r e a l is t ic  occupational goals according to th e i r  ap titu d e , in terests  
and the changing conditions of the labor market ( Le Centre d ‘ Orientation  
Professionnelle e t de Recherches Psycholoqiques: Buts e t  Organisations,
p. 1).
To help the center implement i ts  goals, a second presidentia l  
decree published in the MONITEUR (1976) stated the a c t iv i t ie s  th a t lay  
within the scope of i ts  duties as follows:
a. To administer psychological tests to workers, to assess
th e ir  physical and in te l le c tu a l  a b i l i t i e s ,  to determine th e ir  cu ltu ra l
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4le v e l ,  and to guide them toward occupations best suited to th e ir  person­
al ch arac te r is t ics .
b. To undertake psychological research in the labor market, 
in the social m ilieu , and in schools and u n iv e rs i t ie s ,  and to devise 
psychological tests best suited to the Haitian c u ltu re .
c. To help the counselee make a r e a l is t ic  choice of his or 
her occupation according to aptitudes and in terests  on one hand, and 
according to the resources o f the milieu in terms o f  employment and 
tra in ing  on the other.
d. To provide the most complete and appropriate information 
re lated to the labor market, such as manpower needs, the development 
of professional careers and tra in ing  centers, the q u a l if ic a t io n s  of 
prospective workers, the v a r ie ty  of spec ia liza t io n , the p o s s ib i l i t ie s  
of t ra in in g ,  the laws and c o lle c t ive  bargaining practices governing 
labor and professional re la t io n s  in Trades Union, e tc .
e. To proceed to the most complete and exhaustive assessment 
of the aptitudes and in te res ts  of individuals in re la t io n  to the kind 
of work, the professional, or the technical t ra in in g  they are consider­
ing.
f .  To determine through objective research the needs and 
p r io r i t ie s  of the m ilieu  in terms of manpower, employment, and training.
g. To develop new instruments and methods o f  assessing instru­
ments already ava ilab le  with regard to p a r t icu la r  ch arac te r is t ics  of 
the H a it ian  population and national culture.
h. To keep a periodical inventory and an exhaustive c la s s i f i ­
cation of occupations in the Haitian labor market.
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5i .  Through appropriate counseling, to help workers improve 
the q u a lity  o f th e ir  occupational e ff ic ie n c y  and to adapt s a t is fa c ­
t o r i l y  to th e ir  present job.
j .  To provide services to a l l  individuals involved in a type 
of work or employment l i k e ly  to y ie ld  a p ro f ita b le  return to the 
community, to a l l  children and adolescents attending school or in 
t ra in in g ,  to adults and e ld e r ly  c it ize n s  capable of producing some 
return w ith in  the l im its  of th e ir  physica l, techn ica l,  and in t e l le c ­
tual a b i l i t i e s ,  and to the handicapped.
More recently , in January 1982, the Haitian M in is try  of Plann­
ing issued a document e n t i t le d  Manpower-Employment and Human Resources. 
The purpose o f the document was twofold: (1) to gather a va ilab le  
information and data re la ted  to demography, employment, education, 
professional tra in in g ,  e tc . ;  (2) as fa r  as socio-economic analyses 
are concerned, to state hypotheses th a t w i l l  serve as a base fo r  
discussion by spec ia lis ts  and those who are responsible fo r  the ser­
vices or the organizations concerned. P a r t ic u la r ly  re levant to the 
present study is a complete overview given by the document on q u a lif ie d  
manpower needs and a v a i la b i l i t y  of manpower needs in H a i t i .
In the l ig h t  of the aforementioned document and the previous 
statements describing the a c t iv i t ie s  tha t lay w ith in  the scope of the 
Haitian Guidance Center, the need fo r  th is  study is placed in perspec­
t iv e .  Guidance services are new in H a i t i .  As such, research re lated  
to vocational development, career asp ira t io n s , and occupational stereo­
types is non-existent in the l i t e r a t u r e .  Moreover, to the best o f  the 
in ves tig a to r 's  knowledge, no study has been reported to determine the
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6re la t iv e  importance of occupational stereotypes in re la t io n  to other 
variables th a t corre la te  with career aspirations. Therefore, there is  
the need to inform counselors in H a it i  and elsewhere about those issues 
related to th e i r  profession.
However, beyond this need, the study should have p ract ica l  
implications not only for those who are entrusted with the responsi­
b i l i t y  of implementing the goals of the vocational guidance program 
newly in i t ia t e d  in  H a it i  but p a r t ic u la r ly  fo r  educational planners. 
S p e c if ic a l ly ,  i f  the perceptions th a t  Haitian high-school seniors  
have of sp ec if ic  occupations exert a strong influence on th e ir  career  
asp ira tions , aid should be given to help them have accurate stereotypes  
of occupations and broaden th e ir  knowledge of careers so th a t t h e i r  
choices are not influenced by inaccurate stereotypes. I n i t i a l l y ,  one 
procedure would be to provide schools with enough supporting agencies 
to ass is t the students upon the completion of each cycle of s tud ies ,  
with the choice o f  an occupation best suited to th e ir  ap titudes ,  
in te res ts ,  and manpower needs. Secondly, the integration of career  
education in the curriculum would be a valuable strategy to help the 
educational planners face successfully the challenge of preparing the 
young people who should play a s ig n if ic a n t  ro le  in a developing country 
such as H a i t i .
Background of the Problem
The data for this research were collected in H a i t i ,  an indepen­
dent republic  in the West Indies which occupies the western th ird  of 
the Island of Hispaniola. I ts  population is estimated a t about f iv e
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7m il l io n . According to  the document prepared by the project HAITI/ 
PNUD/UNESCO (1979), not only were 75 percent of the population i l l i t ­
erate but the percentage of student enrollment was very low. Yet, the 
importance of education in economic development is  well established 
in H a it i .  Rotberg and Clague (1971) acknowledged th is  by saying th a t ,  
fo r  Haitian planners, changes in the percentage of l i te ra c y  and growth 
rates of education were among the most c r i t ic a l  variables in the econo­
mic development o f  the country. This was made evident by M. Joseph 
C. Barnard, former M in is te r  of National Education, in his address in 
April 1979. He said
Today, to ta lk  about the importance of education in pursuit 
of development is  a truism. The time is  over when education and 
some other supporting services were considered in the plans of 
development as non-productive a c t iv i t ie s .  The most recent inves­
tigations have indicated how i t  is indispensible to determine 
economic ob jectives  and antic ipate  employment in  the l ig h t  of 
educational needs and vice-versa. (The Reformation of the Haitian  
Educational System, p. 4)
Haitian  people value education. From the time of independence 
in 1804, some leaders , according to Loghan (1968), s tarted building an 
educational system on the physical, f in a n c ia l ,  and cultural ruins of 
the war fo r  emancipation. One of the f i r s t  leaders of the country,
King Christoph, faced the challenge of education by founding a m il i ta ry  
school in 1811 and the f i r s t  "lycee" in 1813 with French as the lan­
guage of in s tru c t io n .
Although the U nivers ity  of Haiti was not created until 1944, 
Fontaine (1977) c ite s  f iv e  of i ts  nine schools as having th e ir  roots 
in the nineteenth century. In 1981, approximately 4,000 students
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four private schools of higher education.
The Haitian educational system, l ik e  other educational systems, 
has its  problems. Bernard stated that fac t c le a r ly  in the address 
already c ited . Only three statements are quoted here:
Our educational system as a whole is not a t a l l  appropriate  
to the needs of the country and hence hinders us from solving  
our problems of development.
There are no laboratories in the schools to arouse and develop 
inc lina tion  for research and observation among the students.
The rare solutions proposed to some problems are often sub­
jec tive  and not the results  of s c ie n t i f ic  research. (The 
Reformation of the Educational System, p. 6)
Moreover, before 1973, there was no agency, e i th e r  o f f ic ia l  
or priva te , whose aim was to a ss is t  students, upon th e i r  completion of 
primary or secondary school, with the choice o f an occupation best 
suited to th e ir  aptitudes and corresponding to the s itu a t io n  of the 
labor market. The vocational guidance services in i t ia t e d  in 1973 
were important to help solve the problems associated with career 
choice. But since the lack o f tra ined guidance personnel constituted  
a handicap in trying to meet the needs of about 90,000 students a tten­
ding secondary schools, there s t i l l  are some problems associated with 
the career aspirations of Haitian  young people. Seligman (1977) ob­
served that:
Many Haitians tend to re je c t  f ie ld s  such as teaching, business, 
and technology that have been frequent career choices of upwardly 
mobile young adults from other backgrounds. Instead, Haitian  
young people ty p ic a l ly  regard health professions as the most 
satis fy ing  and prestigious f ie ld s ,  (p .411)
I f  the foregoing observation could be proved co rrec t,  i t  would
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and strength of the human resources of the country.
A plan of reform is being undertaken. Since 1979, elementary 
and secondary schools in H a it i  have changed th e ir  s ty le .  The project  
HAITI/PNUD/UNESCO (1979) outlined the four main cycles o f  education 
and tra in ing  in the new system as follow:
"Ecoles F o n d a m e n t a le s consisting of three successive cycles:
1. The f i r s t  cycle of 4 years begins in p r in c ip le  a t  the 
age of 6.
2. A second cycle of 3 years, leading to the primary 
studies c e r t i f ic a te  (A ttestat ion  de f in  d 1Etudes 
Primaires) and e n t i t l in g  i t s  possessor to s ta r t  the 
th ird  cycle.
3. A th ird  cycle c f  3 years leading to the diploma of 
"Etudes Fondamentales" and e n t i t l in g  i t s  possessor 
to attend secondary schools, "lycees," or p rivate  
secondary schools, "Ecoles Normales,“ and technical 
or vocational schools-
At the end of each cycle of the "Ecoles Fondamentales," the new 
structure o ffers  successive levels  of s k i l le d  technical and profession­
al t ra in in g ,  and at  the same time gives the p o s s ib i l i ty  o f  re in s ta te ­
ment in the corresponding cycle of "Enseignement Fondamental."
The Secondary School or the Fourth Cycle. In the new structure ,  
the secondary school consists of three years in the "lycees" or "col­
lege d'enseignement general" corresponding according to the French 
way of numbering c lasses--to  the second, the f i r s t ,  and the terminal 
classes. This three-year program leads to the "secondary education 
baccalaureat," which is ,  according to King (1979), re fe r r in g  to the 
French system, the f i r s t  grade of the un ivers ity  to which i t
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t r a d i t io n a l ly  gives r ig h t  of access. The sample fo r th is  investiga­
tion was drawn from that p a r t icu la r  group.
From the foregoing i t  appears that, in the implementation of  
the new s tructure  of the Haitian system of education, the position of 
the vocational guidance services is p iv o ta l.  This is made evident by 
the re la t io n sh ip  of schools to work in the new system. But, in the 
l ig h t  of the problems associated with career exploration and choice 
process, more research is needed in H a it i  s p e c if ic a l ly  in the area of 
the career aspirations of the Haitian young people. The present study 
dealing w ith  occupational stereotypes and career aspirations is  intend­
ed to bring a valuable contribution to the f i e ld  of vocational guidance 
in H a i t i .
An Overview of Holland's Theory 
Since Holland's theory of vocational choice is the only w e l l -  
known theory incorporating the concept of occupational stereotypes in 
i ts  formulation and since i t  was selected as the theoretica l frame­
work w ith in  which the hypotheses of th is  study was tested, a review 
of the theory follows.
The theory proposed by Holland (1966, 1973) is based on 
four fundamental working assumptions. F i r s t ,  he assumes th a t most
people in Western culture can be categorized as resembling one of six  
personality types: r e a l i s t i c ,  in te l le c tu a l  or in v es t ig a t ive ,  a r t i s t i c ,  
socia l,  e n te rp r is in g ,  and conventional. The defin it ions  and descrip­
tions of each type as summarized by Holland grew out of the findings
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in vocational research about charac te r is t ics  of people in various 
occupations. According to Holland (1966):
The r e a l is t ic  type is masculine, physically  strong, unsociable, 
aggressive, has good motor coordination and s k i l l ;  lacks verbal 
and interpersonal s k i l ls ;  prefers concrete to abstract problems; 
conceives of himself as being aggressive and masculine and as 
having conventional p o l i t ic a l  and economic values. E lec tr ic ia n  
and a irp lane  mechanic are two exemplary occupational groups.
The in te l le c tu a l  type is task-or ien ted , in tracep tive , a s o c ia l ,  
prefers to think through rather than act out problems; needs to 
understand; enjoys ambiguous work tasks, has unconventional values  
and a tt i tu d e s ;  is anal as opposed to o ra l .  Anthropologist and 
b io lo g is t  are in te l le c tu a l  types.
The social type is sociable, responsible, feminine, humanistic, 
re lig io u s ; needs a tten tion ; has verbal and interpersonal s k i l l s ,  
avoids in te l le c tu a l  problem solv ing , physical a c t iv i t y ,  and highly  
ordered a c t iv i t i e s ;  prefers to solve problems through fee lings and 
interpersonal manipulations of others; is  o ra l ly  dependent. 
P sych ia tr is t  and high-school teacher are social types.
The conventional type prefers structured verbal and numerical 
a c t iv i t ie s  and subordinate roles; is conforming (e x tra c e p tiv e ); 
avoids ambiguous s ituations and problems involving interpersonal 
re lationships and physical s k i l l s ;  is e f fe c t iv e  a t w e ll-s truc tured  
tasks; id e n t i f ie s  with power; values material possessions and 
status. Bookkeeper, payroll c le rk  are conventional.
The enterpris ing  type has verbal s k i l ls  fo r  s e l l in g ,  dominating, 
leading; conceives of himself as a strong, masculine leader, avoids 
w ell-de fined  language or work s ituations  requiring long periods of  
in te l le c tu a l  e f fo r t ;  is extraceptive; d i f fe rs  from the conventional 
type in th a t  he prefers ambiguous social tasks and has a greater  
concern with power, status and leadership; is o ra l ly  aggressive. 
Business executive, speculator are enterpris ing types.
The a r t i s t i c  type is asocia l: avoids problems that are highly  
structured or require gross physical s k i l l s ;  resembles the 
in te l le c tu a l  type in being in tra ce p tive  and social; but d i f fe r s  
from that type in that he has a need fo r  in d iv id u a l is t ic  expression, 
has less ego strength, is more feminine, and suffers more frequent­
ly  from emotional disturbances; prefers dealing with environmental 
problems through self-expression in a r t i s t i c  media. Musician, 
commercial a r t i s t  are a r t i s t ic  types, (pp. 16, 17)
To determine a person's in d iv id u a l i ty  type, that is ,  which 
type he or she resembles most, Holland (1973) suggests comparing the
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person's a t t r ib u te s  with those of each model type. Hence, i t  is also 
possible to determine what other types he or she resembles. One's 
total resemblance to each of the six types forms a pattern that Holland 
termed the person's personality pattern.
The second working assumption of the theory is  the concept 
of environment. Holland (1966) proposed six kinds of environments: 
r e a l is t ic ,  in v e s t ig a t iv e ,  a r t i s t ic ,  s o c ia l ,  e n te rp r is in g , and conven­
tio n a l.  In a reformulation of the theory, Holland (1973) commented 
that
Each environment is dominated by a given type of personality ,  
and each environment is typ if ied  by physical settings posing 
special problems and stresses. For example, r e a l i s t i c  environ­
ments are "dominated" by re a l is t ic  types of people, that i s ,  the 
la rgest percentage of the population in the r e a l i s t i c  environment 
resembles the r e a l is t ic  type. (p. 11)
The th ird  working assumption indicates th a t  people search fo r  
environments th a t w i l l  l e t  them exercise th e i r  s k i l l s  and a b i l i t i e s ,  
express th e i r  a t t i tu d e s  and values, and take on agreeable problems and 
roles; i . e . ,  social types tend to seek social environments, while con­
ventional types tend to seek conventional environments.
As to the fourth key assumption, Holland proposes that a 
person’ s behavior is determined by an in te rac t io n  between his person­
a l i t y  and the charac te r is tics  of his environment, tha t i s ,  on the 
basis of knowledge of the personality pattern and environment, one can 
predict a person's behavior.
Holland's theory has generated a considerable amount of 
research. For the period 1972-1975, Career Education -  A Dissertation  
Index (1976) published by University Microfilms In te rn a t io n a l ,  l i s t s
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f i f t y - t h r e e  doctoral d issertations dealing with one aspect or another 
of Holland's theory of career. Wong Yew Chong (1976) reported, for  
the same period, that more than 150 a r t ic le s ,  d isse rta t io n s , conven­
tio n s , papers, and monographs related to Holland's theory of careers 
and assessment devices had been w r it te n .  The theory continued to 
receive considerable research a tten tion  during the period 1976-1982.
A high percentage of those research studies provide support to Holland's 
theory. Osipow (1973) provides an excellent summary of these studies 
through 1972. S im ila r ly ,  Journal of Vocational Behavior (1976-1982) 
provides an overview of d i f fe re n t  research dealing w ith  Holland's 
theory. Holland himself devoted a considerable amount of research to 
te s t  his theory.
To aid in the understanding of the theory, Holland (1966, 1973) 
offered several background princip les as follows:
1. The choice of a vocation is an expression of personality.
2. In te res t inventories are personality inventories.
3. Vocational stereotypes have re l ia b le  and important 
psychological and sociological meanings.
4. The members o f a vocation have s im ila r  personalities and 
s im ila r  h is to r ies  of personal development.
5. Because people in a vocational group have s im ilar persona­
l i t i e s ,  they w i l l  respond to many situations and problems in s im ilar  
ways, and they w i l l  create charac te r is t ic  interpersonal environments.
6. Vocational s a t is fa c t io n ,  s t a b i l i t y ,  and achievement depend 
on the congruence between one's personality and the environment 
(composed la rg e ly  of other people) in which one works.
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The present research is concerned with the th ird  background 
p r in c ip le ,  namely, "vocational stereotypes have r e l ia b le  and important 
psychological and sociological meanings." In his comment on th is  
statement, Holland (1973) said:
Just as we judge people by th e ir  f r ie n d s , dress, and actions,  
so we judge them by th e ir  vocations. Our everyday experience has 
generated a sometimes inaccurate but apparently useful knowledge 
of what people in various occupations are l i k e .  Thus, we believe  
th a t plumbers are handy, lawyers aggressive, actors se lf-centered ,  
salesmen persuasive, accountants precise, s c ien tis ts  unsociable 
and the l ik e .  (p. 8)
Holland (1973) c ited O'Dowd and Beardslee (1960, 1967) and 
Marks and Webb (1969) as evidence to support the idea that 
people's stereotypes of occupations representing each of the six  
categories have some v a l id i ty  and were generally  consistent with the 
theore tica l formulations fo r  each category.
In the l i te ra tu r e ,  the fo llowing approaches have been employed 
as operational defin it ions  of stereotypes: simulation of an in te res t  
pattern on the Strong Vocational In te res t Blank (Bordin, 1943; Garry, 
1953; Gehman, 1957; Kelso & Bordin, 1948; Longstaff, 1948; Steinmetz, 
1932; Wallace, 1950); subjects' response to ad jec tive  checklist  
(Burgess, 1954; C l i f t ,  1976; Hollander & Parker, 1969, 1972); open- 
ended query (Holland, 1963-1964); simulating the responses of an 
occupational group member on the Vocational Preference Inventory 
(Elmendorf, 1972); and bipolar or semantic d i f fe r e n t ia l - ty p e  rating  
scale. (O'Dowd & Beardslee, 1960; Osgood & Stagner, 1941; Osipow, 
1962; U lr ich ,  Hechlik & Roeber, 1961).
Bipolar or sem an tic -d iffe ren tia l  ra ting  scales have been 
selected as the operational d e f in it io n s  of stereotypes in this study
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with the p a r t ic u la r i ty  th a t  the descriptive adjectives are those used 
by Holland (1973) to describe d i f fe re n t  occupational group members.
The ra t io n a le  for selection of th is  operational d e f in i t io n  stems from 
the fa c t  that the study is  a kind of cross-cultural research. Since 
the procedure involves concepts, the semantic d i f fe r e n t ia l  seems 
p a r t ic u la r ly  appropriate.
Hypotheses
In order to provide an adequate answer to the question under 
inves tiga tion  in the present study, the following research hypotheses 
were tested.
1. Subjects' stereotypes of the six occupations selected are 
s ig n if ic a n t ly  related to Holland's theoretical formulations o f  the
model category they represent.
a. Subjects' stereotypes of a selected r e a l is t ic  occupa­
tion are s ig n if ic a n t ly  re lated to the r e a l i s t i c  type 
described by Holland.
b. Subjects' stereotypes of a selected in v es t ig a t ive
occupation are s ig n if ic a n t ly  re la ted  to the in v e s t i ­
gative type described by Holland.
c. Subjects' stereotypes of a selected a r t i s t i c  occupation
are s ig n if ic a n t ly  related to the a r t i s t i c  type des­
cribed by Holland.
d. Subjects' stereotypes of a selected social occupation
are s ig n if ic a n t ly  related to the a r t i s t i c  type des­
cribed by Holland.
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e. Subjects' stereotypes of a selected en te rp r is in g  
occupation are s ig n if ic a n t ly  related to the e n te r ­
prising type described by Holland.
f .  Subjects' stereotypes of a selected conventional 
occupation are s ig n if ic a n t ly  related to the conven­
tional type described by Holland.
2. There is no d iffe rence  in the degree of consistence of the 
stereotypes of the selected occupations on the part of male and fe ­
male students.
3. There is no d iffe rence  in the degree of consistence of the 
stereotypes of the selected occupations on the part of students from 
p riva te  secondary schools and "lycees".
4. There is no d iffe rence  in the degree of consistence of the 
stereotypes of the selected occupations on the part of students from 
Port-au-Prince, the capital c i t y ,  and the provinces.
5. There is no d iffe ren ce  in the degree of consistence of the 
stereotypes of the selected occupations on the part of students from 
high, middle, and low socioeconomic lev e l.
6. Those students who have made use of Vocational Guidance 
Services have more accurate stereotypes of the selected occupations 
than those who have not made use of such services.
7. There is no congruence between the subjects' career  
aspirations and r e a l is t ic  career choices as determined by t h e i r  
summary codes on the Self D irected Search (SDS).
a. There is no congruence between the to ta l respondents' 
career aspirations aid re a l is t ic  career choices as
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determined by th e ir  summary codes on the SDS.
b. There is no congruence between the male subjects' 
career aspirations and r e a l is t ic  career choices as 
determined by th e ir  summary codes on the SDS.
c. There is no congruence between the females subjects' 
career aspirations and r e a l is t ic  career choices as 
determined by th e ir  summary codes on the SDS.
d. There is no congruence between the career aspirations  
o f the subjects from p r iva te  schools and r e a l is t ic  
career choices as determined by th e ir  sunmary codes 
on the SDS.
e. There is no congruence between the career aspirations  
o f the subjects from the "lycees" and r e a l is t ic  career  
choices as determined by th e ir  summary codes on the SDS.
f .  There is no congruence between the career aspirations  
o f the subjects from Port-au-Prince and r e a l is t ic  
career choices as determined by th e ir  summary codes on 
the SDS.
g. There is no congruence between the career aspirations  
o f the subjects from the provinces and r e a l is t ic  career  
choices as determined by th e ir  summary codes on the SDS.
h. There is no congruence between the career aspirations  
o f the subjects from high socio-economic level and 
r e a l is t ic  career choices as determined by th e ir  summary 
codes on the SDS.
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i .  There is no congruence between the career asp ira t io n s  
of the subjects from middle socio-economic leve l and 
r e a l is t ic  career choices as determined by th e i r  
summary codes on the SDS. 
j .  There is no congruence between the career asp ira t io n s  
of the subjects from low socio-economic level and 
r e a l is t ic  career choices as determined by th e i r  summary 
codes on the SDS.
8. Those students who have made use of Vocational Guidance 
Services have more r e a l is t ic  career aspirations than those who have 
not made use of such services .
9. Those students who have a more correct understanding o f  
occupations make more r e a l is t ic  career choices than those who have a 
less correct understanding of occupations.
D efin it ion  o f  Terms
A spira t ion: a strong desire or ambition to achieve a goal.
Career: a chosen profession requiring special preparation in
which one is  involved fo r  his or her l i f e  work.
Baccalaureat: a secondary-school leaving examination in the  
French system of education. I t  is a state examination given in H a i t i  
in two quite  d is t in c t  parts: part I in the penultimate and part I I  in 
the f in a l  year o f  the "lycees” or private  secondary schools. As well 
as being a passport to the u n iv e rs ity ,  the baccalaureat is also a 
re s t r ic t in g  f i l t e r .  The fa i lu re  ra te  is very often over 50 percent.
Career Development: A term used to describe the accumulation
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of individual experiences related to work, both before and a f te r  entry  
into an occupation.
Career Education: educational programs and curriculums at
many d i f fe re n t  developmental lev e ls ,  and provided by several types of 
delivery  systems, which provide experiences designed to help in d iv i ­
duals become oriented to ,  s e lec t ,  prepare fo r ,  en ter,  become estab lish ­
ed, and advance in an ind iv idua lly  sa t is fy ing  and productive career.  
(Bailey & Stadt, 1973)
College d 1Enseignement General: pr iva te  secondary schools
consisting of three years of study in the new structure of the H a it ian  
educational system.
"Creole" : one of the two d is t in c t  languages spoken in H a i t i .
I t  is  the mother tongue and sole language of about 75 percent of the 
population. Though French is the o f f ic i a l  language only the educated 
minority  understands and speaks i t .
Cycle: a period of study designed to cover a curriculum in
three or four years.
"Diplome d ‘ Etudes Fondamentales": the name of the diploma
conferred upon the students who complete the three cycles of the 
"Ecoles Fondamentales." I t  gives access to schools of secondary 
le v e l ,  primary normal schools, and technical or vocational schools.
"Ecoles Fondamentales": basic education and training leading
to the diploma of "Etudes Fondamentales" a f te r  ten years of schooling. 
I t  consists of three successive "cycles."
"Ecoles Normales": teachers tra in in g  schools for elementary
teachers.
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"Enseignement Fondamental" : the curriculum offered in the
three cycles of the "Ecoles Fondamentales."
Faculty : Public School of Higher Education in H a i t i .
Formal Organization: an organization based on a set of rules
and position arranged in a hierarchical order and o f f i c i a l l y  establish­
ed to achieve the goals of the organization.
"Lycees" : Public secondary schools t r a d i t io n a l ly  o ffering
seven years o f study and leading to the se lective  s ta te  examination 
"baccalaureat.“
Occupational Stereotypes: the perceptions or the images one
has of people in various occupations. As used by Holland, i t  is a 
useful knowledge of what people in various occupations are l ik e .
Organization: "the process of arranging independent elements
into a functional or log ica l whole" (Good, 1973).
Secondary Schools: "Lycees" or private  schools providing in
the new structure  three years of study leading to the secondary edu­
cation "baccalaure'at."
Social System: "the patterned series of in te rre la t io n s h ip
existing between in d iv id u a ls ,  group, and in s t i tu t io n s "  (Websters).
Subsystem: a d iv is io n  or a component of a system.
Suprasystem: a comprehensive organization consisting of
several systems and subsystems.
System: as defined by Good (1973) is "the structure  of orga­
n ization of an orderly  whole, c lear ly  showing the in te rre la t io n s h ip  of 
the part to each other and to the whole i t s e l f 1 (p. 580).
Value Added: a concept used in economics and business to
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indicate the d iffe rence  between che purchase price of raw m ateria ls  or 
finished parts and the sale price o f  the product.
Delim itations of the Study
This research was concerned with seniors attending pr iva te  
and public secondary schools only during the academic year 1981-1982. 
Therefore, other seniors of technical schools or teacher tra in in g  
schools were excluded.
Before randomly selecting the population of th is  study, one 
"lycee" was excluded because of problems related to distance.
Limitations
Since the guidance and counseling program is  new in H a i t i ,  
most of the students are not well informed concerning the v a r ie ty  of 
occupations ava ilab le  in the world of work.
Due to a lack of objective research to determine the social 
standing of the subjects, th e ir  c lass if ica tio n  in three d i f fe r e n t  
social groups was more or less subjective. Nevertheless, taking into  
consideration some p a r t ic u la r i t ie s  of the country, i t  was possible to 
use the following c r i t e r ia  in this c las s if ic a t io n :  (1 ) the profession  
of the students' parents; (2) the type of schools they attended;
(3) research done on social s t r a t i f ic a t io n .
Assumptions of the Study
I t  was assumed in th is  study that:
1. Haitian high-school seniors can and are w i l l in g  to express 
th e ir  perception and th e ir  b e l ie fs  of the six occupations selected to 
determine the existence of stereotypes among the sample.
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2. The subjects can and are w i l l in g  to indicate t h e i r  f i r s t  
and t h e i r  second choice of occupations when asked to do so on a 
research instrument.
3. A knowledge of the f i r s t  and second choice o f  occupations 
selected by the subjects can help determine th e ir  career aspira tions.
4. A knowledge of the importance of occupational stereotypes 
to the career aspirations of the subjects may be useful to educational 
planners.
Organization of the Study
The study is organized in to  f iv e  chapters:
Chapter I presents: (1) statement of the problem; (2 ) purpose 
of the study; (3) need fo r  the study; (4) background of the problem;
(5) research hypotheses; (6) d e f in it io n s  of terms; (7) de lim ita tions  
of the study; (8) l im ita t io n s  of the study; (9) assumptions of the 
study; (10) organization of the study.
Chapter I I  surveys the l i t e r a t u r e .  I t  includes: (1) l i te ra tu r e  
re la ted  to occupational stereotypes; (2) a b r ie f  survey o f l i t e ra tu r e  
perta in ing  to the roles of educational leaders as problem solvers, 
decision makers, and change agents; (3) o f f ic ia l  documents o f the Haitian  
government re la ted  to education, vocational guidance, and manpower 
needs.
Chapter I I I  presents the methodology used in the study. Chapter
IV contains the findings and the in te rp re ta t io n  of the re s u lts .  Chapter
V gives the summary, the discussion o f the results  and the implications  
of the findings fo r  educational leadership, and recommendations for  
fu r th e r  research.
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
CHAPTER I I
REVIEW OF LITERATURE
From the 1950s to the 1980s, increasing speculation and re ­
search have been devoted to factors which underlie choice and progress
in an occupation. Hoppock (1976) summarized f i f te e n  current theories  
ranging from socio-economic explanations to psycho-analytic in te rp re ta ­
tions of the vocational development and choice process.
I t  is  not surprising to find  a wide v a r ie ty  of viewpoints  
concerning vocational development. A review of the l i t e r a t u r e  by 
Shertzer and Stone (1976) on factors influencing occupational choice 
indicated th a t  the choice of an occupation can be influenced by a 
m u lt ip l ic i ty  o f fa c to rs .  Thus, there is already in existence a bulk 
of l i t e r a tu r e  dealing with one aspect or another of vocational develop­
ment. However, fo r  the purpose of th is  study which is concerned main­
ly  with occupational stereotypes among a sample of Haitian high school 
seniors, th is  review is  l im ite d ,  f i r s t  of a l l ,  to l i t e r a tu r e  pertaining 
to occupational stereotypes. Then, inasmuch as the study should have 
practical im plications fo r  educational leadership in H a i t i ,  a b r ie f  
review of the l i t e r a t u r e  on the roles of educational leaders fo llow s.  
F in a lly ,  an overview o f a l im ited  number of documents prepared by 
d if fe re n t  agencies o f the Haitian  government— p a r t ic u la r ly  those re ­
levant to the problem under considera tion --is  presented.
23
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The f i r s t  part of the review, focusing on research done in the 
United States on various aspects of occupational stereotypes, is  sub­
divided into f iv e  sections. The f i r s t  focuses on research ind icating  
the existence of the occupational stereotypes phenomenon; the second 
reports research done on the perceptual dimensions of occupation; the 
th ird  deals with l i te ra tu re  perta in ing to the accuracy of occupational 
stereotypes; and the fourth focuses on occupational stereotypes and 
other correlated factors that influence career choice. F in a l ly ,  the 
f i f t h  part presents a few studies ind icating  how to reduce or to 
minimize occupational stereotypes.
Occupational Stereotypes 
Existence of Occupational Stereotypes
In the psychological l i t e r a t u r e ,  Walter Lippman has been given 
cre d it  fo r  coining the term "stereotype" and giving i t  an e x p l ic i t  
d e f in i t io n .  In his book, Public Opinion (1922), Lippman delineated  
the concept o f  stereotype in the framework of public and in ternational  
a f fa i rs  and presented a thorough explanation of the term. He referred  
to i t  as "the pictures in our heads" which make up a repertory of 
fixed impressions of the environment or a part of i t .
A few years a f te r  Lippman's publication , the f i r s t  of a series  
of studies concerning occupational stereotypes was inaugurated with  
Rice (1928) in an attempt to secure s ta t is t ic a l  evidence fo r  the 
existence of stereotypes. Rice obtained a series of photographs of 
men engaged in certain professions and asked college students and 
members of a Vermont Grange, acting in the capacity of observers, to
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select the social type represented by each photograph.
To establish the fact that the two groups of subjects could a t  
a better-than-chance expectation correc tly  id e n t i fy  the occupations of 
those photographed persons, Rice used two c r i t e r i a :  (1) the number o f  
correct id e n t i f ic a t io n s  exceeding a chance value and (2) the index of  
departure from expectation. On these bases, Rice found that the 
stereotypes could be s ta t is t ic a l ly  d istinguished fo r  both groups, but 
that the Grange members showed a greater concentration of opinion. He 
interpreted his findings as evidence supporting the use of occupational 
stereotypes on the part of subjects, thus confirming th e ir  existence.
Other studies (Child, 1936; Gahagan, 1933; L i t t e r e r ,  1933) 
have used the same "photograph methodology." L i t t e r e r  (1933), repeat­
ing Rice's investigation  with a d i f fe r e n t  set o f  photographs, found 
that the number of correct id en tif ica t io n s  exceeded a chance value to 
an extent which suggested the influence of stereotypes. Since his 
sample o f  observers consisted of un ivers ity  students and businessmen, 
one point of d iffe rence  emerged between Rice's results  and L i t t e r e r 's :  
businessmen did not have a higher concentration of opinion than was 
found fo r  the un ivers ity  men. However, in sp ite  of this d iffe ren ce ,  
L i t te r e r 's  findings did not disprove Rice's re s u lts .  Thus, L i t te r e r  
could conclude that the stereotypes of un ivers ity  students and 
businessmen issued out of a common, general experien tia l background.
Studies by Child (1936) and Gahagan (1933) also confirmed the 
existence o f  stereotypes in people's minds. In both studies, judgment 
of occupations from printed photographs showed a proportion of correct  
judgments s ig n if ic a n t ly  greater than, though not fa r  above, the chance 
proportion. Gahagan concluded in his study th a t judgment was most
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frequently the re s u lt  o f  to ta l  impression and th a t the asserted bases 
were often in the nature of ra t io n a liza t io n s  of the judgments given.
A second l in e  of results  based upon stereotypes of occupations 
was obtained in work w ith  inventories of vocational in terests . Bordin 
(1943) formulated a theory of the nature of v o ca tio n a l- in te res t phe­
nomena relevant to the question of the existence and accuracy of 
occupational stereotypes. Bordin contended th a t ,  in answering a 
Strong Vocational In te re s t  te s t ,  an individual is expressing his or 
her acceptance of a p a r t ic u la r  view of s e l f  in terms of occupational 
stereotypes. According to Bordin, the concept of the s e lf  is not 
something which appears f u l l  blown at some p a r t ic u la r  stage in the 
ind iv idua l's  development as some purely physiological t r a i t  might 
be expected to be. Rather, i t  is a resu lt  of a series of experiences 
in the in d iv id u a l 's  h is to ry  which may find th e ir  focus at some early  
or la te  stage of development, depending upon the p a r t ic u la r  combina­
tion of events.
To fu r th e r  c l a r i f y  the implications of his basic statement, 
Bordin stated two c o ro l la r ie s :  (1) the degree of c la r i t y  of an in te r ­
est type varies p o s i t iv e ly  with the degree of acceptance of the occu­
pational stereotype as s e l f  descrip tive , and (2) the degree of c la r i t y  
of an in te res t  type var ies  pos it ive ly  with the degree of knowledge of 
the true occupational stereotype. Bordin also pointed out that there 
are two hidden assumptions in the second c o ro l la ry ,  namely, that the 
occupational stereotypes im p l ic i t  in the Strong Blank are true stereo­
types of the occupations involved and that a l l  occupations can t ru ly  
be stereotyped.
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To tes t th is  theory, Bordin asked tw en ty -f ive  graduate students 
who had previously taken the Strong to take i t  again. In th is  sample, 
f iv e  subjects were asked to simulate a medical pattern  fo r  group I ,  six 
to simulate an engineering pattern fo r  group I I ,  f iv e  to simulate an 
accounting pattern fo r  group X I I I ,  four to simulate a salesman pattern  
fo r group IX , and f iv e  to simulate a lawyer pattern fo r  group X. In v a r i ­
ably, the subjects were successful in simulating the in te res t type re­
quested. Bordin questioned the subjects as to the method used in the 
simulation. Without any exception, they said th a t they had answered in 
terms of th e ir  impressions of what the typical salesman, doctor, account­
ant, engineer, and lawyer would say. Bordin concluded they were ex­
pressing th e ir  stereotype of a salesman, doctor, accountant, engineer, 
and lawyer. Thus th is  study provided evidence to support the existence 
of occupational stereotypes and th e ir  re la t iv e  accuracy.
Several other studies were conducted from 1932 to 1957 with  
the purpose of investigating  the existence of occupational stereotypes 
through the determination of subjects' a b i l i t y  to fake vocational 
in te re s t .  In a l l  those studies, subjects were requested to fake high 
scores on designated scales of the Strong Blank.
Steinmetz (1932) asked a group of fo r ty -e ig h t  volunteer students 
recruited a t  San Mateo Junior College, C a l i fo rn ia ,  to  f i l l  out the 
Strong Vocational In te re s t  Blank. About one month l a t e r ,  the students 
were retested but with the assumption in mind th a t they were applicants  
fo r the position of princ ipa l of a small ju n io r  high school and that  
everything depended upon th e ir  a b i l i t y  to ra te  high in one thing: 
teacher administrator. The results  of th is  study ind icated , among
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other f in d in g s , that: (1) students were able in te n t io n a l ly  to d is to r t  
th e ir  scores on an in te res t blank and to succeed in qua lify ing  well 
fo r an occupation chosen a t  ramdom, despite a low average i n i t i a l  
p red ilec tio n ; (2) students were able to improve th e i r  scores markedly 
when they t r ie d ,  and th is  was inversely re lated to true scores.
Longstaff (1948) explored the fa k a b i l i ty  o f  the Strong In te res t  
Blank and the Kuder Preference Record. A sample of f i f t y - n in e  students 
including twenty-four women and th i r t y - f iv e  men took the Strong in the 
f i r s t  session. In the same session, twenty-two women and th irty -seven  
men took the Kuder. The subjects were asxed to be as frank and honest 
as possible as the results would be used to help them in evaluating  
th e ir  vocational choices. In a second session, i t  was pointed out to 
the respondents that part of the value of a psychological tes t  to be 
used in selecting employees was i ts  imperviousness to malingering and 
here was a chance for them to discover how well they in d iv id u a lly  
could fake the results on the two measuring devices. The subjects 
were instructed to lower th e ir  scores on some div is ions and t ry  to 
raise them on some other divisions on both tes ts . The findings o f the 
study indicated that even under the very complex and d i f f i c u l t  s itu a ­
tion of simultaneously faking several d i f fe re n t  in te re s t  categories up­
ward and downward, both the Strong and the Kuder tests were vulnerable.
Gehman (1957), using the Strong Vocational In te res t  Blank for  
men, designed a study to determine how e f fe c t iv e ly  one homogeneous 
in te re s t  group could simulate the in te res t patterns of quite  a d i f f e r ­
ent group. Sixty-one senior engineering students (24 c i v i l ,  37 mechan­
ic a l )  were asked to mark, in the usual manner, the Strong Vocational
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In te re s t  Blank fo r  men. Three weeks la t e r ,  the work performed by men 
c la s s i f ie d  by Strong as group V (so c ia l)  was described to the students 
before they answered the te s t  as they thought representative men in  
occupational group V would answer. The mean score of these engineer­
ing students fo r  occupational group V on the f i r s t  te s t  was found to 
be 34.98 (B ra ting ) whereas the mean score for the same occupational 
group on the second tes t was found to be 59.57 (A ra t in g ) .  The re s u lt  
of th is  study suggests that the subjects were able to fake th e ir  scores 
in the d irec t io n  requested by the investigator.
Continuing in the same l in e  o f investigation , other investiga­
tors (Garry, 1953; Kelso & Bordin, 1948; Steward, 1947; Strong, 1943; 
Wallace, 1950) have completed studies dealing with the a b i l i t y  of the 
subjects to d e lib era te ly  f a l s i f y  th e i r  responses in e levating  th e ir  
scores when requested to do so.
Though a l l  those studies demonstrated the a b i l i t y  of the sample 
to s imulate successfully the patterns of a specified occupational group, 
from the studies o f Longstaff and Garry i t  appears some occupations 
are more e as ily  faked than others by a l l  members of the group. In 
general, the findings suggest: (1) some students can fake b e tte r  than
others and (2) some students have a more accurate stereotype of the 
occupation in question than do other students.
A th ird  l ine  of investiga tion  which concerns the existence of  
occupational stereotypes was or ig inated  by Counts (1925) with a study 
on the prestige  ranking of occupations. Counts was concerned a t  what 
he f e l t  to be a widespread disregard of social status as a determiner 
of vocational choice. F o r ty - f iv e  occupations chosen more or less a t
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random from the en tire  vocational range were selected fo r  the purpose 
of the study. Those occupations were submitted to six groups of  
persons to be ranked according to social standing.
By tabulating the ranking assigned to the d i f fe re n t  occupa­
tions by the various individuals w ith in  each group, the researcher 
was able to secure a single rank fo r  each occupational group. The 
findings o f  th is  study revealed that there was remarkable agreement 
among the six groups. Moreover, the c o e ff ic ie n ts  of corre la tion  were 
a l l  above .90 . In one instance the c o rre la t io n  was .97. Thus, the 
in ves tig a to r  concluded that: (1) on the whole, the various teaching 
occupations were given high ranks and (2) there were c lear-cu t d i f f e r ­
ences in the social status of occupations because some of them, a t  
leas t according to the views of the groups investigated, received a 
much higher social rating  than other occupations.
Twenty-two years la t e r ,  Deeg and Paterson (1947) replicated
Count's study but modified the procedures by reducing the l i s t  of 
occupations from fo r t y - f iv e  to tw en ty -f ive .  Their purpose was to 
determine whether the social status of occupations were affected by 
the depression and World War I I .  Their resu lts  showed l i t t l e  overall  
change from those reported by Counts. In f a c t ,  the corre la tion  be­
tween the two sets of ranking was .97.
Roe (1956) also reviewed a long sequence of subsequent in v e s t i ­
gations in to  the prestige ranking of occupations which revealed the 
great s t a b i l i t y  of the occupational p restige  structure over a t h i r t y -  
year period fo r  many d i f fe re n t  types o f subjects.
Kahl (1957) gave an overview o f a very important study done
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by the National Opinion Research Center (NORC), under the stimulus of 
Professor Cecil C. North and Professor Paul K. H att, This study was 
based on the opinions of 2,920 persons, representative of the e n t ire  
adult population of the United States. The respondents were asked to 
give th e ir  opinion of a l i s t  of n inety  occupations. The ratings were 
manipulated so as to arrange the occupations in a rank order o f  "gen­
eral standing" or prestige. The resu lts  o f  th is  study showed th a t  
the public had a prestige scale in mind and could place various occu­
pations on that scale with considerable consensus.
Inkeles and Rossi (1956) investigated  the prestige accorded
by popular opinion to comparable occupations in six in d u str ia lized
countries: United States, Great B r i t a in ,  New Zealand, Japan, U .S .S .R .,
and Germany. Despite the cu ltura l d ifferences among the six nations,
high correlations ranging from .74 to .97 were found indicating th a t
the occupations were ranked in a r e la t iv e ly  standard hierarchy. Thus,
the investigators concluded:
. . . our examination of occupational ra t in g  in six modern indus­
t r ia l i z e d  countries reveals an extremely high level of agreement, 
going fa r  beyond chance expectancy, as to the re la t ive  prestige  
of a wide range o f specific  occupations, despite the v a r ie ty  of  
socio-cultura l settings in which they are found. This strongly  
suggests that there is a r e la t iv e ly  in var iab le  hierarchy of  
prestige associated with the in d u s tr ia l  system, even when i t  is 
placed in the context of la rg e r  social systems which are o ther­
wise d i f fe re n t ia te d  in important respects, (p. 339)
Forty-two years a f te r  the o r ig in a l Count's study, Hakei , Hoi 1 -
mann, and Dunnette (1968) rep lica ted  the Deeg and Paterson study.
They found a s tr ik in g  s im i la r i ty  between the results  found by Count, 
Deeg and Paterson, and th e ir  own re s u lts .  Very l i t t l e  re la t iv e  change
has been noted in the prestige ranking of occupation.
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Two recent studies re la t iv e  to Counts' (Braun & Bayer, 1973; 
Plata , 1975) rep lica ted  the Deeg and Paterson study with d i f fe re n t  
samples. Again, the results of those two studies indicated tha t there  
had been very l i t t l e  change in the overall prestige ranking of occu­
pations over fo r ty -n in e  years. These findings hold true irresp ec t ive  
of sex, age, socio-economic status, race, and educational levels  of 
the type of the population sampled.
Though the foregoing investigations were not undertaken with  
the e x p l ic i t  purpose o f determining the existence o f occupational 
stereotypes, they constitu te  nevertheless important evidence as to 
the existence and the accuracy of occupational stereotypes.
Perceptual Dimensions
Studies bearing on the perceptual dimensions of occupational 
stereotypes are somewhat diverse in th e ir  methodology. They are group­
ed together because they assume the existence of occupational stereo­
types .
In an attempt to determine high-school students' perceptions 
of occupations, Grunes (1956) carried out a study in e ight high-schools 
in various parts of the United States. The inves tig a to r  asked the 
subjects to group f i f t y -o n e  occupations representing a l l  the major 
categories found in the Dictionary of Occupational T i t l e s . Subjects 
were also required to give each group a t i t l e  which would ind icate  
what kinds of jobs belong under i t .  Data were tabulated and coded to 
indicate the jobs which tend to be placed in the same groups and the 
grouping categories u t i l i z e d  by the students. Although some
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occupations were not placed in any c lu s te r ,  subjects were found to  
share a common perception which jobs are b as ica lly  alike and which 
are un like .
Walker (1958) asked 124 u n ivers ity  students enrolled in an 
introductory course in psychology to name from a l i s t  of 112 adjectives  
the f iv e  which best described each of the ten occupations selected fo r  
the study. Borrowing the methodology used by Katz and Braly (1933) 
in a study devised to investigate ethnic and racial stereotypes, Walker 
wanted to see whether the same technique would y ie ld  comparable occu­
pational stereotypes that would be re levant to industrial re la t io n s .
The technique of Katz and Braly required subjects to choose from a 
l i s t  o f e ighty-four adjectives the f iv e  which in the ir  opinion best 
described members of a p a rt icu la r  ethnic group. Their c r i te r io n  to 
measure the strength of stereotype was the lea s t  number of ad jec tiv es  
s u f f ic ie n t  to account fo r  ha lf  the to ta l  number of adjectives checked. 
Since Walker used 112 ad jectives , perfect agreement among subjects on 
a l l  f iv e  adjectives to characterize one occupational group would 
resu lt  in an index of 2 .5 ; on the other hand, perfect disagreement 
would re s u lt  in an index of 56. The findings of Walker's study in d i ­
cated th a t  of the ten occupational groups, the doctor was the most 
highly stereotyped, with 7.9 adjectives to account for h a lf  the to ta l  
number of adjectives checked. The trade union leader was the le a s t  
stereotyped with 15.5 adjectives to account for ha lf the t o t a l .
Subjects were also divided by sex, p o l i t ic a l  views and d i f f e r ­
ent occupations they expected to enter. No differences in the stereo­
typical indices were found among them. Comparing these results  w ith
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those obtained by Katz and Braly, Walker concluded that occupational 
stereotypes are approximately as strong as ethnic stereotypes. Thus, 
the existence of occupational stereotypes was im p l ic i t ly  supported.
O'Dowd and Beardslee (1960) borrowed the methodology o f  an 
early  study by Osgood and Stagner (1941) to investigate the stereo­
types held by college students. Osgood and Stagner devised a two- 
ended seven-point rating scale to determine the stereotypes held by 
students of men in f i f te e n  d i f fe re n t  occupations. I t  was found th a t  
decisions about characteris tics  of occupational stereotypes tended to 
conform closely to a framework which was based on the re la t iv e  prestige 
of occupations. The investigators hence concluded that the mere pre­
sentation of a set of occupational stereotypes fo r  a series of judg­
ment caused the subjects spontaneously to establish a prestige frame­
work which then determined in a highly re l ia b le  manner judgments on 
the spec if ic  t r a i t s  l is te d .  Osgood and Stagner’ s study (1941), which 
foreshadowed the development of the semantic d i f f e r e n t ia l ,  was the 
forerunner of the investigation undertaken by O'Dowd and Beardslee 
twenty years la t e r .
To c o l le c t  the data needed to measure stereotypes, O’ Dowd and 
Beardslee constructed a th ir ty - fo u r  b ipo lar ra ting  scale covering 
l i f e ' s  s ty le ,  work sa t is fac tio n s , personality  ch arac te r is t ic s ,  and 
social relationships associated with occupational t i t l e s .  Subjects 
rated f i f te e n  occupations on the same th i r ty - fo u r  seven-point ra ting  
scales and also according to how much they would l ike  to be in i t  i f  
they could be in any occupation they wanted.
A primary purpose of this investigation  was to determine i f  
differences in stereotypes occurred among public university and p r iva te
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lib era l  arts college students, men and women, freshmen and seniors, 
high, middle, and low socio-economic subgroups, and students from 
business and professional homes. The findings of th is  study revealed 
that students consistently  associated occupational t i t l e s  with l i f e  
styles, patterns of social re la t io n sh ip s , and personality  t r a i t s .  I t  
was also found that each occupation had a complex image distinguishing  
i t  from the other fourteen occupations with high agreement on these 
images fo r  each occupation across the various sub-populations of 
students.
To extract fu r th e r  information from the data , the technique of 
factor analysis was used. This procedure was s p e c if ic a l ly  u t i l i z e d  to 
discover the underlying dimensions used by students in perceiving the 
occupations. This analysis revealed four main dimensions on which 
students judge occupations. These were termed cultured in t e l le c t  ( I ) ,  
material and social success ( I I ) ,  cheerful s o c ia b i l i ty  ( I I I ) ,  and 
personal control and p o l i t ic a l  resp o n s ib il ity  ( IV ) .
The most important f indings emphasized by the investigators  
were the c lear d i f fe r e n t ia t io n  of the f i f te e n  occupations by the sub­
jects and the high degree of agreement on these across the sub-samples. 
Relative ly  small d ifferences were found among the sub-samples.
In an attempt to explore how weii a series of rating scales 
would d i f fe re n t ia te  adolescents' perceptions of characteris tics  
associated with six selected occupations, U lr ich , Hechlik, and Roeber 
(1956) applied the same methodology used by O'Dowd and Beardslee but 
refined the rating scales to incorporate social , economic, and 
personal factors , working conditions, and job preparation. A fte r
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revision and a check upon the vocabulary lev e l,  a f in a l  set of fo r ty -  
six ra ting  scales was developed. The data were collected among a 
middle-class high-school population. The six occupations selected  
were auto-mechanic, lawyer, l ib r a r ia n ,  l in g u is t ,  model, and school 
counselor. Rank correlations fo r  the six occupations among fo r ty -s ix  
scales were performed. I t  was found that the professions o f lawyer, 
l ib r a r ia n ,  l in g u is t ,  and school counselor were more c lose ly  re la ted  to 
each other than they were to model and auto-mechanic. The inv es tig a ­
tors concluded that by synthesizing extreme ratings i t  was possible to 
develop descriptions of stereotypes th a t  the students held fo r  each of 
the s ix  occupations considered.
A series of three studies conducted by Gonyea (1961; 1963) and 
Gonyea and Lunneborg (1963) explored also the dimensions by which oc­
cupations were perceived by college students without p r io r  imposition  
of structure  from the use of ad jectives  check l is t s  or ra t in g  scales.
In the f i r s t  study undertaken by Gonyea (1961), 100 male freshmen at  
the U nivers ity  of Maryland were presented with two s im i la r ,  but d i f f e r ­
ently  ordered l is ts  of th i r ty  occupational t i t l e s  taken from Holland's  
Vocational Preference Inventory. The data were used to construct a 
30 x 30 matrix of estimated in te rco rre la t io n s , re f le c t in g  the extent 
of perceived s im ila r it ie s  among the occupations. The estimated in te r ­
corre la tions  matrix was then fa c to r  analyzed to produce twelve f i r s t  
order oblique fac to rs , presumably re f lec t in g  underlying perceptual 
dimensions. F in a lly ,  a second-order fac to r  analysis was performed 
y ie ld in g  f iv e  orthogonal second-order factors. Gonyea concluded that 
some o f  the occupations were f a i r l y  uniformly perceived by a l l
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subjects, while others were apparently perceived d i f fe re n t ly ,  p re ­
sumably re f lec t in g  d if fe re n t  needs.
As a check on the genera lity  o f the findings of the f i r s t  
study, Gonyea and lunneborg (1963) designed a study with a d i f f e r e n t  
population (2,424 freshmen, including 1,491 males and 933 fem ales),  
d if fe re n t  occupational s t im u li ,  and a d if fe re n t  methodology. For th is  
study the investigators used tr iad s  from which students were to s e le c t  
the occupation most unlike the other two. The triads were d is t r ib u te d  
systematically among twenty d i f fe r e n t  forms of a Job Perception Blank, 
each form consisting of seventy-seven tr iads of occupational t i t l e s .
Each subject reacted to one of the twenty forms randomly d is t r ib u te d .
In this study, the fac tor analysis of perceived s im ila r ity  among the  
twenty-two occupational stimuli y ie lded  results corresponding d i r e c t l y  
to f iv e  second-order factors obtained in the e a r l ie r  study. Results  
also shed l ig h t  on college students' perceptions of popular vocational 
objectives and on the re lationship  between job perceptions and in te r e s t  
factors . Gonyea and Lunneborg argued that the present dimensions 
conformed somewhat more closely (though not exactly) to usual in te r e s t  
groupings and conventional job c la s s i f ic a t io n  than did those obtained  
in the previous study.
Investigating the re la tionships  of job perceptions to vocational 
preference, Gonyea (1963) used the same data of the f i r s t  study on 
students' perceptions of occupations. Each subject completed the same 
Job Preference Blank consisting of t h i r t y  occupational t i t l e s .  3 u t ,  
unlike the f i r s t  study, each occupational t i t l e  was to be marked "like,'' 
" in d if fe re n t ,"  or "d is like" in the manner of the Strong Vocational
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In te res t Blank. I t  was hypothesized that subjects with d i f fe re n t  
needs would emphasize d if fe re n t dimensions in th e ir  perceptions of 
ambiguous occupations.
In order to assess the r e la t iv e  saliency of the various per­
ceptual dimensions fo r  each subject, Gonyea constructed a Job Percep­
tion p r o f i le  and an absolute Job Preference p ro f i le ,  using the c lear  
eight f i r s t - o r d e r  and f ive  second-order factors as dimensions. These 
pro fi les  were correla ted  for each subject. A second form of analysis  
involved c o rre la t in g  the Job Perception and absolute Job Preference 
scores fo r  each of the th irteen fac to rs . A positive re lationship  be­
tween vocational perception and vocational preference was found. 
F in a lly ,  a th ird  form of analysis involved grouping sutjects in to  eight  
broad classes on the basis of th e ir  stated vocational choice. The Job 
Perception scores fo r  the eight vocational choice groups were compared 
separately fo r  each fac to r . I t  was hypothesized that the highest mean 
scores fo r  each fa c to r  would occur in the group(s) choosing occupations 
most l i k e ly  to s a t is fy  the needs characteriz ing that dimension. The 
hypothesized re la t io n sh ip  was not supported except for the business 
fac to r  which was s ig n if ic a n t  at the .001 level in the predicted d irec ­
tion. Gonyea (1963) concluded that these results  supported an expec­
tancy theory of occupational choice in which prospective vocational 
objectives were la rg e ly  perceived in terms of need satis fac tion  
p o te n tia l .  According to this view, people tend to prefer occupations 
which they can perceive as capable of meeting th e ir  needs, and to 
perceive need s a t is fa c t io n  potential in occupations which they p re fe r .
In reaction to Gonyea's study (1963) of the re la tionship  of
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job perceptions to pattern of vocational preferences and to stated 
vocational choices, Holland (1963) wrote:
Therefore, we have simply assumed that our perceptions of 
vocations are stable over long periods o f time and that most 
people "see" a given vocation in the same way. The v a l id i ty  of 
the Strong and Kuder longitudinal studies lends support to these 
hypotheses. The present study, and Gonyea's e a r l i e r  study, 
suggest that d i f fe r e n t  students perceive the same vocation in 
d if fe re n t  ways. We need to resolve the apparent contradiction  
between these new results  which suggest heterogeneity of voca­
tional perceptions— and the e a r l ie r  resu lts— which imply consid­
erable homogeneity in  perceptions. Without the existence of 
vocational stereotypes, our in te res t  inventories would have no 
v a l id i t y ,  but they do. We need, I th ink , a s ingle  formulation  
fo r reconciling the facts  about both the s t a b i l i t y  and v a r ia b i l i t y  
in the perception of vocations, (p. 27)
Dipboye and Anderson (1961), using a sample of 448 high-school 
seniors attending schools in urban, suburban, and semi rural areas in 
Central New York, designed a study in an attempt to demonstrate that  
high-school seniors a t t r ib u te d  d i f fe re n t  stereotypes of occupations 
in terms of manifest needs exhibited in the presumed behaviors of 
members of eight occupations. To obtain a measure of stereotype, the 
investigators constructed an instrument which l is te d  seventy phrases, 
( f iv e  for each of fourteen needs taken from the Edward Personal Pre­
ference Schedule). Subjects were instructed to se le c t f iv e  phrases 
which they f e l t  best described the behavior of a typ ica l person engaged 
in each of the e ight pre-selected occupations. The results  indicated  
that d i f fe re n t  needs were a ttr ib u te d  or not a t t r ib u te d  to the eight 
occupational groups in frequency s ig n if ic a n t ly  d i f f e r e n t  from a chance 
d is tr ib u tio n . Thus, the existence of stereotypes of the eight occu­
pations in terms of needs was demonstrated.
Hollander and Parker (1969) reported a study designed to
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
40
investigate the occupational stereotypes which high-school sophomores 
have of six  occupations, each representing one of Holland's personality  
orientations. The s ix  occupations selected to determine the stereo­
types of the r e a l is t ic ,  in t e l le c t u a l ,  a r t i s t ic ,  s o c ia l,  en terpris ing ,  
and conventional categories, were, respectively: auto-mechanic, 
s c ie n t is t ,  a r t i s t ,  teacher, business executive, and bank t e l l e r .  To 
determine the degree of consistency between descriotions o f  s ix occu­
pational stereotypes and Holland's theoretica l formulation of the 
categories they represented, 'Hollander and Parker used the Adjective  
Check L is t .  Included in the ACL were 300 behavioral adjectives invol­
ving f i f te e n  need scales from which each subject was requested to choose 
those which were most s e l f -d e s c r ip t iv e .  In addition, each subject was 
given an eight page l i s t  o f d e f in it io n s  for the 300 ad jec tives . Scores 
fo r  each subject on the ACL need scales were s t a t i s t ic a l ly  analyzed. 
Also, each ACL need scale was analyzed separately. The results  of the 
study suggested th a t,  in general, adolescent stereotypes o f  the six  
occupations were consistent with Holland’ s theoretical formulation of  
the categories they represented. The hypothesized ACL need-scale 
means were substantia lly  confirmed fo r  s c ie n t is t ,  business executive, 
and bank t e l l e r .  For the a r t i s t ,  they were p a r t ia l ly  confirmed; fo r
teacher, only nominally confirmed; and fo r  auto-mechanic, not confirmed; 
From the results of th is  in v e s t ig a t io n ,  Hollander and Parker could 
conclude that occupational stereotypes do ex is t and also that certain  
aspects of Holland's theory o f  vocational choice were supported.
Although the studies undertaken by Gonyea (1961, 1963) and 
Gonyea and Lunneborg (1963) indicated that d i f fe re n t  students perceived
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
41
some occupations in d i f fe re n t  ways, i t  appears th a t most of the stu­
dies undertaken on the issue under investigation established the 
existence of occupational stereotypes and found evidence in support 
of some measures of agreement across sub-populations of college stu­
dents on a number of f a i r l y  v is ib le  occupations. S im ila r  resu lts  were 
also found with high-school students. Since no studies were found to 
determine the nature of occupational stereotypes among a cross cu l­
tural population, the present study was intended to determine such 
nature.
V a l id i ty  and Accuracy o f Occupational 
Stereotypes
Bordin's study already reviewed pointed out the existence of 
occupational stereotypes with some degree of v a l id i t y .  S im i la r ly ,  the 
studies of faking Vocational In te re s t  tes ts , although designed for a 
d i f fe re n t  purpose, were re levant to the question of accuracy of occu­
pational stereotypes.
Several other studies found dealt  with the v a l id i t y  and accu­
racy of occupational stereotypes. Holland (1963-64) tested the hypo­
thesis that stereotypes of occupations representing each of his six 
types are consistent with his theoretica l formulations of each type.
To obtain images or stereotypes of six occupations, Holland asked 638 
National M erit  Scholars to complete sentences l i k e :  "Engineers are
 ." The six occupations used to represent the s ix  types were:
engineer ( r e a l is t ic  type), physician ( in v e s t ig a t iv e  ty p e ) ,  a r t i s t  
( a r t i s t i c  typ e ),  teacher (social typ e ),  business executive (e n te r ­
pris ing type ),  and accountant (conventional type).  Tables were
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compiled fo r  each occupation with th e i r  descriptive adjectives  in the 
order of th e i r  frequency— boys' and g i r ls '  responses being compiled 
separately. Holland said that the results suggested th a t students of 
superior aptitude perceive occupations in stereotyped ways. The re­
sults also suggested that subjects' stereotypes tended to be consistent 
with some of the personality variables shown to be associated with  
vocational choices in his previous studies. Holland concluded that  
the stereotypic descriptions of the s ix  occupations ..ere consistent 
with the th eore tica l categories they represented and also th a t  the 
subjects' stereotypes of occupations had some v a l id i ty .
Marks and Webb (1969), in an elaborate study, examined the 
effects o f two factors on the description of the personal c h ara c te r is ­
tics of the typ ica l incumbent of a representative occupation made by 
d if fe re n t  groups l is t in g  that occupation as th e ir  vocational choice.
The two factors  were occupational t i t l e  and amount of tra in in g  or 
experience re la ted  to vocational preparation. Two occupational t i t l e s  
were selected for this study: In d u str ia l Management and E le c tr ic a l
Engineering. T ra i t  descriptions of the typical incumbent of the two 
d is t in c t  occupational t i t l e s  were obtained from three groups varying in 
professional experience. The three groups consisted of: (a) freshman 
students who had not begun any formal college course work, but who 
l is ted  e ith e r  industr ia l management or e le c tr ica l  engineering as th e ir  
choice of major; (b) senior students who were scheduled to graduate 
within e i th e r  of these majors a t  the next coiranencement; (c) post­
graduates who had obtained a t  le a s t  a baccalaureate degree in one of 
the two occupational t i t l e s  and who were presently working in th a t
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occupation. In add it ion , two f in a l  groups consisting of freshman 
students enro lled  in the two majors were asked to describe themselves 
in terms of the same t r a i t  descriptions used by other groups.
A n in e ty - f iv e  item t r a i t  description instrument, selected to 
cover a broad range of behaviors or charac te r is t ics  that a person 
might e x h ib it  and which would be re levant to occupational endeavors, 
was administered to the six groups comprising the 2 x 3  c la s s if ic a t io n  
defined by occupational t i t l e  and professional experience. The two 
groups of freshman students who responded with self-descrip tion  were 
asked to ra te  the same n in e ty -f ive  items with respect to how charac­
t e r is t ic  the given t r a i t  was of them. The s e l f  and other ratings  
were also re la ted  to the social d e s i r a b i l i t y  (SD) ratings of the set 
of t r a i t  descrip tions.
The resu lts  of th is  study suggested th a t d i f fe re n t  groups, 
varying in professional experience, share a "common image" of the 
typical occupational incumbent, with th is  image being substantia lly  
related to the se lf-ch arac te r iza t io n  of freshmen enrolled in that  
major. On the basis of these f indings, the investigators concluded 
that the average college freshmen, entering the f ie ld  of industria l  
management or e le c t r ic a l  engineering, possesses a f a i r l y  accurate 
image of the typ ica l incumbent of the intended occupation.
Banducci (1970) examined the accuracy of occupational stereo­
types of 679 high-school senior boys in re la t io n  to socio-economic 
status, academic development, c ry s ta l l iz a t io n  of plans, vocational 
in te res ts , and range o f experience. Students rated twelve occupations 
in terms of selected w o rke r -t ra it  requirements needed fo r  successful
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performance of a job. Students’ responses were compared with the Dic­
tionary of Occupational T i t le s  Job-qualif ications p r o f i le  ratings of 
the job studied, and accuracy scores were computed. Results indicated  
that students with high academic development had more accurate stereo­
types of high-level jobs than of low-level jobs, and students with low 
academic development and low socio-economic status had more accurate 
stereotypes of low-level jobs. Students with crys ta llyzed  plans and 
those of the R e a l is t ic ,  In t e l le c tu a l ,  and Enterprising Vocational 
Preference Inventory types also were found to have the most accurate 
stereotypes of occupations.
Elmendorf (1972) tested the assumption that students’ stereo­
types are accurate. Three randomly selected male student groups were 
asked to take the Vocational Preference Inventory and Beer's Preference 
Inventory as themselves. One week la t e r ,  the student group responded 
to these instruments but in a manner they thought a spec if ic  occupation­
al group member would respond. One student group (N=4Q) responded as 
research chemists ( in te l le c tu a l  types); the second (N=40) responded as 
male, high-school teachers (social types); and the th ird  (N=40) respond­
ed as e ith er  music in s tru cto rs  or college English professors ( a r t is t ic  
types). Three corresponding occupational groups had recently  responded 
to these instruments: a group of research chemists (N=31), a group of 
male high-school teachers (N=28), and a combined group of music in ­
structors and college English professors (N=24). The data from these 
groups on the two instruments were used as c r i t e r ia  against which to 
measure the accuracy of the students' stereotype responses. A step­
wise m ultip le -d iscrim inant analysis was used to determine whether the
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d if fe re n t  groups were discriminated from each other or from the occu­
pational group simulated.
A ll  hypotheses were supported a t  the .01 le v e l .  Though i t  was 
not possible to draw conclusions about the accuracy o f student stereo­
types of some occupational group members in terms of Maslow needs, the 
results were interpreted as evidence th a t  the students held stereotypes 
of some occupational group members and in a manner compatible with what 
might be expected by Holland's theory.
C l i f t  (1976), with a sample of 160 fu l l - t im e  professional l i ­
brarians and 155 l ib ra ry  patrons, investigated: (1) the personality  
charac te r is tics  of a group of public l ib ra r ia n s ;  (2) the accuracy of 
l ib ra ry  patron's stereotype of the public l ib r a r ia n 's  personality ; (3) 
the accuracy of public l ib ra r ia n s '  perception of th e i r  occupational 
stereotypes; and (4) individual d ifferences in l ib r a r ia n  personality  
and in patron stereotyping.
The investigator asked each l ib r a r ia n  to complete one Adjective  
Check L is t  (ACL) to describe themselves and another ACL to describe how 
public l ib ra r ia n s  are perceived by most people. L ibrary  patrons were 
sampled to represent the same geographical areas as l ib ra r ia n s .  Patrons 
used one ACL to describe the "typical public l ib r a r ia n ."  Both groups 
also completed personal data questionnaires designed to e l i c i t  basic 
demographic information.
The personality characteris tics  of public l ib ra r ia n s  were as­
sessed by comparing th e ir  mean score on twenty-one ACL scales with 
appropriate adult norm groups. The inves tiga tor  used two methods of 
item analysis to compare: (1) l ib ra r ia n s '  s e lf -d es c r ip t io n  with patrons'
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l ib ra r ia n -d e sc r ip t io n s ;  (2) l ib r a r ia n 's  se lf-descrip tion  with l i b ­
rarians' descriptions of how they perceived by the public with patrons'
1ibrar ian -descri p t i  ons.
The resu lts  were interpreted as evidence that adjectives used 
by patrons to describe public l ib ra r ia n s  and adjectives used by l i b r a r ­
ians to describe themselves were very s im ila r ,  suggesting a high degree 
of stereotype accuracy. On the other hand, public l ib r a r ia n s ’ descrip­
tions of how they are perceived by the public , when compared with (1) 
l ib ra r ia n s ' se lf-descrip tions  and (2) patrons' l ib ra r ia n s ' d escrip tions ,  
suggested th a t  the perception of a l ib r a r ia n 's  stereotype was ne ith e r  
accurate nor very favorable.
I t  appears from the preceeding studies that researchers have 
established the existence of occupational stereotypes, found evidence 
in support of some measure of agreement across sub-populations o f  high- 
school and college students on a number of f a i r ly  v is ib le  occupations, 
and determined some degree of stereotype accuracy. The following section  
is devoted to the relationship between occupational stereotypes and other  
phenomena such as self-concept, vocational in te res ts , and vocational choice .
Role and Relationship of Occupational 
Stereotypes and Self Concept to 
Vocational Choice
As fa r  back as 1943, before Holland (1966, 1973) formulated an 
aspect of his theory dealing with occupational stereotypes and Super 
(1975) th a t  o f  self-concept, Bordin (1943) contended that a person's 
occupational in te re s t  is a function of his self-concept and his stereo­
types o f various occupations. Bordin suggested fu rther  that an in d i ­
vidual 's in te re s t  in a vocation varies d ire c t ly  with the degree of
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acceptance of the occupational stereotype as s e lf -d e s c r ip t iv e .
Schutz and Blocher (1960) tested an hypothesis derived from 
Bordin1s contention to determine i f  in a population of high-school males 
there is a greater-than-chance tendency to select as s e l f -d e s c r ip t iv e  
the personality  descriptions which also presumably described the stereo­
type of workers in occupations selected as vocational preferences.
The population uced in the study consisted of 135 male seniors 
of a suburban high school. Two instruments were developed fo r  use in 
the study. The f i r s t  consisted of an a lp h ab e tica lly  arranged l i s t  of 
the f o r t y - f iv e  occupations coimionly scored on the Strong Vocational 
In terest Blank (SVIB). Each subject was asked to select the one 
occupation which he considered most in te res tin g .
The second instrument, e n t i t le d  Character Sketches, consisted 
of ten short paragraphs. Each paragraph gave a b r ie f  personality  
description or "sketch" of a boy personality . These ten sketches were 
designed to correspond to the common stereotypes o f typical members o f  
occupations in  the major occupational group of the SVIB. The respon­
dents were asked to express th e ir  acceptance of a p a r t ic u la r  view of 
themselves in terms of occupational stereotypes. A s t a t i s t ic a l ly  
s ig n if ican t re la tionsh ip  was found between vocational preferences and 
stereotypes selected as s e lf -d es c r ip t ive .  Schutz and Blocher i n t e r ­
preted th e ir  resu lts  as o ffering support for Bordin's theory and the 
idea that students' vocational choices are influenced in part by the 
stereotypes they hold of d i f fe re n t  occupations.
In a second study, Blocher and Schutz (1961), studying the 
re lationship  between se lf-d escrip t io n s , occupational stereotypes, and
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vocational preferences, predicted that: (1) an ind iv id u a l 's  s e l f ­
description w i l l  be more nearly l ik e  his stereotype of a typical member 
of an occupation fo r  which he expresses high in te re s t  than the same 
self-descrip tion  w i l l  resemble the stereotype held fo r  an occupation 
in which l i t t l e  in te re s t  is claimed; and (2) a s im ila r  set of r e la t io n ­
ships would hold between descriptions of ideal s e l f  and those two kinds 
of occupational stereotypes. The same sample of the f i r s t  study was 
again used. The instrument used was the Descriptive  Check L is t  (DCL) 
of 180 items covering the t r a i t  c lusters  considered by R. B. C a tte l l  
to represent a complete and comprehensive l i s t  of these human person­
a l i t y  t r a i ts  described in the English language. The data were c o l le c t ­
ed in two sessions. During the f i r s t ,  each subject was asked to 
describe himself and his ideal s e l f  on the DCL. Each subject was also 
given an a lp habetica lly  arranged l i s t  o f f o r t y - f i v e  occupations common­
ly  scored on the SVIB. From the l i s t  each subject was asked to choose 
the "one most in teresting" and the "one lea s t  in teresting" occupation. 
One week l a t e r ,  during the second session, each subject was asked to 
describe his p ic ture  of a typical member of each of two occupations 
chosen as "most in teresting" and " leas t in te re s t in g ."
Blocher and Shutz used a s ta t is t ic a l  Drocedure to obtain  
s im i la r i ty  scores for each subject on s e l f  concept, ideal s e l f  and 
stereotype of most preferred occupation, as well as s e lf  concept, 
ideal s e l f  and stereotype of least preferred occupation. Mean s im i­
l a r i t y  scores were computed for each group. Differences between 
means were also computed and tested. The null hypotheses were re ­
jected and the investigators interpreted th e ir  results  as suggesting
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that the subjects perceived both th e ir  self-concepts and th e ir  ideal 
self-concepts to be more nearly s im ila r  to th e ir  stereotypes o f workers 
in occupations with highly claimed interests  than to th e ir  equivalent 
stereotypes of workers in occupations with l i t t l e  claimed in te re s t .
Englander (1960) investigated the re la t io n sh ip  between the 
degree of agreement of self-perception and perception of people and 
situations relevant to one's s itu a t io n . One hundred and twenty-six  
women partic ipated in the study. They were c la s s i f ie d  in to  three  
major divisions in terms of th e ir  acceptance of elementary teaching 
as a vocation. Group I ,  elementary majors, consisted of those persons 
with a stated in te res t in elementary teaching as manifested by th e ir  
selection o f elementary teaching as a major. Groups I I  and I I I  were 
considered as re jecting elementary teaching as a vocation. Three 
levels of acceptance or re jec tion  along a continuum were assumed.
Women students preparing to be elementary teachers were found to have 
a greater measured congruency between self-concept and perception of 
personal characteris tics  of elementary teachers than did e i th e r  the 
group of other education majors (group I I )  or the group of non-educa­
tion majors (group I I I ) .  These results suggest th a t the study support­
ed the possible influence of s im i la r i ty  of self-concept and occupation­
al stereotype on vocational choice.
Morrisson (1962) hypothesized that, i f  occupational choice 
represents implementation o f  self-concept, then a person's s e l f -  
concept should be more s im ila r  to one's stereotype of one's own 
future occupation than to the stereotype of another occupation. Young 
women trained to be e ith e r  nurses or teachers were used in the study.
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I t  was found that the future nurses' self-concepts were closer to th e ir  
stereotypes of nurses than to th e i r  stereotypes of teachers; s im ila r­
l y ,  the fu ture  teachers' self-concepts were closer to th e ir  teachers' 
stereotypes than to th e ir  nurse stereotypes.
Wheeler and Carnes (1968) investigated the s im i la r i ty  between 
self-concept, ideal se lf-concept, and ideol and probable occupational 
choice. One hundred and th i r t y - f o u r  males college students were
provided a measure of self-concept modified from Blocher's Descriptive  
Check L is t  and were instructed to respond in terms of s e l f  and ideal 
s e l f ,  and in terms of the ch arac te r is t ics  of individuals in th e ir  
probable occupation and th e i r  ideal occupation. The investigators  
hypothesized that: (1) the congruence between the in d iv id u a l 's  s e l f -  
concept and his occupational stereotype of his probable occupation 
would be s ig n if ic a n t ly  greater than the congruence between the in d i­
v id u a l 's  self-concept and his occupational stereotype of his ideal 
occupation; (2) the congruence between the in d iv id u a l 's  ideal s e l f -  
concept and his occupational stereotype of his ideal occupation would 
be s ig n if ic a n t ly  greater than the congruence between the ind iv id u a l 's  
ideal self-concept and his stereotype of his probable occupation.
Through a s ta t is t ic a l  procedure, four d ifference or congruence scores 
between the appropriate concepts were obtained fo r  each subject. The 
resu lts  obtained supported the research hypotheses. Self-concept and 
occupational stereotypes of probable occupation correlated more highly 
with each other than do ideal self-concepts and occupational stereo­
types. S im ila r ly ,  ideal se lf-and ideal occupational concepts were found 
to correlate more highly than ideal self-and probable occupational concepts.
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Hollander and Parker (1972) tested the assumption, based on 
Holland's theory of vocational choice, tha t stereotypes of adolescents' 
occupational preferences were re la te d  to se lf-descrip tions . The Ad­
je c t iv e  Check L is t was administered to f i f t y - f o u r  high-school sopho­
mores in order to obtain s e lf -d e s c r ip t io n  and stereotypes of th e ir  
one mosL and one leas t preferred occupation. An Occupational P re fer­
ence L is t ,  developed fo r  th is  study, was also administered to determine 
occupational preferences. Hollander and Parker tested three hypotheses:
(1) th a t adolescent self-concept and stereotypic description o f the 
most preferred occupation were p o s it iv e ly  re lated; (2) th a t  adolescent 
self-concept and steotypic descrip tion  of the least preferred  occupa­
tion  were not pos it ive ly  co rre la ted ; (3) that adolescent most and leas t  
preferred occupational choices represented d if fe re n t  occupational 
environments. All three hypotheses were confirmed. The findings  
suggested th a t occupational choices fo r  adolescents were based in part 
on the degree of positive  re la t io n s h ip  between th e ir  s e lf -d e s c r ip t io n  
and the various occupational stereotypes they held. Other findings  
were: (1) choices of most and le a s t  preferred occupations were made 
from d i f fe r e n t  categories in Holland's c la s s if ic a t io n  system; and
(2) stereotypes played an important ro le  in occupational exploration  
and choice.
W i l l is  (1977) carr ied  out a study to determine the e f fe c t  of 
occupational stereotypes and se lf-perceptions of college women t r a ­
d i t io n a l is ts  and n o n - t ra d i t io n a l is ts  on occupational choice. A 
fu r th e r  purpose of the study was to determine i f  such variab les  as 
socio-economic status and grade-point average(s) were associated with
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women's decisions to pursue a t ra d i t io n a l  and non-traditional occupa­
tion .
One hundred s ix ty  undergraduate freshmen female students 
attending an urban univers ity  and pursuing majors in trad it io n a l and 
non-trad itional areas took the Adjective  Check L is t ,  the Occupational 
Preference Check L is t ,  and the Personal Data Sheet. The data c o l le c t ­
ed were analyzed by means of the m u lt iv a r ia te  pro fi le -ana lys is  tech­
nique and p o in t -b is e r ia l  co rre la t ion . Based upon the results obtained, 
the researcher concluded that occupational stereotypes and s e l f ­
perceptions of college women d e f in i t e ly  have a s ig n if ican t e f fe c t  on 
occupational choice. No s ig n if ic a n t  re la t io n sh ip  was found between 
socio-economic status or grade-point average and subjects' occupational 
choice.
Burgoyne (1979) investigated the hypotheses that s im i la r i ty  
of ideal s e l f  and occupational stereotypes were important in determin­
ing the vocational preferences of adolescents, while s im ila r ity  between 
expected s e l f  and occupational stereotypes was important in determining  
th e ir  occupational expectations. One hundred e ig h ty -f ive  high-school 
students, including ninety-seven males and e ighty-e ight females, were 
asked to use twelve b ipo lar, 7 -po int Sem antic -D ifferentia l- type  scales  
to describe the sort of person typ ica l of each of twelve occupations 
(accountant, author, carpenter, doctor, fanner, engineer, lawyer, 
musician, physician, secretary, school teacher, social worker). The 
subjects next rank-ordered these occupations in order of "how l i k e l y  
you are to do i t "  (expected occupation) and then in order of "how much 
you would l ik e  to do i t "  (preferred occupation). F in a lly , the same
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Semantical D if fe re n t ia l  scales fo r  the occupational stereotypes were 
used to measure each subjects' present, id e a l ,  and expected s e l f .
Several s ta t is t ic a l  procedures were used (1) to estimate  
fo r  each subject the d iscrepancy /s im ilar ity  of each of the s e l f -  
concepts with each of the occupational stereotypes, and (2) to estima­
te the degree of association of these discrepancies with rankings of  
occupational preferences and expectation. The findings supported 
the view th a t  s im i la r i t ie s  of self-concept and occupational stereo­
types are s ig n if ic a n t ly  related to vocational choices fo r  both sexes. 
The inves tig a to r  argued that the results  were consistent with the 
proposed general model for vocational decisicn-making in which one of  
the factors  influencing choice of occupation is the s im i la r i ty  o f  a 
person's c r i te r io n  self-concept, and his or  her occupational stereo­
types.
Like studies undertaken to determine the existence or the 
accuracy o f occupational stereotypes, the preceeding studies devoted 
to the re la tionsh ip  between occupational stereotypes and other  
phenomena such as self-concept, vocational in te re s t ,  and vocational 
choice, provided d irec t relevance fo r  the present study in terms of 
the importance of occupational stereotypes to the career aspirations  
of the students. I t  appears from these studies reviewed that occu­
pational stereotypes do play an important ro le  in determining which 
occupation one explores; but th is  is usually  in re la t io n  to one's  
self-concept or self-preception or other factors .
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Modifying or Minimizing Occupational 
Stereotypes
A f in a l  l in e  of investigation in the study of occupational 
stereotypes dea lt  with studies undertaken with the purpose o f  e f fe c t ­
ing changes in the phenomenon of stereotypes. A f i r s t  study c ited in  
the l i t e ra tu r e  was carried  out by Merwin and Di Vesta (1959). Spe­
c i f i c a l l y ,  these investigators  studied change in a t t i tu d e  of students 
toward teaching as a career as a re su lt  of experimental communication. 
A sample of 218 freshmen enrolled in the College of Liberal Arts at  
Syracuse University  was used. Of this group 67 indicated a preference 
fo r  teaching as a career and 151 indicated a preference fo r  other 
occupations. At the beginning of the school year, the students re­
sponded to three instruments: (1) the " a c t iv i t ie s  index," a measure 
of need strength; (2) a "perceived instrum entality  instrument" ( P I ) ,  a 
measure of the extent to which subjects perceived teaching as in s tru ­
mental to the sa t is fa c tio n  of each of four needs selected on an a 
p r io r i  basis as re la ted  to teaching; and (3) an "a tt i tu d e  toward 
teaching" scale, a measure of the subjects' fee lings of acceptance or 
re jec tio n  of teaching as a career. The group ind icating  a preference  
fo r  teaching as a career had been found to have a more favorable  
measured a t t i tu d e  toward teaching. A fte r  four months of college work, 
while the teaching group had not changed, the non-teaching group had 
developed a more favorable a tt i tu d e . Then, subjects were assigned a t  
random to one of three experimental groups. One experimental group 
heard a communication organized around the implied assertion that  
"teaching is a good career because i t  s a t is f ie s  the achievement need;"
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the second heard a communication emphasizing teaching as a good career 
because i t  does not involve sa t is fac tio n  of the achievement need; the 
th ird  experimental group lis tened to a non-relevant comnunication.
The results  of th is  study demonstrated that (1) as a resu lt  
of the positive  comnunication the perceived instrum entality  of both 
the teaching and non-teaching groups changed in a positive  d irection  
to a s ig n if ic a n t  degree; (2) the negative communication had an opposite 
e ffe c t  on these two groups; (3) as a result of the neutral communica­
tio n , the changes in a t t i tu d e  and perceived instrum entality  fo r  both 
groups were n e g lig ib le ;  and (4) a change in a tt i tu d e  toward a career 
f ie ld  can be a lte red  by manipulating cognitive structure .
Osipow (1962) used the semantic d i f fe re n t ia l  to test the 
prediction that d ifferences in a ttitudes toward a pa ir  of specific  
job t i t l e s  fo r  the same occupation would ex is t when no job description  
was provided and th a t these differences would pers is t along the 
evaluative dimension of meaning alone when descriptions were provided. 
Ninety-six u n ivers ity  students randomly divided into four groups of 
twenty-four students each rated building superintendent with no 
description, build ing superintendent with a descrip tion , ja n ito r  
without a descrip tion , and ja n i t o r  with a description. Based on the 
responses of the four groups along the three dimensions of meaning-- 
evaluative , potency, and a c t iv i ty - -a n a ly s is  of variance was performed. 
The results suggested that there are l ik e ly  to be differences in 
perceptions of occupations along various dimensions of meaning when 
the stimuli are presented in the form of spec if ic  job t i t l e s .  Osipow 
(1962) suggested that these differences may be reduced by the
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presentation of minimal occupational descriptions.
Roe (1974), investigating  the e ffe c t  of the college placement 
process on occupational stereotypes, tested 207 male graduating seniors 
in business and engineering ac t iv e ly  engaged in college placement a c t i ­
v i t ie s .  To measure perceptions of th e ir  chosen occupation's stereo­
type, the students were tested before and a f te r  a placement process. 
Also, concurrently p ractic ing  professional engineers and businessmen 
were tested to determine th e i r  respective occupational stereotypes.
I t  was hypothesized that business students experience a s h i f t  in per­
ceptions of the ir  chosen occupation's stereotype during the college-  
placement process while s im ila r  engineering students do not.
Two questionnaires were designed to te s t  the student's pre- 
and post-interview perceptions of th e ir  chosen occupation's stereo­
types. A th ird was created to measure the practic ing professional 
person's occupational stereotype. In a l l  three cases, the student's  
and p rac t it io n er 's  occupational stereotypes were measured by a mod­
i f ie d  Katz and Braly (1933) stereotype questionnaire. Two l i s t s  of 
107 adjectives, which might characterize personal and physical a t ­
tr ibutes  associated with occupations, were supplied to each subject. 
Each respondent was asked to select f iv e  terms from the physical and 
personal a ttr ib u te  l i s t s  which he thought best described people in 
his chosen occupation. Rank corre la tion  analyses were performed to 
determine the degree of s im i la r i ty  of stereotypes between d i f fe re n t  
occupations and between graduating students and th e ir  professional 
counterparts. The results  indicated that business students, engi­
neering students, professional engineers, and businessmen could
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ind iv idua lly  id en tify  unique occupational stereotypes. Also, a qual­
i t a t iv e  change in the business students' perceptions of th e i r  chosen 
occupation's stereotype during the placement process was found while  
engineering students did not experience s ig n if ic a n t  change.
In the 1970s, sex-ro le  stereotyping became an area of concern 
to researchers in vocational behavior. Considerable l i t e r a t u r e  grew 
out of th is  concern. For the purpose of this study, however, only two 
o f these studies were examined--because of th e i r  relevance to the sec­
tion under discussion, th a t  i s ,  change of occupational stereotypes.
Vincenzi (1977) investigated the e ffec ts  o f exposing s ix th -  
grade children to people working in occupations not t r a d i t io n a l ly  
performed by th e ir  sex. Several sessions were designed to reduce 
the number of occupations the children viewed as sex-typed exclusive­
ly  fo r  e ith e r  men or women. One hundred seventy-seven ch ildren , includ­
ing ninety-seven boys and eighty g ir ls  from three elementary schools, 
were selected to p a r t ic ip a te  in the study. An experimental group, 
consisting of th ir ty -o n e  males and twenty-eight females, and two con­
tro l  groups, each with f i f t y - n in e  subjects, were formed.
The pre-and p o s t- tes t  control-group design was used. Both pre­
tes t and post-test were administered by the researcher in the subjects' 
classroom to experimental and control groups simultaneously. The 
instrument used fo r  the study consisted of twenty-four statements, each 
followed by two questions: (1) Could a man work here?, and (2) Could 
a woman work here? Of the twenty-four, seven d e a lt  w ith  t ra d i t io n a l ly  
female occupations, and seventeen were considered t r a d i t io n a l ly  male 
occupations. To measure occupational sex s tereotyp ing, each item was
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scored one for positive answers, and zero for negative ones.
The researcher met with the experimental group fo r  two t h i r t y -  
minute sessions a week during a ten week period. During these sessions
the fo llow ing a c t iv i t ie s  were conducted:
1. The experimental group reviewed and discussed magazine ar­
t ic le s  concerning women working a t  jobs t r a d i t io n a l ly  sex-typed as 
masculine, and men at jobs t r a d i t io n a l ly  sex-typed as feminine.
2. The experimental group examined through discussion the 
d e f in i t io n s  of stereotypes and id e n ti f ie d  stereotypes other than 
occupational.
3. The same group met seven women who work in t r a d i t io n a l ly  
masculine occupations. Each woman spoke fo r  t h i r t y  minutes, gave a 
short demonstration, and explained her job and why she chose i t .  The 
control group did not p a r t ic ip a te  in those sessions.
The results indicated that the objective of reducing the number 
of occupations viewed by the subjects as sex-stereotyped was a tta ined.
An analysis  of covariance showed that, when the three groups were 
tested fo r  occupational stereotyping, there were s t a t i s t ic a l ly  s ig n if ­
icant d ifferences ( p ^ . 0 5 ) .  A m ultip le  comparison was conducted, 
showing s t a t is t ic a l ly  s ig n if ic a n t  differences between the experimental 
and the two control groups. The investigator concluded that stereo­
typing in society can be minimized only i f  children are exposed to 
a lte rn a t iv es  a t  an e ar ly  age. Since this type of education cannot 
always be accomplished a t  home, the educational system can implement 
change by using school time to make children aware of stereotyping and 
i ts  im plications.
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Wilson and Daniel (1981) reported a study undertaken to deter­
mine i f  stereotypes held by middle-school students toward sex ro les ,  
p a r t ic u la r ly  as re lated to occupations, could be influenced by a ro le -  
c la r i f ic a t io n  workshop in which the subjects engaged in experiences 
designed to c la r i f y  male and female roles and to emphasize the unique 
a b i l i t i e s  of each ind iv idua l.
A sample of 169 seventh- and eight-grade students in a middle 
school were randomly assigned to e ith e r  an experimental group or a 
control group. The experimental group consisted of e ighty -three  
students and the control group e ig h ty -s ix .  To measure a tt i tu d es  to­
ward the roles o f males and females, the researcher constructed an 
instrument, the Stereotype Survey. This instrument was administered 
as a pre /post measure to the two groups. A five-session workshop 
adapted to appeal to middle-school students and labeled Opening Career 
Options (0C0) was developed. The pre test data revealed that many of 
the students had stereotypical views about vocational ro les . The 
experimental group had a mean pre test score o f  1.43 and the control 
group had a mean pretest score of 1.42. The two groups were then 
compared in regard to mean change from pretest to posttest on the 
stereotype survey. The obtained t  value was s ig n if ic a n t ly  beyond the 
.01 p ro b a b il i ty  level and indicated that the stereotyp ical a tt itudes  
were influenced by the 0C0 workshop.
Summary
The studies reviewed in the previous sections represent an 
important and s ig n if ic a n t  contribution to the understanding of
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occupational stereotypes. F irs t ,  the review has presented in ves tig a ­
tions providing evidence that occupational stereotypes e x is t .  A d i f ­
ferent set o f  studies dealing also with the existence of occupational 
stereotypes was concerned with th e ir  existence and th e ir  content in 
terms of personality  t r a i t s ,  social variab les , l i f e  s ty le ,  prestige  
ranking of occupations, and the extent of agreement across varying sub­
populations. Studies determining the perceptual dimensions used by 
students in viewing occupations were reviewed, followed by studies  
related to accuracy of occupational stereotypes. A fourth section of 
the review presented studies investigating the re la tionsh ip  o f  occupa­
tional stereotypes, self-concepts, and ideal s e lf  to occupational pre­
ference or choice. F in a lly ,  the problem of minimizing or reducing 
occupational stereotypes was considered.
A ll these studies are relevant because they emphasize the 
three d i f fe r e n t  aspects which this present research on H a it ian  high- 
school seniors investigates. F i rs t ,  i t  appears that occupational 
stereotypes e x is t ,  but not with a very strong degree of accuracy, not 
only among adults but also among adolescents and children. Secondly, 
strong evidence is provided by l i t e r a tu r e  that stereotypes play an im­
portant ro le  in occupational exploration and choice. T h ird ly ,  because 
of the importance of occupational stereotypes to career aspirations  
and choice process, i t  appears that procedures of modifying or m ini­
mizing occupational stereotypes should be considered, p a r t ic u la r ly  by 
educational leaders, in order to help students have more accurate  
stereotypes, and make r e a l is t ic  career choices.
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The Roles of Educational Leaders
In the f i r s t  part of the review of l i t e r a t u r e ,  the phenomenon of 
occupational stereotypes p a rt icu la r ly  as i t  re la ted  to career aspira tions  
was the main concern. From the findings o f those studies in d ic a t in g  the 
existence o f occupational stereotypes and the re lationship  to career  
choices, the implications for vocational guidance seemed rather obvious 
and at the same time give d irection  to possible implications fo r  educa­
tional leadership. As i t  appears from the previous review, occupational 
stereotypes should be viewed as a challenge to educational leaders. How 
they respond to th is  challenge depends to a great extent upon t h e i r  
leadership s k i l l s .  P art icu la r ly  in a country such as H a it i  where guid­
ance is a r e la t iv e ly  "new born," educational leaders could have an ex­
panding leadership role to play. In addition , i t  seems th a t ,  regardless  
of the nature o f  the problem educational leaders have to face, i t  is  
readily  apparent th a t some leadership s k i l ls  are needed. With respect 
to the issue under consideration the exercise of leadership s k i l l s  re­
quires that educational administrators have a thorough understanding of  
th e ir  role as problem solvers, decision makers, and change agents.
Since the present study was undertaken with the e x p l ic i t  pur­
pose of determining from i ts  findings possible implications fo r  educa­
tional leadership, the second part of the review of l i t e r a tu r e  is  
concerned w ith  leadership role in educational administration w ith  
p art icu la r  emphasis on the educational leader as problem s o lve r ,  de­
cision maker, and change-agent.
L i t t l e  (c ited  in Wenrich & Wenrich, 1974), comparing leader­
ship and adm in is tra tion , pointed out that:
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Leadership may be considered as one of the two primary func­
tions of adm inistration; the other function is  management. Leader­
ship is  required in the exercise of e ith e r  function but the two 
functions make d i f fe r e n t  psychological demands upon the adminis­
t ra to r .  The leadership function requires the capacity  to " l ive  
ahead" of his in s t i tu t io n ;  to in te rp re t  his in s t i tu t io n s  needs to 
the public and the public 's  needs to his in s t i tu t io n ;  and to 
conceive and implement strategies fo r  e ffe c t in g  change required 
fo r  his in s t i tu t io n  to f u l f i l l  i ts  purpose. The management 
function requires the capacity to arrange and operate his in s t i tu ­
tion  in a manner which e l ic i t s  an e f f ic ie n t  and e f fe c t iv e  e f fo r t  
of the to ta l membership of his in s t i tu t io n  toward i t s  purposes.
The leadership function is a stim ulating, prodding, and sometimes 
disruptive in fluence , while the management function has a smooth­
ing and s ta b i l iz in g  influence. The f i r s t  emphasizes creative  
planning, i n i t i a t i v e  and future-facing boldness; the second 
stresses e ff ic ie n c y  and productivity through team work and con­
sideration of others, (p. 90)
For centuries, people have been concerned w ith the phenomenon 
commonly referred to as leadership. Thus, several d e f in it io n s  have 
been proposed to explain leadership:
Lippman (1964) defined leadership as "the i n i t i a t io n  of a new 
structure or procedure for accomplishing or changing an organization 's  
goals and objectives" ( p . 122).
Boles and Davenport (1975) pointed out th a t  leadership is "a 
process in which an individual takes in i t i a t iv e  to ass is t  a group to 
move toward production goals that are acceptable to maintain the group, 
and to dispose of these needs of individuals th a t impelled them to 
jo in  i t "  ( p .153).
Morphet, Johns, and Keller (1974), discussing the ro le  of 
educational leadership , conceptualized i t  as "the influencing of the 
actions, behaviors, b e l ie fs ,  and feelings of one actor in a social 
system by another actor with the w il l in g  cooperation of the actors 
being influenced" (p .128). The authors augmented th e i r  d e f in it io n  by
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saying th a t the top leader in any system, subsystem, or suprasystem is 
the actor who most often influences in c r i t ic a l  matters the actions, 
behaviors, b e l ie fs ,  and fee lings of the greatest number o f  other actors 
in that system with the w i l l in g  cooperation of the actors being in f lu ­
enced.
Alfonso, F i r th ,  and N e v il le  (1981) proposed th a t leadership is 
a "behavior that causes individuals  to move toward goals they find to 
be important and that create in the followers a fe e lin g  o f  well-being"  
(p. 94).
These d e fin it io n s  suggest im p l ic i t ly  tha t,  by assuming the 
position o f leader, one indicates willingness to exert leadership and 
to be held accountable fo r  solving problems, making decisions, and 
e ffe c t in g  needed changes in such a way that the goals of the organiza­
tion  are achieved.
The Educational Leader as 
Problem-Solver
John K. Hemphill (1966) defined a problem as "a s ta te  of affairs 
th a t is perceived with d issa tis fac tion"  (p. 39). Thus, an individual  
is  said to have a problem i f  he or she is a part of a s itu a t io n  in 
which there is a state of a f fa i r s  which is v'ewed with d is sa t is fa c t io n .  
Conversely, i f  the environment is viewed with s a t is fa c t io n ,  there is 
no problem. According to Hemphill, problem solution can be presented 
as a continuum, that i s ,  the l in e  between the two extremes— the problem 
and the so lution— or the process by which a state  of a f fa i r s  becomes 
one viewed with sa t is fac tio n  as compared to d is s a t is fa c t io n .
Wenrich and Wenrich (1974) pointed out that the problem-solving
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process does not begin u n t i l  the administrator perceives that a pro­
blem e x is ts .  With reference to the decision-making process, Wenrich 
and Wenrich indicated in the following f iv e  steps an approach tn 
problem solving: (1) id e n t i f ic a t io n  and analyses of the problem; (2) 
search fo r  a lte rn a t iv e  solutions; (3) antic ipation of consequences 
of a lte rn a t iv e  solutions; (4) selections and implementation of the 
best a l te rn a t iv e  solution; and (5) review of actual consequences and 
possible remedial steps.
Though problem solving is a complex process, the perceptive  
educational leader who follows the approach to problem solving in d i­
cated above increases his or her chances to reach successful solutions 
to the m u lt ip le  problems faced in try ing to achieve the goals of the 
organization.
The Educational Leader as 
Decision Maker
Decision making and problem solving are c losely  re la ted .
Hanson (1979) indicated tha t decision making is one of several 
elements of the problem-solving process. Thus, in the l ig h t  of 
the previous discussion on leadership, i t  appears that the decision­
making process is an important aspect of organization and hence de­
serves consideration in a review of l i te ra tu re  re la ted  to the 
leadership ro le  in educational administration.
Daniel G r i f f i th s  is known as a major proponent o f  administra­
tion as decision making. In his book Administrative Theory, G r i f f i th s  
(1959) exposed his theory of administration as decision making in a 
series of four assumptions as follows:
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1. Administration is a generalized type of behavior to be 
found in a l l  human organizations.
2. Administration is the process of d irecting and c o n tro l l in g  
l i f e  in a social organization.
3. The specific  function of administration is to develop and 
regulate the decision-making process in the most e f fe c t ive  manner 
possible.
4. The administrator works with groups or with ind iv idua ls  
with a group re fe re n t ,  not with individuals  as such.
G r i f f i t h s  deals with d i f fe r e n t  important concepts in his theory.  
Among these concepts, decision making seems to be the key concept in 
his discussion. According to G r i f f i t h s ,  decision making is not an 
act, i t  is a process--a process of d irec ting  and control! ing decis ions .
I t  is not only more important than other functions but is also central  
in that a l l  other functions of administration can best be in te rp re ted  
in terms o f the decision-making process. Decision making may be com­
pared to the heart of organization and the process of adm in is tra tion .
In support of th is  concept of decision making as the heart of ad­
m in is tra t io n , G r i f f i th s  (1959) c ited  several researchers who contend 
that the making of decisions is a t the very center of the process of  
adm in istration. To further c la r i f y  the concept of decision making and 
to give a c la r i f ic a t io n  of the extent and content of the decision­
making process, G r i f f i th s  defined decision making as a ju d ic ia l  pro­
ceeding; th a t  i s ,  a state of a f fa i r s  is present and a judgment is  made 
concerning i t .  In a b r ie f  comment o f  this d e f in it io n ,  G r i f f i th s  
went on to say tha t the judgment is such as to influence action which
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results  from the decision. Action is im p l ic i t  in a decision. The 
judgment is made so that a course o f  action w i l l  be influenced. From 
th is  perspective, the term decision should be applied to a l l  judgments 
which a f fe c t  a course of action . Thus, the concept of the decision  
making process is construed to mean not only the decision but also the 
acts necessary to put the decision into operation and so a c tu a lly  
a f fe c t  the course of action of an en te rp r ise .
In G r i f f i th s  theory, there are six  steps in the process of 
decision making: (1) recognize, d e fin e , and l im i t  the problem; (2) 
analyze and evaluate the problem; (3) estab lish  c r i t e r ia  or standards 
by which solutions w i l l  be evaluated or judged as acceptable and 
adequate to the need; (4) c o l le c t  data; (5) formulate and se lect the 
preferred solution or solutions; and (6) put into e ffec t the preferred  
solution.
Related to the issue of the decision making process, Wenrich 
and Wenrich (1974) presented as a p r in c ip le  in administration 'h a t  
every decision should be viewed in l ig h t  of i ts  long-term consequences. 
This requires a continuing f u t u r is t i c  point of view, a continual 
examination of long-term consequences o f each decision.
Since decision making is so important in adm inistration, 
educational leaders should be aware of the f in e  a r t  in decision  
making pointed out by Barnard (1961):
The f in e  a r t  of executive decision making consists in not 
deciding questions that are not p e r t in e n t ,  in not deciding pre­
maturely, in not making decisions th a t  cannot be made e f fe c t iv e  
and in not making decisions th a t  others should make. (p. 322)
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The Educational Leader as Agent 
of Change
Concern fo r  change in ind iv idua ls , society , and organization  
transcends cu ltu re .  As Alfonzo, F i r th ,  and N ev il le  (1981) pointed 
out:
Change is a condition of human existence. But a l l  change is  
not c a re fu l ly  planned nor is i t  necessarily orderly; and change 
may be e ith e r  good or bad; moving a social system e ith e r  forward 
or backward. Moreover, i t  is a truism that a social organization  
must value and provide for change i f  i t  is to re ta in  any v i t a l i t y  
as an organization. Those individuals with leadership responsi­
b i l i t i e s  in organization bear a special re sp o n s ib il ity  for the 
s tim u la tio n , planning, and d irection  of change, (p. 243)
But good change does not ju s t  happen. I t  must be planned by 
someone. There is abundant research evidence ind icating  that change 
does not take place haphazardly. Miles (1964) contended that "most 
innovations appear to be stimulated, tr iggered , shepherded, and n u r tu r ­
ed by some active  person or group e ith e r  external to or w ith in  the 
target system" (p. 639). In support of th is  statement, Miles (1964) 
referred to several studies done in the context of innovation in 
education. He fu rther  asserted that in most cases the in v ita t io n  fo r  
change in an educational system seems to come from outside, while most 
local changes appear to involve adoption or adaptation, rather than 
d irec t  invention in i t ia te d  from w ith in .
S im i la r ly ,  L ip p i t t ,  Watson, and Wesley (1958) considered the 
change agent as someone from outside the c l ie n t  system, a person fre e  
from in tim ate  involvement with the c l ie n ts  to be served. While re ­
cognizing the r e a l i t y  of this view in p ra c t ic e ,  Bennis, Benne, and 
Chin (1961) contended that i t  is too narrow ann that c l ie n t  systems 
have the p o ten tia l fo r  th e ir  own planned change as well as ind iv idua ls
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who can and do serve as change agents. They view the change agent as 
"any agent used by a c l ie n t  system to bring about improved p erfo r­
mance" (p. 16).
Another l in e  of investigation pertaining to the change agent 
emphasizes the effectiveness of a group as a medium of change. Lewin 
(1948) and L ip p i t t  (1960) have demonstrated the effectiveness of change 
e ffo r ts  that stem from an accepted member of the group.
But, before a change agent can experiment, he or she must win 
the cooperation of both leadership personnel and other members of the 
organization. French (1953) c ited the problem inherent in the need 
to gain approval of potential change from a top o f f i c i a l ,  fo r  the 
change agent may then become id en tif ied  with management in the eyes 
of the subordinate group. Thus, French concluded that a change agent 
must devote enough time to contact and communicate so that people w i l l  
develop confidence in him or her and a b e l ie f  th a t  the change agent 
w il l  do nothing to hurt them or c o n fl ic t  with th e i r  in terests .
According to Rogers (1962), change processes involve f iv e  
stages following the design of innovations: awareness, learning of the 
existence of an innovation; in te res t ,  in which a person seeks more 
data and considers the innovation; evaluation, in which the merits of  
the innovation are weighted; t r i a l ,  whereby the individual a c tu a l ly  
t r ie s  out che innovation— perhaps on a small scale; and adoption, where­
by the innovation is accepted fo r  continued use. These f iv e  steps 
might also lead to a decision to re ject an innovation.
Mackenzie (1964) proposed another formulation of stages which 
includes: c r it ic is m  of existing programs, proposal of changes;
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
69
development and c la r i f ic a t io n ;  evaluation, review, and reformulation  
o f proposals; comparison of a lte rn a te  proposals; action on proposals 
and implementation of action decisions.
These general considerations deserve careful consideration  
from educational leaders who have the resp o n s ib i l ity  of solving pro­
blems, making decisions and e ffec tin g  needed changes. But beyond 
these considerations, educational leaders should be aware o f  the 
following rules enunciated by Baldridge and Deal (1975) in considering 
the process of change;
1. A serious assessment of needs is necessary.
2. Proposed changes must be relevant to the h is tory  of the 
organization.
3. Organizational changes must take the environment into
account.
4. Serious changes must a f fe c t  both the organizational s truc­
ture and individual a tt i tu d e s .
5. Changes must be directed a t  manipul able fac to rs .
6. Changes must be both p o l i t i c a l ly  and economically fe a s i ­
ble.
7. The changes must be e ffe c t iv e  in solving the problems that  
were diagnosed.
The second part of the review was concerned with leadership  
role  as viewed by theorists  o f organizations in the American cu ltura l  
systems. Since a school system is a formal organization (Morphet, 
Johns, & R e l le r ,  1974), and since formal organizations do not ex is t  
without goals (Alfonso, F i r th ,  & N e v i l le ,  1981), i t  is the contention
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here th a t  without leadership i t  is un like ly  tha t any school, regardless 
of i t s  lo catio n , can re a l ly  a t ta in  i t s  goals. Thus, as in a l l  formal 
organizations, leadership fo r  school organization in Haiti  is an 
absolutely  essential ingredient in the s tructure , operation, and 
achievement of purposes. Therefore, what has been said fo r  the leader­
ship ro le  in educational administration in general should be true for  
H a i t i .
Haitian Government Documents
A lim ited  number of documents prepared by d i f fe re n t  agencies 
of the Haitian  government p a r t ic u la r ly  relevant to the issue under 
consideration must be included in th is  l i t e r a tu r e  review. Since the 
documents are in French, d ire c t  quotation from them would have lim ited  
use. However a b r ie f  description o f th e ir  content w i l l  be given in 
Engl i sh.
Le Centre d1Orientation Professionnelle e t de Recherches 
Psychologiques— Suts et organizations (Vocational Guidance and 
Psycholog* :a l Research Center--Goals and Organization). As the t i t l e  
suggests, th is  document prepared by the Vocational Guidance Center of 
H aiti  presents the goals and the organization of tha t Center. These 
goals are c ited  in chapter I (see p.3 to 5 ).  The document reveals that 
the s t a f f  of the Center consists of a technical d ire c to r ,  two voca­
tional counselors, a psychometrist, a sp ec ia lis t  in re-education and re ­
h a b i l i t a t io n ,  a secretary, a s ta t is t ic ia n ,  a s p e c ia l is t  of information, 
and an accountant. In a dd it ion , the d i f fe re n t  services performed as
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well as working organization and procedure are described. The services 
performed are as follows: (1) adm in is tra tive  service; (2) psycholog­
ical service of assessment and guidance; (3) social service; (4 ) in ­
formational service; (5) service o f  s ta t is t ic s  and research; and 
(6) placement service.
La reforme du systeme ed u ca tif  h a it ien  (The Reform of the 
Haitian Educational System). This working document prepared by the 
Project Haiti/PNUD/UMESCO (1979) is a description of the main aspects 
of the reform in progress in the H a itian  educational system. Based 
on research and experience, th is  document throws l ig h t  on the posi­
tion adopted by the educational leaders regarding the urgency to 
change the old system deemed inadequate to meet the needs of a devel­
oping country, such as H a i t i .  P a r t ic u la r  emphasis is put upon the 
reform o f the elementary school fo r  which decisions taken were to be 
implemented as early as the school year 1979-1980 on an experimental 
basis. An overview of the whole system including ends, goals, and 
organization of the new system is  also given. Of p a r t ic u la r  in te re s t  
are: (1) the decision to use ''creole" instead of French as the lan ­
guage of ins truction , and (2) the f l e x i b i l i t y  of the new system which 
offered a t  the end of each cycle o f "Ecole Fondamentale" successive 
and increasing levels of s k i l le d ,  tech n ica l,  and professional tra in in g  
with the p o s s ib i l i ty  of reinstatement in the equivalent cycle of 
"enseignement fondamental."
Main d'Oeuvre— Emploi e t  ressources Humaines (Manpower-- 
Employment and Human Resources). Published in January 1982, th is
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document is a report prepared by the M in is try  of Planning a t  the 
request and with the financia l contribution of the World Bank. This 
report presents, f i r s t  of a l l ,  a de ta iled  review of the economic a c t iv ­
i t y  in H a i t i ,  and the development of the s ituation with regard to man­
power, employment, and human resources fo r  the period 1971-1981— that  
i s ,  during the f i r s t  and second quinquennial plan. Of p a r t ic u la r  
relevance fo r  th is  study is the presentation of the projections and 
expected growth rates o f the same s itu a t io n  for the th ird  Quinquennial 
Plan of economical and social development during the periods 1981 -  
1986 and 1986-1991.
The f i r s t  section of th is  re p o rt ,  devoted to the second Quin­
quennial Plan, provides comprehensive and detailed information on: (1) 
structures o f employment with respect to demographic evo lu tion , working 
population, manpower supply and value added, and s itua tion  of employ­
ment fo r  each branch of a c t iv i t ie s ;  (2) recent development of Haitian  
economy w ith  respect to production, external trade, investments, and 
consummation. S im ila r ly ,  the second section dealing with the th ird  
plan provided deta iled  information with regard to: (1) planning and 
growth pro jections; (2) q u a lif ied  manpower needs by level o f  educa­
tion and t ra in in g ,  by type of occupation, and by sector: and (3) 
a v a i l a b i l i t y  of q u a lif ie d  manpower in the framework of the Haitian  
educational system as a whole and the system of professional tra in in g  
in p a r t ic u la r .  S p e c if ic a l ly ,  th is  second section showed some aspects 
of the manpower needs projections worth mentioning here:
a. For the decade of the 1980s, job creation, caused by the 
increase of production in a l l  branches o f a c t iv i t i e s ,  was estimated
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
73
at about 424 ,000 ,that is ,  an average of 42,000 new jobs a year. These 
were distributed to the major categories such as, superior tra ined  
personnel, middle trained presonnel fo r  technical and adm in istra tive  
occupation, q u a lif ied  employees and workmen, specia lized employees 
and workmen.
b. A shortage of superior trained personnel in technical and 
administrative occupations was expected. I t  seems th a t  only one 
th ird  of the positions a va ilab le  would be f i l l e d  by the graduates of 
the educational system of the country.
c. For middle tra ined personnel in technical and administra­
t iv e  occupations, less than one fourth  (23.6 percent) of the manpower 
needs was expected to be met.
d. There was a shortage of superior specia lized technicians  
fo r  maintenance and repairs o f  machines.
e. The educational system faced a shortage in q u a l i f ie d  
trained personnel. The teachers tra in ing  schools a va i la b le  rould not 
provide the needed personnel on short term. Those schools graduated 
450 teachers a year. For the years 1981-1986, due to increase in 
enrollment of students as well as to the rate of a t t r i t i o n  among 
teachers, the needs were expected to to ta l close to 15,000.
f .  In 1982, the educational system was not y e t  operationally  
integrated with the economic l i f e  of the country. Very o ften , i t  
appeared l ik e  a world in i t s e l f  which educated and tra ined  according 
to c r i t e r ia  that could not always meet the socio-economic needs of 
the country.
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Besoins en formation Professionelle  dans I ' in d u s tr ie  Haitienne  
(Needs in Professional Training in H a it ian  Industry). Prepared in  
1982, this document was an attempt to bring information on manpower 
needs and professional tra in ing  up to date fo r  the industria l sector  
of the capita l c i t y ,  Port-au-Prince. I t  includes: (1) development of 
industria l employment; (2) the needs la id  down by the firms in terms 
of professional tra in in g  fo r  the period 1978-1980; and (3) pro jections  
of new needs based on observations of trends in the development o f  
employment.
Summary
The review of l i t e ra tu r e  presented in this chapter was concern­
ed with l i t e r a t u r e  of occupational stereotypes, the leadership ro le  in 
educational adm in istra tion , and o f f ic i a l  documents of the H a it ian  
Government. Extensive research conducted on college and high-school 
students in America dealing with occupational stereotypes ind icated  
the nature of th is  phenomenon as well as i ts  influence on career  
choices. The review of l i t e r a tu r e  on the roles of educational leaders  
focused on the educational leader as problem solver, decision maker, and 
change agent. Lastly , the l i t e r a tu r e  dealing with some o f f ic i a l  
Haitian documents suggests that there is a reform in progress in the 
Haitian educational system. Since no previous studies have been done 
to determine the nature of occupational stereotypes among H a it ian  
high-school seniors and also since no studies were found to determine 
the re la t iv e  importance of occupational stereotypes in re la t io n  to 
other selected var iab les , i t  seemed highly important that research be
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undertaken on those issues. Consequently i t  is w ith in  this framework 
that the present study was approached. I t  asks the questions, Do 
Haitian high-school seniors hold stereotypes o f  occupation consistent 
with Holland's typology? What is the re la t iv e  importance of those 
stereotypes to th e ir  career aspirations? What are the implications  
of the findings fo r  educational leadership?
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
CHAPTER I I I
METHODOLOGY
The methodology used in this study of occupational stereotypes 
among a sample of H a it ian  high-school seniors involved: (1) the deter­
mination o f the variab les  to be considered in the study; (2) the 
selection o f the sample; (3) the description of the instruments used 
to c o l le c t  the data; (4 ) the procedure used in the execution of the 
study; and (5) the method of analysis of the data.
Variables
Dependent Variable
Subjects' career aspirations, the major dependent variable  
chosen fo r  th is  study, were determined by the students' responses on 
two open-ended queries which requested them to ind icate  th e i r  most 
preferred occupations and th e ir  second choice of an occupation. The 
two questions were provided in the biographical section of the Self 
Directed Search which was substituted for the occupational day-dreams 
section and in the f i r s t  section of the Paired Comparison Scales. Each 
occupation selected as f i r s t  or second choice was placed in the 
corresponding vocational category according to Holland's typology.
Independent Variables
In an attempt to accomplish an adequate treatment of the
76
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problem under in ves tig a tio n , a number of independent variables were 
examined. They were:
1. Occupational stereotypes
2. Sex (male and female)
3. Type o f  schools attended by the respondents (p r iva te  
schools or "lycees")
4. Geographical location of the schools attended by the re­
spondents (schools from Port-au-Prince, the cap ita l c i t y ,  or from the 
provinces)
5. Social standing of the students o p era t io n a lly  defined by 
th e ir  parents' occupations, the prestige of the schools in which they 
were enrolled, and the findings of comparative studies in social 
s tr a t i f ic a t io n
6. The a v a i la b i l i t y  of guidance services
7. Respondents' in te res ts  operationally  defined by th e ir  
summary code on the Self  Directed Search
8. Prestige of occupations
9. Parental influence
10. Peer influence
11. In te l le c tu a l  a b i l i t y
12. Manpower needs of H a it i  operationally  defined by the seven 
groups of occupations l is te d  in Manpower-Employment and Human Re­
sources (1982) a document prepared by the Haitian  M in is try  of Planning 
within the framework of a comprehensive study on manpower needs fo r  
the periods 1981-1985 and 1986-1991. These groups consist of:
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a. Professional S c ie n t i f ic ,  Technical, L ib e ra l ,  and 
Related Occupations
b. Adm inistrative , Executive, and Managerial Occupations
c. Administrative Personnel and Business Occupations
d. Self-employed and Business Occupations
e. Specialized Workers in Service Occupations
f .  Farmers, Foresters, and Fishermen
g. Skilled  and Unskilled Workers in Occupations D ifferent  
from Farming
Selection of Subjects
Population
The population fo r  th is  study consisted of a l l  H a it ian  high- 
school seniors enrolled in the secondary schools (p r iv a te  and "lycees") 
during the academic year 1981-1982. According to the l i s t  provided 
by the Department of National Education, there were 2,216 high-school 
seniors, includinq male and female. Of this number, 171 students 
were enrolled in schools located in three provinces: Cap-Haitian  
(128), Cayes (31 ),  and Jacmel (1 2 ) .
Of the total population, 1,699 students attended private  
schools and 517 students attended "lycees." The ra t io n a le  fo r  the 
selection of this p a r t ic u la r  group is based on the importance of the 
" baccalaureat" with regard to work or tra in ing in higher education 
in the Haitian  system. Like i t s  French pattern, the "baccalaureat" 
could be considered equivalent to the f i r s t  year of the un ivers ity .  
But, unlike the French system, success on the "baccalaureat" does not 
necessarily guarantee the candidate the right of access to the faculty
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of his or her choice. In H a i t i ,  admission in most fa c u lt ies  is  also  
conditional upon success on a very se lective  entrance examination.
Sample
With the aid of a table  of random numbers, a s t r a t i f i e d  random 
sampling technique was used to se lec t high schools geographically  
representative of the population including private secondary schools 
and “lycees," males and females, students from Port-au-Prince and the 
provinces, and students from high, middle, and low socio-economic 
leve ls . This selection was made according to the number of students 
needed to guarantee a high level of power for the s ta t is t ic a l  analy­
sis. According to Welcowitz, Ewen, and Cohen (1976), power is  the  
p ro b a b il i ty  of re jecting the null hypothesis fo r  the given s ig n if icance  
c r i te r io n .  I t  is equal to the complement of the probab ility  o f  a type 
I I  e r ro r ,  th a t is 1 - S. Cohen (1977) c ites  three determinants o f  the 
power of the s ta t is t ic a l  test: (1) the significance c r i te r io n ;  (2 ) the 
r e l i a b i l i t y  of the sample resu lts ; and (3) the e ffe c t  size y (the  
degree to which the null hypothesis is fa ls e ) .  I f  the c r i te r io n  of 
significance is set a t  .05 and i f  a conventional medium value o f .50 
is specified fo r  y, fo r  the t - t e s t  of a single population, the smallest 
number of subjects needed in each group to guarantee a high leve l of 
power of .99 would be: N = (-^- )^ = ( ^ 3 - ) ^  = 60.8 or 61. For a
Y • j
maximum o f three groups, this would give a minimum sample size o f  
3 x 61 = 183. Though the study involves d i f fe re n t  s ta t is t ic a l  te s ts ,  
including m u lt iv a r ia te  analyses, 183 students would be large enough 
to give a t  leas t 15 subjects per var iab le  and thus to ensure
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consistence in the corre la tion  matrices. But, fo r the sake of s ca l­
ing, where descrip tive  s ta t is t ic s  were used, the Krejcie  and Morgan 
(1970) tab le  was employed to give a sample size large enough to be 
representative.
Thus, the significance c r i te r io n  fo r  th is  study, was set a t  
.05 level and the o r ig in a l sample size was 451. However, due to the
closeness of the previously fixed date fo r  the state  examination,
class attendance was no longer compulsory. In spite of several con­
tacts made with both the principals and the students o f the schools 
concerned, only 336 a ctu a lly  appeared on the day of tes ting  and com­
pleted the three tes ts . Seven of these fa i le d  to complete the ques­
tionnaire re la ted  to biographical data requested in the tests and two 
students fa i le d  to fo llow  directions as requested fo r  the semantic d i f ­
fe re n t ia l  scales. Those nine students were excluded from the sample.
The actual number of subjects fo r  th is  study was 327 students 
c lass if ied  as high-school seniors enrolled in e ight secondary schools, 
including six private  schools and two "lycees."  For the s t a t is t ic a l
analyses, the students were divided into  groups on the basis o f sex,
the type of schools in which they were en ro lled , the location o f the 
school, th e i r social standing, and whether or not they have made use 
of vocational guidance services. Two of the nine sub-groups used were 
too small to qive the power of .99 set fo r  th is  study. They were 
provincial school students with 46 respondents and students from high 
social standing with 32 respondents. Thus, fo r  the sub-hypothesis 7 
(g, j ) ,  the power of the tes t was less than .99. I t  was .96 fo r  sub­
hypothesis 7g, and .88 fo r 7 j.
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As stated e a r l i e r ,  the determination of the students social 
standing was e sse n tia l ly  subjective. F irs t  of a l l ,  the prestige of 
the school attended by each respondent should be taken into considera­
t ion . In H a i t i ,  as elsewhere, there are some schools usually recog­
nized as very prestigious. But, unlike other countries , the pres­
tigious schools are--though not e xc lu s ive ly -res erved  to students of 
the higher socioeconomic class; those students are not necessarily  
the in te l le c tu a l  e l i t e .  However, the prestige of the school was a 
f i r s t  ind icator of the subjects ' social class.
Secondly, the prestige of the students' fa th e r 's  or mother's 
occupation was taken in to  account. This position was based p a r t ic ­
u la r ly  on the review of l i t e r a t u r e  on social s t r a t i f i c a t io n .  Roe 
(1960), re fe rr in g  to the western cu ltu re ,  noted th a t  social status is 
more dependent upon occupation than any other s ingle  fac to r. Accord­
ing to her, "occupation of fa th e r  is widely accepted as the most usable 
single factor of the social and economic status of a l l  members of a 
family" (p. 9 ).  In general, the l i te ra tu r e  reviewed indicates that in ­
dividuals are usually evaluated and c la s s if ie d  in the social hierarchy 
or s t r a t i f ic a t io n  f i r s t  of a l l  by v ir tu e  of th e ir  main social function,  
that is ,  what they do for th e i r  common good. This usually corresponds 
to a profession or job ( E l l i o t t ,  1972; Fox & M u lle r ,  1973; Kahl, 1961; 
Mousnier, 1973; Plotnicov & Tuden, 1970). Moreover, the prestige of 
occupations has remained remarkably stable over many decades and i ts  
s ta b i l i t y  transcends local communities. In America, probably the 
best noted studies were the NORC Study in 1947 by North and Hatt 
(Kahl, 1957) and the Hodge, S eige l, and Rossi Study (1964).
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So, the prestige of the school and the students’ parents’ 
occupations were considered as two important c r i t e r ia  to determine the 
social class of the subjects. The ra tionale  for th is  procedure is 
more e a s i ly  explained when one considers the fac t th a t  in H a i t i ,  be­
cause of the economic structure of the country, the profession alone 
is not an absolute c r ite r io n  to determine an in d iv id u a l 's  social 
class. In some occupations, i t  is not uncommon to f in d  people belong­
ing to two opposite groups in terms of social class. When such is the 
case, only the prestige of the school attended by the students can 
help determine his social standing. A good example would be that of 
lawyers who can be in the lower, middle, or higher c lass. Thus, in 
th is  study, in order to determine the respondents’ social standing, 
schools and parents' occupations were c lass if ied  as very prestig ious,  
prestig ious, or of low prestige. As to the c la s s i f ic a t io n  of the 
respondents in three d i f fe re n t  social groups, the fo llow ing procedure 
was used.
1. A student was c la s s if ie d  in the higher class i f  (a) the 
school attended was very prestigious and his parents' occupations 
were also very prestigious or prestigious; (b) the school attended 
was prestigious and his parents' occupations were very prestig ious.
2. A student was c la s s if ie d  in the middle class i f  (a) the 
school attended was very prestigious and his parents' occupations 
were o f low prestige; (b) the school attended was prestig ious and his 
parents' occupations were prestigious or of low prestige ; (c) the 
school attended was of low prestige but his parents' occupations were 
very prestig ious.
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3. A student was c la s s if ie d  in the iower class i f  the school 
attended was of low prestige and his parents' occupations were pres­
tigious or o f  low prestige. But, again , th is  c la s s if ic a t io n  is very 
subjective and was one of the l im ita t io n s  of the study as indicated in 
Chapter 1 (p. 21).
Instruments
Three instruments were used fo r  this study: the Self Directed  
Search (SDS) designed by Holland (see appendix 1 and 2 ) ,  and two other  
instruments designed by the researcher: a semantic d i f fe r e n t ia l  in ­
strument with s ix-step rating scales applied to six occupational 
t i t le s  and a paired-comparisons instrument designed to measure the 
re la t iv e  importance of occupational stereotypes to the career asp ira ­
tions of the subjects in re la tion  to other selected variables. A 
French version of each instrument was used.
The SDS
The SDS is a self-administered te s t  of 228 items based on 
Holland's theory of Vocational Choice (1966) and his occupational 
c la s s if ic a t io n .  I t  consists of two booklets: an assessment booklet 
and an occupational c la s s if ic a t io n  booklet. The assessment booklet 
includes check l is t s  of preferred a c t i v i t i e s ,  competencies, occupa­
tional preferences, and s e l f - ra t in g .  At the end of the assessment 
booklet, the student scores responses and organizes results into a 
single p r o f i le  which indicates his or her resemblance to each of  
Holland's personality  types: R e a l is t ic ,  In v es tig a tive ,  A r t i s t i c ,
Social, Enterpris ing , and Conventional. The le t te rs  of the three
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highest scales form a th r e e - le t te r  sunmary code. For example, a 
person with the code RIE would resemble the R e a l is t ic ,  the In v e s t i ­
g a tive , and the Enterpris ing personality type in that order of impor­
tance.
The occupational c la s s if ic a t io n  includes a l i s t  o f 500 occupa­
tions organized according to the same th r e e - le t te r  codes. Thus, a 
student uses his or her code obtained from the assessment booklet to 
search for su itab le  occupations in the occupational c la s s if ic a t io n  
booklet. The f in a l  steps in the assessment booklet ask the student 
to l i s t  the occupations which match the individual code exactly and 
then to l i s t  occupations which correspond to a l l  permutations of the 
le t te rs  in th a t code.
The ra t io n a le  fo r  selecting the SDS to tes t p a r t ic u la r ly  three  
hypotheses was fo u rfo ld : (1) its  s im p lic ity :  i t  is easy to administer  
and the reading le v e l ,  except for the occupations section, is estim at­
ed to be a t  the seventh and eight grade leve ls  (Holland, 1972); (2)
the number of studies lending some support to the theory's typology 
and c la s s i f ic a t io n  scheme (more than 90 s tud ies); (3) i ts  s u i t a b i l i t y  
for c ross-cu ltura l studies (Holland, 1973; Turner & Horn, 1975; Gendre 
et a 1 . ,  1977) and (4 ) i t s  r e l i a b i l i t y  and the v a l id i ty  of the items 
and scales in the assessment booklet. O'Connell and Sedlacek (1971) 
reported a t e s t - r e te s t  r e l i a b i l i t y  c o e f f ic ie n t  (average rank order 
corre la tion ) fo r  the surranary code of .92 over a seven-month in terva l  
for samples of high-school and college students. Lacey (1971),
Gaffey and Walsh (1974 ),  Horton and Walsh (1976 ),  and O’ Brien and 
Walsh (1976) demonstrated the concurrent v a l id i t y  of Holland's theory
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with regard to the SDS. Gottfredson (1980) found that Holland typology 
had considerable v a l id i ty .
For the purpose of th is  study, a s l ig h t  modification was made 
in the f i r s t  section of the te s t ,  namely, the exclusion of the f i r s t  
section dealing with occupational daydreams. Instead, questions re ­
quiring subjects to indicate  th e ir  sex, the type of school they attend  
(public or priva te  secondary schools), the geographical location o f  
the school (Port-au-Prince or provinces), th e i r  parents' occupations, 
th e ir  own most preferred occupation, and th e ir  second choice of occu­
pation were included.
The students' occupational aspirations determined by th e ir  
most preferred occupation and th e ir  second choice of an occupation 
were coded according to Holland's occupational c la s s i f ic a t io n s .  The 
re la t ion  between career aspiration codes and SDS summary codes were 
translated into numerical congruence scores by a simple mathematical 
operation adapted from Schaefer (1975):
3 points = exact correspondence between the f i r s t  l e t t e r  o f  
the subject's career aspiration summary code and the f i r s t  l e t t e r  of  
the subject's summary code on the SDS
2 points = exact correspondence between the second l e t t e r  of 
the subject's career aspiration summary code and the second l e t t e r  of  
the subject's summary code on the SDS
2 points = exact correspondence between the th ird  l e t t e r  of  
the subject's  career aspiration summary code and the th ird  le t t e r  o f  
the subject’ s surranary code on the SDS
2 points = exact correspondence between the f i r s t  l e t t e r  of
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the subject's  career asp ira t io n  summary code and the second or th ird
l e t t e r  o f the subject's  summary code on the SDS
2 points = exact correspondence between the second l e t t e r  of
the subject's  career asp ira t io n  summary code and the f i r s t  l e t t e r  of
the subject's  summary code on the SDS
2 points = exact correspondence between the th ird  l e t t e r  of 
the subject's  career asp ira t io n  summary code and the f i r s t  l e t t e r  of 
the subject's  surranary code on the SDS
1 point = exact correspondence between the second l e t t e r  of  
the subject's  career asp ira t io n  summary code and the th ird  l e t t e r  of 
the subject's  summary code on the SDS
1 point = exact correspondence between the th ird  le t t e r  of 
the subject's  career asp ira t io n  suimary code and the second le t t e r  of 
the subject's  summary code on the SDS
Thus, fo r the f i r s t  occupational choice the scoring scale used 
is shown in table 2.
This measure o f  congruence gives 7 points as maximum posible.
For the second occupational choice, the same scoring scale was
used but the to ta l score was m ultip lied  by .75. These two scores were 
summed up to give an overa ll  maximum congruence score of 12.25 (a mea­
sure of r e a l is t ic  occupational choice). For example, i f  a respondent 
chooses ''b io logist" as his f i r s t  choice and "p o d ia tr is t"  as second choice 
of occupation, his summary codes fo r  these two occupations, according to 
the occupational c la s s i f ic a t io n  booklet, would be respectively ISR and 
SIR. Assuming that his suimary code on the SDS is  IRS, his overall
congruence score would be: (3+1+1) + (2+2+1) x .75 = 5+3.75 =8.75.
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TABLE 1
CODE USED TO SCORF FIRST OCCUPATION CHOICE
Career Aspiration Letter Agrees with SDS Code L e tte r Points
1st 1st 3
2nd 2nd 2
3rd 3rd 2
1st " 2nd or 3rd 2
2nd 1st 2
3rd 1st 2
2nd 3rd 1
3rd 2nd 1
The OSS (Occupational 
Stereotypes Scales)
The OSS was designed fo r  th is  study to determine subjects' 
stereotypes according to Holland's formulations. Using seventy-two b i­
polar ratings scales covering mainly the psychological characteris tics  
associated with six selected occupational t i t l e s ,  an attempt was made 
to determine: (1) i f  subjects hold stereotypes of the selected occu­
pations according to Holland's personality  types and (2) i f  differences  
in stereotypes occurred among d i f fe r e n t  groups w ith in  the sample. The 
construct used in preparing the scales was that of id e n tify in g  stereo­
types of six occupations with adjectives  employed by Holland (1973) to 
describe six types of pe rso n a lity ,  members of six occupational groups. 
These groups included: Auto Mechanic for r e a l i s t i c ;  Mathematician for
in v e s t ig a t iv e ;  Musician fo r  a r t i s t i c ;  Physician fo r  so c ia l;  Lawyer for
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en terp r is in g ; Accountant fo r  conventional. Though physician has been 
c la s s i f ie d  as an investigative  type in Holland's more recent formula­
tion  o f  the theory (1973), the f i r s t  c la s s if ic a t io n  suggested by
Holland (1966) was preferred fo r  this study with regard to the 
sample envisaged (see instrument in appendix 7 ).
The Scoring of the Semantic 
D if fe r e n t ia l  Scales (OSS)
For each occupation, ten relevant adjectives and th e ir  seman­
t ic  opposites were included. In addition , two ir re le v a n t  ad jective  
pairs were also included. Fnr pxample, for the social type occupation, 
the ten re levant adjectives were: cooperative, f r ie n d ly ,  generous, 
h e lp fu l ,  in s ig h t fu l ,  persuasive, responsible, sociable, t a c t f u l ,  and 
understanding. The two ir re le v a n t  adjectives were pessimistic and 
frank. But, in order to evoke unbiased judgments as fa r  as possible, 
the ten re levant adjectives and th e ir  semantic opposites were present­
ed in such a way that f iv e  re levant adjectives and f iv e  semantic 
opposites were a lte rn a te ly  presented in the f i r s t  column under each 
occupation. No p art icu la r  arrangement was adopted fo r  the insertion  
of the two ir re le v a n t adjectives; fo r  example, fo r  physician, a social 
type in th is  study, the scales were presented as follows:
Physician
Cooperative  :___ :___ :___ :___ :_______  Uncooperative
Unfriendly  :____:___ :____:__ :___  Friendly
O ptim istic   :___ :___ :____ :__ :___  Pessimistic
Generous : : : : : Selfish
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Frank
Unhelpful
Ins ightfu l
Non-persuasive
Responsible
Unsociable
Tactless
Understanding
Hypocri t i  cal
Helpful
Uninsightful
Persuasive
Irresponsible
Sociable
Tactful
Unsympathetic
Six response options (positions) were included fo r  each scale  
as those in the example given and scores were assigned by category of 
response as follows:
1. For the relevant ad jec t iv es , the score was t-1 i f  the re ­
sponse was in one of the two positions a t  the correct end of each
scale, -1 i f  the response was in one o f the two positions a t  the wrong
end o f the scale, and 0 i f  the response was in one of the two middle
positions.
2. For an ir re le va n t  ad jec tiv e  p a ir ,  the score was +1 i f  the 
response was in one of the two middle positions, ind icating  th a t  the 
c h ara c te r is t ic  was of no import, and -1 i f  the response was in any 
other position.
A score was derived fo r  each of the six occupations, and fo r  
the overa ll  instrument (see instrument in appendix 7 .)
Paired Comparison Scale
The th ird  purpose of the study (as stated above) was to com­
pare the influence of a number of factors  on career choice. These
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factors are perception (stereotype) of the career, prestige o f the 
career, personal in te re s t ,  in te l le c tu a l  a b i l i t y ,  parents, peer, sex, 
and manpower needs.
For this purpose, a paired-comparison technique was used.
Since there were e ight factors , they yie lded 8 (8 -1 ) /2  = 28 p a irs .
Each of the pairs was presented to the respondent who indicated  
the r e la t iv e  influence of each fac to r  upon his or her career choice. 
Half of the respondents, randomly selected, received a form w ith  the 
members of a p a ir  in one order; the other h a lf  of the respondents r e ­
ceived a form with the members of the p a ir  in the opposite order.
The respondents were asked to w r i te  a 1 on the l ine  beside the 
item number i f  the f i r s t  factor were more important or a 2 i f  the 
second fac to r  were more important.
The instrument was also designed to c o l le c t  in the f i r s t  section 
the following information: parents' occupation, sex, type of school 
(private  or p u b l ic ) ,  geographical location of the school, most pre­
ferred occupation, second choice of occupation (see instrument in  
appendix 4 ) .
Field Procedures 
Fie ld  procedures involved: (1) requesting permission from 
John L. Holland to translate  and to use his SDS and the d e sc r ip t iv e  
adjectives provided fo r  each type; (2) requesting permission from the 
educational leaders in Haiti to conduct the study; (3) e n l is t in g  the  
collaboration of the seniors of the schools selected; (4) administering  
the instruments to a l l  seniors present a t  every school on the day of
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testing; and (5) analyzing the data.
Requesting Permission from Holland
Two le t te rs  were w r it te n  to the two important personalities  
whose collaboration was needed fo r  the success of the study. The 
f i r s t  le t t e r  was sent to Dr. John Holland requesting permission to 
trans la te  and to use his SDS as well as the l i s t  of personality t r a i ts  
of each type provided in his book, Making Vocational Choices: A Theory 
of Careers (1973). Dr. Holland granted permission to use the l i s t  
of personality  t f a i t s  o f  each type and indicated tha t a French 
version of the SDS prepared by the University  of Toronto was already, 
ava ilab le . Steps were taken to use the exis ting  French version in 
the collection of data.
Requesting Permission from Haitian  
Educational Leaders
A le t t e r  was w r i t te n  to the M in is ter of Education in H a it i  
to secure permission to conduct the study. Having received no reply  
a f te r  two months, another l e t t e r  was sent to the D irector of the 
Guidance Center in Port-au-Prince to e n l is t  his co llabora tion . I t  
was suggested that the study could be conducted w ith in  the framework 
of the research a c t iv i t i e s  of the Center. As a r e s u l t ,  the proposi­
tion was accepted and f u l l  cooperation was assured. Thus, in the 
f i r s t  week of June 1982, the researcher tra v e l le d  to H a it i  to spend 
one month administering the three tests and c o l le c t in g  data.
The f i r s t  step taken in H a it i  was a v i s i t  to the ministry of 
education to request the l i s t s  of a l l  secondary schools in the country
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with the number of seniors attending each. A fte r  one week, the l i s t s  
fo r  a l l  secondary schools and "lycees" in Port-au-Prince were c o l le c t ­
ed. One week la t e r ,  another l i s t  fo r  provincial schools was received. 
F in a lly  Permission to administer the te s t was granted. The two 
l i s t s  provided helped to determine the number of students needed fo r  
the sample. The Guidance Center in Port-au-Prince was v is i te d  and, 
through i ts  D irector, the principals  of the schools were contacted by 
telephone and by a l e t t e r  to obtain permission to use the seniors of 
th e i r  schools as subjects fo r  the study.
E n lis ting  the Colloboration of the 
Seniors of the Schools Sampled
Since psychological testing is  a new practice in H a i t i ,  i t  was 
necessary to v is i t  every school and to e n l is t  the cooperation of the 
senior class. A date p r io r  to the day of testing was set with each 
principal in order to explain the need of the study to the students. 
This was done to e n l is t  cooperation, to get voluntary p a r t ic ip a t io n ,  
and thus to increase the r e l i a b i l i t y  of the resu lts . The date and 
time of testing were set by the students themselves.
The Administration of the Instruments
A fina l step was the actual administration of the three in s tru ­
ments. In each school, the SDS was administered f i r s t  in the regular  
classroom. The paired comparison scales and the OSS were then 
administered in that order but a t the same session. Since the paired  
comparison scales consist of two forms, h a lf  of the respondents were 
randomly selected to receive one form; the other h a lf  received the
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other form. All three instruments were administered and a l l  data 
co llec ted  by the researcher except in one case where the instruments 
were administered and data were collected  by another educator. In this  
case, not only were d irections and procedures explained to him, but he 
had previously assisted the researcher in administering the te s t  to 
the seniors in one of the other schools.
A fter  a ll  the data had been collected and scored, each student 
was assigned an ID number and a l l  variables were coded to f a c i l i t a t e  
computer analysis of the data.
Hypotheses and Data Analysis 
For s ta t is t ic a l  te s t in g ,  the hypotheses are stated here in the 
null form.
1. Subjects' stereotypes of s ix  selected types of occupation 
are not s ig n if ic a n tly  re la ted  to Holland's theoretica l formulation of 
the s ix  d if fe re n t  types of occupations.
a. Subjects' stereotypes of a selected r e a l is t ic - ty p e  occu­
pation are not s ig n if ic a n t ly  re lated to Holland's  
theoretica l formulation of the r e a l i s t i c  type o f occu­
pations.
b. Subjects' stereotypes of a selected in ves tig a tive -typ e
occupation are not s ig n if ic a n t ly  re la ted  to Holland's  
theoretical formulation of the in v es t ig a t ive  type 
occupations.
c. Subjects' stereotypes of a selected a r t is t ic - t y p e  occu­
pation are not s ig n if ic a n t ly  re lated to Holland's  
theoretical form ulation of the a r t i s t i c  type occupa-
t i  ons.
d. Subjects' stereotypes of a selected soc ia l-type  occu­
pation are not s ig n if ic a n t ly  re la ted  to Holland's  
theoretica l formulation of the social type occupations.
e. Subjects' stereotypes of a selected enterpris ing-type
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occupation are not s ig n if ic a n t ly  re lated to Holland's  
theoretica l formulation of the enterpris ing  type 
occupations.
f .  Subjects' stereotypes of a selected conventional-type  
occupation are not s ig n if ic a n t ly  re lated to Holland's  
theoretica l formulation of the conventional type occu­
pations .
The six sub-hypotheses ( l a ,  b, c, d, e, f )  were tested  by use
of the t - t e s t  for a single sample mean. The hypothesis was to be re ­
jec ted  i f  the mean score of the respondents on the OSS fo r  th a t  p a r t i ­
cu la r  occupation was s ig n if ic a n t ly  greater than 0. This was a one­
ta i le d  te s t .
2. There is no s t a t i s t i c a l l y  s ig n if ican t d if fe ren ce  in the 
degree of consistence of the stereotypes of the selected occupations 
on the part of male and female subjects.
Hypothesis 2 was tested by One-Way M ultivaria te  Analysis of
Variance, using the s ix  scores from the OSS. This analysis was se lec t­
ed because d if fe re n t  variab les  were to be handled simultaneously. 
Moreover, as Kerlinger (1973) argued, "of a l l  methods of a n a ly s is ,  
m u lt iv a r ia te  methods are the most powerful and appropriate fo r  be­
haviora l s c ie n t i f ic  and educational research" (p. 149).
Following the re je c t io n  of the null hypothesis, d iscrim inant  
analysis was used to study on which of the stereotypes the groups were 
most d i f fe re n t .
3. There is no s t a t i s t i c a l l y  s ig n if ican t d if fe re n ce  in the 
degree of consistence of the stereotypes of the selected occupations 
on the part of subjects from p r iva te  schools and "lycees."
4. There is no s t a t i s t i c a l l y  s ign if icant d if fe re n ce  in the 
degree of consistence of the stereotypes of the selected occupations
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on the part of subjects from Port-au-Prince, the capita l c i t y ,  and 
the provinces.
5. There is no s t a t i s t ic a l ly  s ig n if ican t d ifference in  the  
degree of consistence of the stereotypes of the selected occupations 
on the part of subjects from high, middle, and low socio-economic 
le v e ls .
Hypotheses 3, 4, 5 were tested the same as hypothesis 2.
6. Those students who have made use of Vocational Guidance 
Services do not have more correct stereotypes of the occupations 
than those who have not made use o f such services.
Hypothesis 6 was tested by M u lt iva r ia te  Analysis o f Variance,  
using the six sub-scores from the OSS. Following the re je c t io n  o f  
the hypothesis, discriminant analysis was used to study on which of 
the stereotypes the two groups were most d i f fe re n t .
7. There is no congruence between subjects' career asp ira tions  
and r e a l i s t i c  career choices as determined by th e ir  summary codes on 
the SDS.
This hypothesis was tested fo r  the following groups:
a. Total respondents
b. Males
c. Females
d. Private-schools students
e. "LycSes" students
f .  Capital c i ty  students
g. Provincial students
h. Students from low socio-economic level
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i . Students from middle socio-economic level 
j .  Students from high socio-economic level
Each of the ten sub-hypotheses of hypothesis 7 was tested by 
the t - t e s t  fo r  a s ingle sample mean. The hypothesis was re jected  i f  
the mean congruence score was s ig n - f ic a n t ly  greater than 6.125 which is 
h a lf the to ta l  maximum congruence score possible for the f i r s t  and 
second occupational choice of each respondent (see p. 86). This again 
is a one -ta iled  te s t .
8. Those students who have made use of Vocational Guidance 
Services do not have more r e a l is t ic  career aspirations than those who 
have not made use of such services.
Hypothesis 8 was tested by the t - t e s t  fo r  independent group 
using the congruence scores (as described on page 86).  This was a one­
ta i led  te s t .
9. Those students who have a more correct understanding of 
occupations do not make more r e a l i s t i c  career choices than those who 
have a less correct understanding o f occupations.
Hypothesis 9 was tested by f inding the corre la tion  between OSS 
scores and the congruence scores. The hypothesis was to be re jected  
i f  a s ig n if ic a n t  positive  c o rre la t io n  coefic ien t was obtained (again 
a on e-ta iled  te s t ) .
For the te s t of each hypothesis, a was set at .05.
Analysis of the Paired Comparisons Data
Data from the paired comparisons scales provide a m atrix P i j ,  
ind ica ting , fo r every value of i and j ,  the proportion of respondents
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who stated that fac to r  i was more in f lu e n t ia l  than factor j  upon career 
choice. This was an 8 x 8 matrix.
The paired-comparison scaling technique (Bock & Jones, 1968,
Ch. 6) was used to place the eight factors  on an interval scale in d i ­
cating th e ir  r e la t iv e  importance in career choice. This scaling pro­
cedure was performed fo r  the complete group of respondents and also  
fo r  the following categories of respondents:
1. Males and females, separately
2. P rivate  schools and "lycees," separately
3. C ity  and provincial students, separately
4. Students from high, middle, and low socio-economic le v e ls ,
separately.
For each of the above four categorizations, the re la t iv e  impor­
tance of the e ight factors was compared sub jec tive ly .
Summary
The purpose of this chapter was to present the methodology 
used in the study of occupational stereotypes of Haitian high-school 
seniors with respect to career aspirations and implications fo r  educa­
tional leadership. The methodology included: the determination of
the variab les , an explantion of the procedure used to select the 
sample, a description of the instruments used in the study as well as 
the scoring procedure of each instrument, an explanation of the 
procedure used in the collection of data , and an outline of the s ta ­
t is t ic a l  analyses used.
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CHAPTER IV
PRESENTATION AND ANALYSIS OF THE DATA
The purpose of this study was to determine the nature of 
occupational stereotypes among a sample o f H a it ian  high-school students
and the re la t iv e  importance of stereotypes to the career aspirations
of those students in re la t ion  to other var iab les  with implications fo r  
educational leadership. This chapter presents and analyzes the data 
yielded by the administration of the three instruments described cbove 
on 327 seniors in e ight high schools randomly selected with a tten tio n  
focused on the type, the prestige, and the location  of the schools.
The chapter has two main sections: the f i r s t ,  which is descrip tive ,  
presents the data of the study; the second analyzes the data by te s t ­
ing the null hypotheses and in te rpre tin g  the results  of the paired- 
comparison scales.
Presentation o f the Data 
The data are presented in a series of e ight tables which show
the d is tr ib u t io n  of the sample into d i f f e r e n t  groups and the c la s s i f i ­
cation of the respondents into six d i f f e r e n t  types of occupations with 
respect to th e i r  f i r s t  and second choice. Table 2 indicates that  
about 68 percent o f the sample was male; 86 percent was from Port-au-  
Prince, the capita l c i t y ,  and 67 percent attended private schools; 
social class comprised about 10 percent fo r  h igher, 32 percent fo r
38
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1 . C e n t r e  de  F o r m a t i o n  
C l a s s l q u e 65
51 45 29 16 45 - 45 - - 21 2 3 16
2 . C o l l e g e  S t .  P i e r r e 44 34 34 23 11 34 - 34 - 2 18 14 9
3 . I n s t l t u t  A d v e n t l s t e  
F r a n c o - H a 1 t l e n
30 20 20 13 7 20 - 20 - 1 10 9 2
4 . Le s  N o rm a l  l e n s  R e u n is 70 39 39 26 13 39 - 39 - - 7 2 8 8
5 . L y c d e  A n t e n o r  F l r m l n 65 65 62 62 - 62 - - 62 - 8 54 12
6 . L y c e e  T o u s s a l n t  L o u v e r t u r e 67 45 45 44 1 45 - - 45 - 9 35 7
7 . C o l l e g e  N o t r e  Dame du 
P e r p e t u e l  S e c o u r s
65 46 46 25 21 - 46 46 - 2 21 21 11
8 . E c o l e  S t .  R ose  d e  L im a 45 36 36 - 36 36 - 27 - 27 9 - 9
T o t a l 451 336 327
CMCMCM 105 281 4 6 220 107 32 10 3 184 74
P e r c e n t a g e  o f  451 100 75 - - - - - - - - - - -
P e r c e n t a g e  o f  336 - 100 .9 7 66 31 84 1 3 . 7 .6 5 3 1 . 8 9 . 5 3 0 . 6 55 22
P e r c e n t a g e  o f  327 - - 100 6~ 32 86 14 67 33 10 3 2 .1 56 23
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middle and 58 percent fo r  lower. About 23 percent of the sample, when 
responding to the question r e la t iv e  to guidance services, indicated  
that they made use o f such services.
Table 3 shows th a t:  (1) the number of students who selected 
r e a l i s t i c ,  in ves tig a tive ,  a r t i s t i c ,  soc ia l,  en te rpr is ing , conventional 
type occupations as th e i r  f i r s t  choice were, respective ly , 42, 130,
22, 108, 19, and 6; (2) the number of students who selected r e a l i s t i c ,  
in v e s t ig a t iv e ,  a r t i s t i c ,  s o c ia l ,  enterpris ing , and conventional-type  
occupations as th e ir  second choice were, respec tive ly , 34, 126, 22, 39, 
and 31. Investigative  and Social occupations were by fa r  the most 
popular.
TABLE 3
RESPONDENTS' OCCUPATIONAL ASPIRATIONS
R I A S E C Total
F irs t  Choice 42 130 22 108 19 6 327
Second Choice 34 126 22 69 39 31 321
Total 76 256 44 177 58 37
Percentage 23.2 78.2 13.4 54.1 17.7 11.3
Table 4 presents the spec if ic  occupational choice of the 
R e a lis t ic  type. Nearly 13 percent (12.8) of the sample selected re a l ­
is t ic  type occupation as th e i r  f i r s t  choice and over 10 and a h a lf  
percent (10.59) selected the same type as th e ir  second choice.
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TABLE 4
REALISTIC OCCUPATIONS
Occupation
No
F irs t
Choice
Percentage
No.
Second
Choice
Percentage Total
1 -A irc ra f t  Mechanic 1 0.3 _ 1
2-Automobile Body 
Repai rman 1 0.3 1
3-Automobile Mechanic - - 10 3.1 10
4-Army (unclass ified) 4 1.2 9 2.8 13
5 -C iv i l  Engineer 18 5.5 9 2.8 27
6-Mechanical Engineer 18 5.5 3 0.3 21
7-Shoemaker 1 0.3 - - 1
8 -T a i lo r - - 1 0.3 1
9-Vocational Agriculture  
Teacher - - 1 0.3 1
Total 42 12.8 34 10.59or 76
10.6
Of the nine r e a l is t ic  type occupations l is t e d ,  c iv i l  engineer 
and mechanical engineer were most frequently stated as f i r s t  choice 
(36 out of 42); for the second choice there was no occupation selected  
with important frequency.
Table 5 presents the sp ec if ic  occupational choices of the 
in v es tig a tive  type.
Well over 39 percent (39.7%) of the sample selected inves tiga tive  
type occupations as th e ir  f i r s t  choice. Almost the same percentage
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(39%) o f  the sample selected the same type as th e ir  second choice.
TABLE 5
INVESTIGATIVE OCCUPATIONS
Occupation
N
F irs t
Choice
Percentage
N
Second
Choice
Percentage Total
1-Agronomist 38 11.5 34 10.6 72
2-A irp lane Navigator 1 0.3 - - 1
3-Anthropologist 1 0.3 - - 1
4-Astronomer 2 0.6 - - 2
5-Biochemist - - 1 0 .3 1
5-Chemical Engineer 1 0.3 4 1.2 5
7-Computer Operator 2 0.6 3 0 .9 5
8-Computer Programmer 2 0.6 - - 2
9-Economi st 1 0.3 4 1.2 5
1 0 -E le c tr ic a l  Engineer 5 1.5 7 2.2 12
11-E lectron ic  Engineer 24 7.3 13 4 .0 37
12-E lectron ic  Technician 7 2.1 15 4.7 22
13-Engineer 26 8.9 20 6.2 46
14-Geologi st 3 0.9 - - 3
1 5 -H o r t ic u ltu r is t 1 0.3 - - 1
16-Mathemati ci an/Stat 1 0.3 4 1.2
17-Medical Technologist 3 0.9 4 1.2 7
18-Natural Science Teacher - - 1 0 .3 1
19-Pharmaci st 8 2.4 7 2 .2 15
20-Psychologist 2 0.6 2 0 .6 4
21-Surgeon 2 0.6 - - 2
22-Techni cian - - 7 2.2 7
Total 130/327 39.7 126/321 39. 256
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Of the twenty-two investigative  type occupations l is te d ,  agronomist, 
e lec tro n ic  engineer, and engineer were most frequently stated as f i r s t  
choice (88 out o f 130); and agronomist, e lectronic engineer, e lec tro n ic  
technic ian , engineer, as second choice (82 out of 126).
Table 6 presents the s p e c if ic  occupational choices o f the 
a r t i s t ic  type.
TABLE 6
ARTISTIC OCCUPATIONS
Occupations
N
F irs t
Choice
Percentage
N
Second
Choice
Percentage Total
1-Archi te c t 5 1.5 6 1.9 11
2 -A rt i  st 4 1.2 4 1.2 8
3-Designer 1 0 .3 - - 1
4-Dramatist - - 1 0.3 1
5-Fashion Model 1 0.3 - - 1
6 -Foreign Language 
In te rp re te r 2 0 .6 5 1.6 7
7 - In te r io r  Decorator 1 0.3 1 0.3 2
8 -J o u rn a l is t  Reporter 4 1.2 2 0.6 6
9 -L i te ra tu re  Teacher 2 0 .6 1 0.3 3
10-Photographer - - 1 0.3 1
11-W riter 2 0.6 1 0.3 3
Total 27/327 6.6 22/321 6.8 44
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Over 6 .5  percent of the sample considered a r t is t ic - ty p e  occupa­
tions as th e i r  f i r s t  choice. An equal percentage selected the same
type as th e i r  second choice. Of the eleven a r t is t ic - ty p e  occupations 
l is te d ,  none o f them was chosen as f i r s t  choice by more than f iv e  
students or second choice by more than s ix .
Table 7 presents the s p ec if ic  occupational choices of the social 
type. T h ir ty - th re e  percent of the sample selected social type occu­
pations as th e i r  f i r s t  choice and about twenty-one percent (2 1 .3 )  se­
lected the same type as th e ir  second choice.
TABLE 7
SOCIAL OCCUPATIONS
Occupations
N
F irs t
Choice
Percentage
N
Second
Choice
Percentage Total
1 -A th le t ic  Coach 1 0.3 1
2-Clergyman 4 1.2 3 0.9 7
3-Elementary Teacher 1 0 .3 - - 1
4 -Foreign S erv .O ff ice r 6 1.8 6 1.9 12
5-Housewife 1 0.3 - - 1
6-Houseparent - - 1 - 1
7-Licensed Prac.Nurse 5 1.5 5 1.6 10
8-Physical Therapist 1 0 .3 - - 1
9-Physi ci an 80 24.5 34 10.6 114
1 0 -P o lit ic a l  S c ie n t is t 6 1.8 5 1.6 11
11-Teacher 4 1.2 14 4.4 18
Total 108/327 33.0 69/321 21.3 177
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The respondents selcted eleven d i f fe re n t  occupations from the 
social type. Of th is  group physician was most frequently stated (80 
out of 108) as f i r s t  choice, and, physician and teacher as second 
choice (48 out of 69 ) .
Table 8 presents the sp ec if ic  occupational choices of the 
enterpris ing type. Less than six percent (5.8%) of the sample selected  
enterprising type occupations as th e i r  f i r s t  choice and about 12 per­
cent (12.1%) as th e i r  second choice. Of the four enterprising type 
occupations l is te d ,  administrator/manager was most frequently stated  
(11 out of 19) as f i r s t  choice; and again, administrator/manager, was
stated as second choice (27 out of 39).
TABLE 8 
ENTERPRISING OCCUPATIONS
N N
Occupation F irs t  Percentage Second Percentage Total
Choice Choice
1-Administrator/Manager 11 3.3 27 8.4 38
2 -A ir l in e  Stewardess 5 1.5 2 0.6 7
3 -Lawyer 3 .9 8 2.5 11
4-Sales Manager - - 2 0.6 2
Total 19/327 5.8 39/321 12.1 58
Table 9 presents the spec if ic  occupational choices of the 
conventional type. Only 1.8 percent o f  the sample selected conventional 
type occupations as f i r s t  choice, whereas 9.6 percent selected the same
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type occupations as second choice. Of the three conventional-type  
occupations l is ted ,  only secretary was frequently  stated as second 
choice (21 out o f  37).
TABLE
CONVENTIONAL
9
OCCUPATIONS
N N
Occupation Fi rst Percentage Second Percentage Total
Choice Choice
1-Accountant 2 0.6 10 3.1 12
2-Reservations Agent 1 0.3 - - 1
3 -Secretary 3 0.9 21 6.5 24
Total 6/327 1.8 31/321 9.6 37
From the foregoing presentation, i t  appears that the sample 
used in the study tends to select mostly re a lis t ic -an d  socia l-type  
occupations as f i r s t  and second choice. For the f i r s t  choice only ,  
these two groups represented 73 percent of the sample, with Physician 
having the highest frequency (8 0 ) ,  more than twice as many as Agrono­
mist which ranks second with a frequency of 38. S im ila r ly , fo r  the 
second choice, Physician and Agronomist had the same and the highest 
frequencies (34 ).  Other occupations with re la t iv e ly  high frequencies  
were: Automobile Mechanic, C iv il  Engineer, and Mechanical Engineer
fo r  the r e a l i s t i c  type; Electronic Engineer, and Engineer, fo r the 
inves tig a tive  type; High-School Teacher, fo r  the social type;
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Administrator/Manager fo r the enterpris ing  type; Secretary for the 
conventional type.
Analysis of Data
Analysis of Data for Hypothesis 1
Hypothesis 1(a): Subjects' stereotypes of a selected r e a l i s t i c -
type occupation are not s ig n if ic a n t ly  related to Holland's theoretical  
formulation of the r e a l is t ic - ty p e  occupations.
Hypothesis 1(b): Subjects' stereotypes of a selected inves­
t ig a t iv e - ty p e  occupation are not s ig n if ic a n t ly  re la ted  to Holland's  
th eo re tica l formulation of the in ves tig a tive -typ e  occupations.
Hypothesis 1(c): Subjects' stereotypes of a selected a r t i s t i c -
type occupation are not s ig n if ic a n t ly  related to Holland's theoretica l  
formulation of the a r t is t ic - t y p e  occupations.
Hypothesis 1(d): Subjects ’ stereotypes of a selected s o c ia l-
type occupation are not s ig n i f ic a n t ly  related to Holland's theoretica l  
formulation of the socia l-type occupations.
Hypothesis 1(e): Subjects' stereotypes of a selected enter­
p r is in g -typ e  occupation are not s ig n if ic a n t ly  re la ted  to Holland's  
th eo re tica l  formulation of the enterpris ing-type  occupations.
Hypothesis 1 ( f ) :  Subjects' stereotypes of a selected con­
ventional-type  occupation are not s ig n if ic a n t ly  re la ted  to Holland's
theore tica l formulation of the conventional-type occupations.
Hypothesis 1 was tested with the t - t e s t  fo r  a single sample 
mean. As the scoring scheme described in chapter 3 would y ie ld  a 
score of zero for no s ig n if ic a n t  re la t io n sh ip , the c r ite r io n  used to
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determine relationship between respondents' stereotypes of a selected  
occupation and Holland's th eo re tica l  formulation was a mean score 
s ig n if ic a n t ly  greater than 0.
Table 10 indicates the mean and standard deviation o f the total
sample on each of the OSS categories, as well as the t-values fo r  the 
test o f  the hypotheses. The mean fo r  the social type as compared to 
the other means is p a r t ic u la r ly  high; th is  seems to in d ica te , in l ig h t  
of the data presented in Tables 5 and 7, that the most popular occupa­
tions are those for which the respondents had more accurate stereotypes. 
A t - t e s t  was performed for each of the six types of occupations select­
ed to represent Holland's c la s s i f ic a t io n  type. Since the leve l of
re jec tio n  for this t - te s t  was set a t  .05, hypothesis 1 was re jec ted .
TABLE 10 
MEANS SCORES ON OSS SCALES
Occupation
(Type)
N Means
Scores
SO T Probabi1i ty
Auto Mechanic 
(Reali S t ic )
327 3.1682 2.569 22.2998 <  .0005
Mathematician
( In v e s t ig a t iv e )
327 4.9664 2.770 32.4263 < . 0 0 0 5
Musician 
(A rt i  S t ic )
327 1.1560 3.830 5.4585 < .0 0 0 5
Physician 
(S o c ia l)
327 6.8746 2.290 54.2820 < .0 0 0 5
Lawyer
(Enterpri si ng
327 3.9480 3.398 21.0102 < .0 0 0 5
Accountant 
(Conventional)
327 3.9450 2.049 34.3117 < .  0005
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
109
The conclusion is made th a t  there is a s ig n if ic a n t  d iffe rence  
between the respondents' mean scores on the OSS fo r  each of the six  
types of occupations and the hypothesized mean 0. Thus, the te s t  
results  confirmed the research hypothesis that subjects' stereotypes 
of the s ix  occupations selected by the researcher were consistent with  
Holland's theoretical formulation o f  the model category they represented.
Analysis o f Data for Hypotheses 2-6
Hypothesis 2: There is no d iffe rence  in the stereotypes of
the selected occupations on the p a r t  o f  male and female students.
Table 11 shows the means o f  the two groups, male and female 
students, on the OSS for each o f the s ix  occupations.
TABLE 11
MEANS ON THE SIX VARIABLES - STUDENTS'
STEREOTYPES OF OCCUPATIONS - MALES AND FEMALES
Variable Occupation Enti re  Sample
Sex
Male Female
1 Auto Mechanic 3.1682 3.1126 3.2857
2 Mathematician 4.9664 4.9369 5.0286
3 Musician 1.1560 .4775 2.5705
4 Physician 6.3746 6.7928 7.0476
5 Lawyer 3.9480 4.0450 3.7429
6 Accountant 3.9450 3.6712 4.5238
To te s t  the hypothesis, one way m u lt iv a r ia te  analysis of variance  
(MANOVA) was performed. The m u lt iv a r ia te  analysis of variance yielded
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
110
a Wilks' Lambda o f .9021, and F ra t io  of 5.7889 with 6 and 320 degrees 
of freedom (d f ) ,  and a p robab ility  (p) = .001. The null hypothesis 
was therefore re jec ted . The male and female students' stereotypes of  
the six selected occupations were s ig n if ic a n t ly  d if fe re n t .
Since the null hypothesis was re jec ted , discriminant anal­
ysis was used to determine which of the s ix  stereotypes were the most 
important in d i f fe re n t ia t in g  the two groups (male and female).
Table 12 gives the standardized discrim inant function weights 
for the two groups. The discriminant analysis yielded an approximate 
chi square of 33.1806 with 6 degrees o f  freedom and a p ^ . 0 0 0 0 5 .
The discriminant function was s ig n if ic a n t .  The means on the
TABLE 12
DISCRIMINANT FUNCTION WEIGHTS
MALE AND FEMALE STUDENTS
Variable Occupation Standardized Weights Rank
1 Auto Mechanic 6.6022
2 Mathematician -11.8594
3 Musician 42.5841 (1)
4 Physician -  1.1923
5 Lawyer - 7.9415
6 Accountant 25.6504 (2)
discriminant function o f the two groups were as follows: Female,
3.435 and male, 1.451. The numbers in parentheses in Table 12 ind icate
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the order of importance of the weights. Since the most s ig n if icance  
is attached to those variables with the highest absolute weight values, 
the resu lt  on the table shows there were two variables with the largest  
weights in absolute value. They were a r t i s t i c  and conventional. Only 
those two variables have been ranked adopting the conventional method 
in discriminant analysis to rank only those weights that f a l l  w ith in  
no less than 50 percent of the largest weights. Thus, since the 
maximum weight of 42.5841 was established fo r  variable 3, the only 
other weight to qua lify  was 25.6504 fo r  variab le  6.
The conclusion is made th a t ,  compared to male students, female 
students tended to have better stereotypes with regard to the a r t i s t i c  
and conventional-type occupations selected. This resu lt  f a i le d  to 
support the research hypothesis tha t there is no d ifference in the 
stereotypes of the six occupations selected on the part o f  male and 
female students.
Hypothesis 3 : There is no d iffe rence  in the stereotype of
the selected occupations on the part of students from p r iva te  second­
ary schools and "lycees."
Table 13 shows the means of the two groups on the OSS fo r  each 
of the six variables. To tes t the hypothesis, one way m u lt iv a r ia te  
analysis of variance was performed, which yielded a W ilk 's  Lambda of  
.9183, an F ra t io  of 5.7889 with 6 and 320 degrees of freedom, and a 
p = .003. The null hypothesis was thus re jected. The students from 
priva te  secondary schools and "lycees" have s ig n if ic a n t ly  d i f f e r e n t  
stereotypes of the six occupations selected.
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
112
TABLE 13
MEANS ON THE SIX VARIABLES 
STUDENTS' STEREOTYPES OF OCCUPATIONS 
TYPES OF SCHOOL
Variable Occupation Enti re Sample
Types of School 
Private Lycee
1 Auto Mechanic 3.1682 3.2045 3.0935
2 Mathematician 4.9664 5.0273 4.8411
3 Musician 1.1560 1.8636 -.2991
4 Physician 6.8746 6.9045 6.8131
5 Lawyer 3.9480 3.9909 3.8598
6 Accountant 3.9450 4.1273 3.5701
Since the null hypothesis was re jec ted , discriminant analysis  
was used to determine which of the s ix  stereotypes of the group were 
the most important in d i f fe re n t ia t in g  between the two groups.
Table 14 shows the standardized discriminant function weights 
fo r  the two types of school. The discrim inant analysis y ie lded an 
approximate Chi square o f  27.2539 with 6 degrees of freedom and a prob­
a b i l i t y  of p=.0001. The discriminant function was s ig n if ic a n t .  The 
means on the discrim inant function were 2.035 fo r  pr iva te  school stu­
dents and .053 for "lycee" students. Since i t  is a conventional method 
in discriminant analysis to rank only those weights tha t f a l l  w ith in  
no less than 50 percent of the largest weight, only var iab le  3 was 
ranked. Though var iab le  2 was fa r  above variables 1, 2, 4 , 5, i t  was 
not ranked because i ts  weight was less than 50 percent of the highest 
weight. The number in parenthesis indicates the highest weight.
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TABLE 14
DISCRIMINANT FUNCTION WEIGHTS -  PRIVATE SCHOOLS 
AND “LYCEES" STUDENTS
Variable Occupation Standardized Weights Rank
1 Auto Mechanic 6.1869
2 Mathematician - 9.6137
3 Musician 53.0211 (1)
4 Physician - 6.7581
5 Lawyer .2153
6 Accountant 19.6227
Since the discriminant function was s ig n if ic a n t ,  the conclusion 
was made th a t ,  compared to "lycees" students, private-school students 
tended to have b e tte r  occupational stereotypes with respect to the a r t i s ­
t i c  and to some extent the conventional type.' The re su lt  fa i le d  
to support the research hypothesis that there is  no d ifference in the 
stereotypes on the part of private-school students and lycee students.
Hypothesis 4 : There is no d ifference in the stereotypes of
the selected occupations on the part of students from Port-au-Prince  
and students from the provinces.
The means o f the two geographical groups on the OSS are shown
on Table 15 for each of the six occupations selected. One way m u lt i ­
variate  analysis of variance was performed, which yielded a W ilk 's  
Lambda of .9042, and F ra t io  of 3.1504 with 6 and 320 degrees of 
freedom and a p ro b a b il i ty  of .0054. The null hypothesis was thus
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rejected. The re s u lt  suggests tha t students from Port-au-Prince and 
students from the provinces have s ig n if ic a n t ly  d i f fe r e n t  stereotypes 
of the six occupations selected.
TABLE 15
MEANS ON THE SIX VARIABLES 
STUDENTS' STEREOTYPES OF OCCUPATIONS
CAPITAL CITY AND PROVINCIAL STUDENTS
Variable Occupation Enti re Sample
Location of the Schools 
Capital C ity  Province
1 Auto Mechanic 3.1682 3.1174 3.4783
2 Mathematician 4.9664 4.7438 6.3261
3 Musician 1.1560 .9075 2.6739
4 Physician 6.8746 6.8363 7.1087
5 Lawyer 3.9480 3.8754 4.3913
6 Accountant 3.9450 3.8790 4.3478
Since the null hypothesis was re jec ted , discriminant analy­
sis was used to determine which of the stereotypes were the most 
important in d i f fe re n t ia t in g  the two groups. The discriminant analy­
sis yielded an approximate chi square of 18.4801 with 6 degrees 
of freedom and a p ro b a b il i ty  of .0051. The discrim inant function 
was s ig n if ican t in d i f fe re n t ia t in g  the two groups. The means on the 
discriminant function were 7.718 fo r  students from the provinces 
and 5.492 for students from Port-au-Prince. Table 16 shows the d is ­
criminant function weights for the two groups. I t  also indicates  
that there were two variables with the largest weights in absolute
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
115
value. They were inves tiga tive  and a r t i s t ic  occupations. Their rank 
order is  indicated in parentheses.
TABLE 16
DISCRIMINANT FUNCTION WEIGHTS - CAPITAL 
CITY AND PROVINCE STUDENTS
Variabl e Occupations Standard Weights Rank
1 Auto Mechanic 6.9725
2 Mathematician 39.9779 (1)
3 Musi cian 26.9167 (2)
4 Physician - 6.1156
5 Lawyer 7.3113
6 Accountant 12.7861
Since the discriminant function was s ig n if ic a n t ,  the conclusion 
is made th a t ,  compared to students from Port-au -P rince , students from 
the provinces have be tte r  occupational stereotypes with respect to 
investiga tive  and a r t i s t i c  type occupations. The resu lt  fa i le d  to 
support the research hypothesis that there is no d iffe rence  in the 
stereotypes of the selected occupations on the part of students from 
Port-au-Prince and the provinces.
Hypothesis 5: There is no d ifference in the stereotypes of
the selected occupations on the part of students from high, middle, 
and low socio-economic le v e l .
The means of the three social groups on the OSS are shown on 
Table 17 fo r each o f the six occupations selected.
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TABLE 17
MEANS ON THE SIX VARIABLES 
STUDENTS' STEREOTYPES OF OCCUPATIONS 
SOCIAL STANDING
Variable Occupation EntireSample
Social Standing 
High Middle Low
1 Auto Mechanic 3.1944 3.2813 3.4273 3.0489
2 Mathematician 5.0188 6.7188 4.6699 4.9185
3 Musici an 1.0972 4.8750 1.4175 .2609
4 Physician 6.9185 3.0000 7.0194 6.6739
5 Lawyer 3.9436 3.1875 4.1262 3.9728
6 Accountant 3.9467 5.5312 3.7767 3.7663
To test the hypothesis, one-way m ultivar ia te  analysis of
variance was performed, which y ie lded a Wilk's Lambda of .7949, an F
ra t io  of 6.3041 with 12 and 622 degrees of freedom, and a p ro b ab il i ty
p < \00005 . The null hypothesis was therefore re jec ted . The re su lt
suggests that there is a s ig n if ic a n t  d ifference in the stereotypes of
the selected occupations on the part o f  students from high, middle,
and low socio-economic le v e l .
Since the null hypothesis was re jec ted , d iscrim inant analysis
was used once more to determine which o f  the stereotypes were the 
most important in d i f fe r e n t ia t in g  the three groups. The discrim­
inant analysis yielded an approximate chi square o f  71.9633 with 12 
degrees of freedom, and a p ro b a b il i ty  o f  .0001. The f i r s t  discrim­
inant function was thus s ig n if ic a n t .  The means on the three groups
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were 9.713 fo r  students from high economic level , 5.335 fo r  students 
from middle socio-economic le v e l ,  and 4.594 for students from low 
economic le v e l .
Table 18 shows the discriminant function weights fo r  the six 
variables and also the variables with the la rg es t weights in absolute 
value. They were musician and accountant. Their rank order is 
indicated in parentheses.
TABLE 18
DISCRIMINANT FUNCTION WEIGHTS 
STUDENTS' SOCIAL STANDING
Variable Occupation Standardized Weights Rank
1 Auto Mechanic -  .9182
2 Mathematician 13.0052
3 Musician 41.5549 (1)
4 Physician 10.7771
5 Lawyer -14.5900
6 Accountant 21.6467 (2)
Since the discriminant function was s ig n if ic a n t ,  the conclusion 
is made that students from high socio-economic level have b e tte r  occu­
pational stereotypes than students from middle and low socio-economic 
le v e l ,  with respect to a r t is t ic  and conventional type occupation.
For the second discriminant function , the data yie lded an 
approximate chi square of 8.8390 with 5 degrees of freedom and a 
p ro b ab ility  o f .1156 (p. > . 0 5 ) .  The te s t  was not s ig n if ic a n t  in
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d i f fe re n t ia t in g  the three socio-economic groups.
Since the f i r s t  discriminant function was s ig n if ic a n t ,  one 
can conclude th a t  the resu lt  fa i le d  to support the research hypo­
thesis tha t there is no difference in the stereotypes of the selected 
occupations on the part of students from hiyh, middle, and low socio­
economic le v e l .
Hypothesis 6 : Those students who have made use of vocational
guidance services do not have more accurate stereotypes of the se lec t­
ed occupations than those who have not made use of such services.
Table 19 shows the means of the two groups on the OSS fo r  
each of the six var iab les .
TABLE 19
MEANS ON THE SIX VARIABLES - STUDENTS WHO MADE USE 
OF GUIDANCE AND STUDENTS WHO DID NOT
Variable Occupation Entire Sample Groups Yes No
1 Auto Mechanic 3.1693 3.1622 3.1714
2 Mathematician 4.9342 5.6216 4.7265
3 Musician 1.2038 1.8243 1.0163
4 Physician 6.8777 7.3108 5.7469
5 Lawyer 4.0125 5.1622 3.6653
6 Accountant 3.9561 4.0405 3.9306
To tes t the hypothesis, m ultivaria te  analysis of variance was perform­
ed, which yie lded a W ilk 's  Lambda of .9441, an F ra t io  of 3.0795 with
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6 and 312 degrees of freedom, and a p ro b ab ility  of .0063. The null 
hypothesis was re jec ted . The re su lt ,  thus, confirmed the research 
hypothesis that students who have made use of vocational guidance 
services have more accurate stereotypes of the selected occupations 
than those who have not made use of such services (see table 19).
Since the null hypothesis was re jec ted , discrim inant analysis  
was used to study on which of the stereotypes the two groups were 
most d i f fe re n t .  Table 20 shows the standardized discrim inant function  
weights fo r  the two groups. The discriminant analysis y ie lded ar. 
approximate chi square o f 18.0659 with 6 degrees of freedom and a 
probability  of .0061. The discriminant function was s ig n if ic a n t  in
TABLE 20
DISCRIMINANT FUNCTION WEIGHTS - STUDENTS WHO 
RECEIVED GUIDANCE AND STUDENTS WHO DID NOT
Variable Occupation Standardized Weights Rank
1 Auto Mechanic - 7.3448
C Mathematician 23.2108 (2)
3 Musician 6.8248
4 Physician 19.1173
5 Lawyer 42.2152 (1)
6 Accountant 4.4333
d if fe re n t ia t in g  the two groups. The means of the two groups were 
9.942 for those who made use of guidance services, and 8.096 fo r  those 
who did not. Table 20 also indicates that there were two variables
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with the largest weights in absolute value. They were enterprising  
(lawyer) and in v es tig a tive  (mathematician) type occupations. Their
rank order is indicated in parentheses.
Since the discrim inant function was s ig n if ic a n t ,  the conclu­
sion is made th a t ,  compared to students who have not made use of 
guidance services, students who have used guidance services have 
b ette r  occupational stereotypes with respect to enterpris ing and 
investigative -type  occupations selected.
Analysis of Data fo r  Hypothesis 7
Hypothesis 7 ( a ) : There is no congruence between the total
respondents' career aspirations and r e a l is t ic  career choices as de­
termined by th e ir  summary code on the SOS.
Hypothesis 7 ( b ) : There is no congruence between male students' 
career aspirations and r e a l is t ic  career choices as determined by th e ir  
summary code on the SDS.
Hypothesis 7 ( c ) : There is no congruence between female
students' career aspirations and r e a l is t ic  career choices as deter­
mined by th e ir  summary code on the SDS.
Hypothesis 7 ( e ) : There is no congruence between "lycee"
students' career aspirations and r e a l is t ic  career choice as determined 
by th e ir  summary code on the SDS.
Hypothesis 7 ( f ) : There is no congruence between Capital City
students' career aspirations and r e a l is t ic  career choices as deter­
mined by th e ir  summary code on the SDS.
Hypothesis 7 ( g ) : There is no congruence between provincial
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students' career aspirations and r e a l is t ic  career choices as deter­
mined by th e ir  summary code on the SDS.
Hypothesis 7 (h ) : There is  no congruence between the career
aspirations of the students from low socio-economic level and re a l ­
i s t ic  career choices as determined by th e ir  summary code on the SDS.
Hypothesis 7 ( i ) : There is no congruence between the career
aspirations of the students from middle socio-economic leve l and 
r e a l is t ic  career choices as determined by th e ir  summary code on the 
SDS.
Hypothesis 7 ( j ) : There is no congruence between the career
aspirations of the students from high socio-economic level and re a l ­
is t ic  career choices as determined by th e ir  summary code on the SDS.
In Table 21, the mean congruence score and standard deviation  
are given fo r  the to ta l respondents and each of the sub-groups for  
which the hypothesis was tested. Each mean congruence score was 
compared to the hypothesized population mean of 6.1250. This f igure  
represents h a lf  the to ta l maximum score possible fo r  the f i r s t  and 
second occupational choice. For each sub-hypothesis a t - t e s t  was 
performed to determine whether the mean congruence score and the 
population mean were s ig n if ic a n t ly  d i f fe re n t .  Since the level of 
re jec tio n  was set a t .05 level o f  s ignificance on a o n e -ta i led  te s t ,  
an observation of the tab le  indicates that the c r i te r io n  used to 
determine congruence was s a t is fa c to r i ly  met fo r  the to ta l  res­
pondents and for each of the nine sub-groups. Therefore, hypothesis 
7 was re jected .
The conclusion is made that there is congruence between the
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TABLE 21
MEANS CONGRUENCE SCORES OF STUDENTS
Group N Sample Mean
Hypothesized 
Pop. Mean
Mean 
Di fference SD t Probabi1i ty
1- Total respondents 327 7.2446 (6) 6.1250 1.1196 2.225 9.1007 < .0 0 0 5
2- Male 227 7.0529 (9) 6.1250 .9279 2.187 6.3229 < .0 0 0 5
3- Female 105 7.6500 (2) 6.1250 1.5250 2.261 6.9128 < 0 0 0 5
4- Private Schools 
students 220 7.4102 (3) 6.1250 1.2852 2.245 8.4899 < 0 0 0 5
5- "Lycdes" Students' 107 6.9042 (10) 6.1250 .7792 2.157 3.7452 < 0 0 0 5
6- Capital C ity students 281 7.2509 (4) 6.1250 1.1259 2.213 8.5299 < 0 0 0 5
7- Provincial students 46 7.2065 (7) 6.1250 1.0815 2.322 3.1588 — .001
8- Students from low 
S.E.L. 184 7.0/07 (8) 6.1250 .9957 2.180 5.8730 < 0 0 0 5
9- Students from middle 
S.E.L. 103 7.2476 (5) 6.1250 1.1206 2.283 4.9812 <  0005
10- Students from high 
S.E.L. 32 8.1875 (1) 6.1250 2.0625 1.990 5.8576 < 0 0 0 5
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subjects' career aspirations and th e ir  summary code on the SDS. This 
finding fa i le d  to support the research hypothesis that there is no con­
gruence between the subjects' career aspirations and th e ir  sunmary code 
on the SDS. For hypothesis 7 (g and f )  the power of this te s t  was less 
than .99. This stems from the fact that the size of each of these two 
groups (provincia l students and students from high socio-economic 
leve l)  was less than 61, the size needed to guarantee a high level of 
power of .99 in the t - te s ts  (see p. 80). Even though power was less 
than .99, the te s t  re jected the null hypothesis fo r  7 (g and f ) .
Analysis o f Data fo r  Hypothesis 8
Hypothesis 8: Those students who have made use of vocational
guidance services do not have more r e a l is t ic  career aspirations than 
those who have not made use of such services.
Table 22 shows the mean score fo r  each o f the two d i f fe r e n t  
groups with respect to th e ir  congruence score. The F-test was performed
TABLE 22
MEAN CONGRUENCE SCORES - THOSE WHO RECEIVED 
GUIDANCE AND THOSE WHO DID NOT
Group Number of  Cases Mean Score
Group j  
Variance
Proba- 
b i l i t y
1-Made use of  
guidance 74 7.1284 5.2966
2-Did not make use 
of guidance 245 7.2673 4.9333 __4677 .6796 
p > .  05
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to determine whether the variances of the two groups were s ig n if ic a n t ly  
d i f fe re n t .  The assumption of homogeneity of variance was upheld. A t -  
te s t  was used to determine whether the means of the two groups were 
s ig n if ic a n t ly  d i f fe r e n t .  Since the region of re jec tion  was set a t  the
0.5 level of s ignif icance on a o n e -ta i led  te s t ,  the result indicates  
in s u f f ic ie n t  reason to re je c t  the null hypothesis. I t  was therefore  
retained.
Analysis of Data fo r  Hypothesis 9
Hypothesis 9 : Those students who have a more correct under­
standing of occupations do not make more r e a l is t ic  career choices than 
those who have a ^ess correct understanding of occupations.
To te s t hypothesis 9, a product-moment correlation c o e f f ic ie n t  
was performed between the OSS scores and the congruence scores. This 
corre la tion  was - .0 2 1 6 ,  the p ro b a b il i ty  being .349. Since the leve l  
of re jec tion  was set a t .05 level of s ign if icance , the resu lt  was not 
s ig n if ic a n t  and indicated no re la tionsh ip  between OSS scores and the 
congruence scores. The te s t  fa i le d  to re je c t  the null hypothesis.
The re s u lt  suggests tha t students who have a more correct understanding 
of occupation do not make more r e a l i s t i c  career choices than those who 
have a less correct understanding of occupations.
Analysis of Data fo r  the Paired 
Comparison Scales
The purpose o f the paired-comparison scales was to determine 
the r e la t iv e  importance o f occupational stereotypes to the career  
aspirations of the subjects with respect to the following seven factors:  
students' in te re s t ,  parental in fluence , fr iends' influence, in te l le c tu a l
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a b i l i t y ,  manpower needs, sex and prestige of occupations.
The paired-comparison scaling technique formulated by Thurstone 
(Bock & Jones, 1968, chapter 6) was used to place the eight factors on 
an a rb it ra ry  interval scale (see appendix 9 ) .  For ease of reading, 
each scale has been adjusted to give the lowest scaling a t t r ib u te  a 
value of zero. Table 23 shows the adjusted scale values of the e ight  
factors on the part of the complete group of respondents and nine sub­
groups. The rank in parentheses indicates the r e la t iv e  influence  
a ttr ib u te d  to each fa c to r  on career aspirations by the to ta l sample 
and by each subgroup separate ly . The results  suggest that:
1. There was f a i r l y  high agreement among the complete group 
of respondents and each category o f subgroups. Rank order correlations  
of the adjusted scale values of the e ight factors on the part of the 
to ta l  respondents and nine subgroups were very high (see appendix 10).
2. Male and female students completely agreed on the re la t iv e  
importance of three fac to rs ; f a i r l y  high agreement was found for the 
other f iv e  factors.
3. Private school and "lycees" students completely agreed on 
the re la t iv e  importance of each of the e ight factors on th e ir  career 
aspirations as indicated by the rank order in parentheses.
4. S im ila r ly , Capital City and provincial school students com­
p le te ly  agreed on the r e la t iv e  importance of each o f the eight factors  
on th e ir  career aspirations as indicated by the rank order in paren­
theses.
5. Students from low and middle socio-economic level completely 
agreed on the re la t iv e  importance of three fac tors ; f a i r l y  high
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TABLE 23
PAIRED COMPARISONS--ADJUSTED SCALE VALUES OF THE EIGHT FACTORS 
ON THE PART OF THE TOTAL RESPONDENTS AND NINE SUBGROUPS 
(RANK IN PARENTHESIS)
P r i v a t e  C i t y -  P r o v i n c i a l  Low M e d i u m  H i g h
T o t a l  Re -  S c h o o l  " L y c e e s "  S c h o o l  S c h o o l  S . E . L .  S . E . L .  S . E . L .
F a c t o r s  s p o n d e n t s  M a l e  F e m a l e  S t u d e n t s  S t u d e n t s  S t u d e n t s  S t u d e n t s  S t u d e n t s  S t u d e n t s  S t u d e n t s
I n t e r e s t 1 . 5 ( 3 ) 1 . 5 ( 3 ) 1 . 5 ( 2 ) 1 . 5 ( 3 ) 1.8 ( 3 ) 1.6 ( 3 ) 1 . 3 ( 3 ) 1 . 5 ( 3 ) 1 . 5 ( 2 ) 2 . 3 ( 2 )
C o n c e p t i o n  o f  
o c c u p a t i o n s
1 .6 ( 2 ) 1 . 5 ( 2 ) 1 . 5 ( 3 ) 1 . 5 ( 2 ) 1 . 8 ( 2 ) 1.6 ( 2 ) 1 . 3 ( 2 ) 1 . 6 ( 2 ) 1 . 4 ( 3 ) 2 . 0 ( 3 )
P a r e n t s '  I n f l u e n c e . 4 ( 7 ) . 3 ( 7 ) . 4 ( 7 ) . 3 ( 7 ) .6 ( 7 ) . 4 ( 7 ) . 2 ( 7 ) . 3 ( 7 ) . 4 ( 7 ) .6 ( 7 )
F r i e n d s '  I n f l u e n c e 0 ( 8 ) 0 ( 8 ) 0 ( 8 ) 0 ( 8 ) 0 ( 8 ) 0 ( 8 ) 0 ( 8 ) 0 ( 8 ) 0 ( 8 ) 0 ( 8 )
I n t e l l e c t u a l  a b i l i t y 1 .8 ( 1 ) 1 . 8 ( 1 ) 1 . 8 ( 1 ) 1 . 8 ( 1 ) 2 . 3 ( 1 ) 1 . 9 ( 1 ) 1 . 8 ( 1 ) 1 . 8 ( 1 ) 1 . 7 ( 1 ) 2 . 8 ( 1 )
M a n p o w e r  n e e d s 1 .1 ( 4 ) 1 . 2 ( 4 ) . 9 ( 6 ) 1 . 0 ( 4 ) 1 . 5 ( 4 ) 1 . 1 ( 4 ) 1 . 1 ( 4 ) 1 . 2 ( 4 ) 1 . 0 ( 5 ) 1 .2 ( 6 )
Sex . 6 ( 6 ) . 5 ( 6 ) . 7 ( 5 ) .6 ( 6 ) .7 ( 6 ) .6 ( 6 ) . 5 ( 6 ) .5 ( 6 ) . 6 ( 6 ) 1 . 3 ( 5 )
P r e s t i g e  o f  
o c c u p a t i o n s
1 .0 ( 5 ) 1 . 0 ( 5 ) 1 . 0 ( 4 ) 1 . 0 ( 5 ) 1 . 3 ( 5 ) 1 . 1 ( 5 ) . 6 ( 5 ) 1 . 0 ( 5 ) 1 . 0 ( 4 ) 1 . 4 ( 4 )
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agreement was found fo r  the other f iv e  factors.
6. Students from low and high socio-economic level completely
agreed on the re la t iv e  importance o f  three factors; f a i r l y  high agree­
ment was found for the other f iv e  fa c to rs .
7. Students from middle and high socio-economic level com­
p le te ly  agreed on the re la t iv e  importance of six factors on the career  
aspirations. There was f a i r l y  high agreement on the re la t iv e  impor­
tance of the other two factors .
8. The complete group of respondents and the nine subgroups 
agreed th a t in te l le c tu a l  a b i l i t y  is the most in f lu en tia l  fac to r in  
th e ir  career aspirations.
9. Six subgroups out of nine according to th e ir  adjusted 
scale values agreed th a t ,  a f te r  in te l le c tu a l  a b i l i t y ,  occupational 
stereotypes (conception of occupation) is  the most in f lu e n t ia l  fa c to r  
in th e ir  career aspirations. The o ther three subgroups agreed th a t  
occupational stereotypes is the th i rd  in f lu e n t ia l  factor and consi­
dered preferably  in te res t as the second in f lu e n t ia l  fac tor.
10. The complete group o f respondents and the nine subgroups 
agreed th a t fr iend 's  influence is the leas t in f lu en tia l fac to r  in  
th e ir  career aspirations. The same agreement was found as to the 
influence of parents as a factor in determining occupational choice.
The adjusted scale values found fo r  th is  factor indicated that the re ­
spondents a ttr ib u ted  seventh rank in importance to parental in fluences.
Summary
The purpose of th is  chapter was to present and analyze the
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data yielded by the three instruments used in the study of occupation­
al stereotypes with a sample of Haitian high-school seniors.
Several null hypotheses were tested. The results indicated  
that a l l  hypotheses except 8 and 9 were rejected. For the purpose of  
this study, the support given to the research hypotheses 1 and 6 in d i ­
cates tha t not only do the subjects have stereotypes of occupations 
but also those who have made use of guidance services have b e tte r  
stereotypes than those who did not. Moreover, an analysis o f the 
results obtained fo r  the paired-comparison scales revealed the impor­
tance a ttr ib u te d  to each of the e ight factors used, in the respondents' 
career aspirations. Such findings suggest implications for educational 
leadership and lead to chapter f iv e  which is devoted to the discussion  
of those findings and th e ir  im plications.
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CHAPTER V
SUMMARY, IMPLICATIONS, AND RECOMMENDATIONS
This chapter is  divided into three parts. The f i r s t  part is 
a summary of the whole study presenting the purpose, methodology and 
findings; the second part presents a discussion of the findings leading  
to the implications fo r  educational administration; and the th ird  part  
presents the recommendations fo r  fu r th er  study.
Summary
Summary of the Purpose
The main purpose of th is  study was to determine the nature 
of occupational stereotypes among a sample of Haitian high-school 
seniors and th e ir  r e la t iv e  importance to career aspirations with im­
plications fo r  educational leadership. S p ec if ic a l ly ,  this study sought 
to determine: ( 1 ) ,  whether stereotypes of selected occupations held by
the respondents were generally consistent with Holland's theore tica l  
formulations for each category; (2 ) ,  whether the career aspirations of 
the respondents were consistent with th e ir  major personal o r ien ta t io n ;  
(3) the re la t iv e  importance of the respondents' occupational stereo­
types in re la t io n  to selected variab les; and (4) the implications of 
the findings for educational leadership.
129
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Nine hypotheses were developed for the study along with six  
subcategories under hypothesis one, and ten subcategories under hypo­
thesis seven. In a d d it io n ,  a paired-comparison scaling technique was 
used to determine the r e la t iv e  importance of occupational stereotypes 
in re la t io n  to selected variab les .
Summary of Methodology
The population fo r  this study consisted of a l l  seniors of 
eight randomly selected H a it ian  high schools who were present on the 
day o f tes ting . A s t r a t i f i e d  random-sampling of schools was used to 
include males and females, students from private and public schools, 
students from the c ap ita l  c i ty  and from the provinces, and students 
from three socio-economic leve ls . All available seniors were tested, 
representing a to ta l o f 336 seniors. Of th is  number, 327 completed 
the instruments and were used for this study.
Three instruments were used to co lle c t the data: the Self-
Directed Search (SDS), a self-administered in te res t  te s t  designed by 
John L. Holland; and two other instruments designed by the researcher: 
a semantic d i f fe r e n t ia l  scale with six-step rating scales applied to 
six occupational t i t l e s ,  and a paired-comparisons instrument. A French 
version of each instrument was used.
Data were co llec ted  during the month of June in the 1981-1982 
school year; g enera lly ,  the tests were administered to high-school 
seniors during reg u lar ly  scheduled class periods at th e i r  respective  
school s.
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Summary of Findings
Several s ta t is t ic a l  procedures were used in analyzing the 
data. They were: t - te s ts  fo r  a single sample mean and fo r  two inde­
pendent groups, m u lt iv a r ia te  analysis of variance, d iscrim inant analysis,  
product-moment co rre la t io n  c o e f f ic ie n t ,  and the paired comparison- 
scaling technique.
The major findings of the study were as follows:
1. Subjects' stereotypes of the six occupations selected by
the researcher were s ig n if ic a n t ly  related to Holland's theoretica l
formulation of the model category they represented.
2. There was a s ig n if ic a n t  difference in the stereotypes of 
the selected occupations on the part of male and female students.
3. There was a s ig n if ic a n t  difference in the stereotypes of 
the selected occupations on the part of students from priva te  second­
ary schools and "lycee" students.
4. There was a s ig n if ic a n t  difference in the stereotypes of 
the selected occupations on the part of students from Port-au-Prince  
and the provinces.
5. There was a s ig n if ic a n t  difference in the stereotypes of 
the selected occupations on the part of students from high, middle, 
and low socio-economic le v e l .
6. Those students who had made use o f vocational guidance 
services had more accurate stereotypes of the selected occupations 
than those who did not.
7. The discrim inant analysis used because of the re jec tion
of hypotheses 2-6 indicated that: female students had b e tte r  occupaticnal
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stereotypes than male students on a r t is t ic -an d  conventional-type  
occupations; private school' students had better occupational stereo­
types than "lycees" students p a r t ic u la r ly  on a r t is t ic - t y p e  occupations; 
provincial students had b e tte r  occupational stereotypes than c a p ita l-  
c ity  students on investigative-and a r t is t ic - ty p e  occupations; students 
from high socio-economic level had better occupational stereotypes 
than students from middle and low socio-economic level on a r t is t ic -a n d  
conventional-type occupations; students who made use of vocational 
guidance services had b e tte r  occupational stereotypes than 
those who did not on enterpris ing-and investiga tive -type  occupations.
8. There was congruence between the subjects' career aspira­
tions and r e a l is t ic  career choices as determined by th e i r  summary code 
on the SDS. For each of the ten sub-groups, the mean congruence score 
was s ig n if ic a n t ly  higher than the hypothesized mean.
9. Those students who made use of vocational guidance serv i­
ces did not have more r e a l i s t i c  career aspirations than those who had 
not made use of such services.
10. Those students who had a more correct understanding of 
occupations did not make more r e a l is t ic  career choices than those who 
had a less correct understanding of occupations.
11. There was perfect agreement between the to ta l  respondents 
and each of the sub-group on the re la t iv e  importance of three factors  
on th e ir  career aspira tions.
12. There was close agreement between the to ta l  respondents 
and each sub-group on the r e la t iv e  importance of the other f iv e  factors  
on th e ir  career asp ira tions.
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13. There was close agreement between the to ta l respondents 
and each subgroup on the r e la t iv e  importance of occupational stereo­
types on th e i r  career asp ira tions . A fte r  in te llec tu a l a b i l i t y ,  occu­
pational stereotypes were the second most in f lu en tia l  fac to r  on the 
respondents' career aspira tions.
Discussion of the Results
On the basis of the data collected and as a re s u lt  of the test  
of the hypotheses, the fo llowing comments appear to be of in te re s t .
Discussion Related to 
Occupational Choices
Investigative  and social occupations were by fa r  the most 
popular with 40 percent of the sample selecting nineteen d if fe re n t  
in v es tig a tive -typ e  occupations and 33 percent of the sample selecting  
nine socia l-type  occupations as th e ir  f i r s t  choice. S im ila r ly ,  for  
the second choice, the same two types again had the highest percentage 
as a whole; moreover these had the largest number of individual occu­
pations selected. However, while the investigative-type was the most 
popular, the medical profession (s o c ia l)  was the most popular occupa­
tion with frequency of e ighty , tha t is ,  more than twice as many as 
agronomy ( in v es t ig a t iv e )  which came second with frequency of t h i r t y -  
s ix .  The same observation holds true for the second choice of  
occupation. In general, students were more l ik e ly ,  on both f i r s t  and 
second choice, to choose professions which o ffe r  s tatus, prestige,  
upward m o b il i ty ,  superior economic and social rewards.
There can be speculation as to the reason why inves tiga tive  
and social occupations were viewed more favorably by the respondents.
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However, a possible explanation would be that students in H a it i  do not 
have the same opportunity fo r  selecting  a wide var ie ty  of occupations 
as do American students. I t  is of in te re s t  that no more than s ix ty -  
three occupations figured in the f i r s t  two choices. Moreover, even 
fo r  the two types found to be most popular among the respondents, the 
number of occupations chosen with r e la t iv e ly  high frequency was very  
l im ited . This stems from the fa c t  tha t the respondents have a very  
l im ited  knowledge of the world of work. Though vocational guidance 
exists in H a i t i ,  i t  is having a very modest beginning. As indicated  
by the review of l i t e r a tu r e ,  the number of q u a lif ied  personnel a v a i l ­
able to provide vocational guidance is l im ited; there are only e ig h t  
q u a l if ie d  people to provide a l l  the guidance services. F i r s t ,  th is  
shortage in q u a l if ie d  personnel was p a r t ic u la r ly  noticeable when data 
provided by the Haitian document, Manpower Employment and Human 
Resources (1982) are taken into consideration. This document indicated,  
th a t,  in 1981, there were 3,300 schools in H a i t i ,  including elementary 
and secondary, technical and vocationa l, and schools for higher educa­
tion. As fa r  as enrollment was concerned, there were 580,000 elemen- 
tary-school students and 91,000 secondary-school students.
Secondly, this shortage was also noticeable with regard to 
the ra t io  of students to q u a l if ie d  guidance personnel. Some guidance 
writers contend that i t  should be as low as 300 to 1 (PeterS  S hertzer,  
1963; Shertzer & Stone, 1976), which would ca ll  fo r  223 in H a it ian
secondary and elementary schools.
Other possible explanations fo r  the popularity of in v es t ig a ­
tive  and socia l-types occupations are b r ie f ly  l is te d  below:
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
135
1. I t  appears that most of the respondents majored in areas p a rt icu ­
l a r l y  suitable to those occupations.
2. There is in H a it i  as elsewhere a leg it im ate  desire to s a t is fy  the
basic needs according to Maslow's hierarchy of human needs. Thus, 
the respondents tend to choose occupations more conducive to sa t­
is fy in g  those needs.
3. There is a cu ltu ra l indoctrination of the second-class status of 
some occupations considered in other culture as f i r s t -c la s s  status  
occupations.
4. Respondents chose mainly occupations fo r  which they possessed 
some information. The best evidence o f this statement is provided 
by the respondents' means scores on the OSS scales in re la t io n  to 
t h e i r  career aspirations defined by th e ir  f i r s t  and second choice 
of occupation.
5. I t  appears that a certain body of cultural information p a r t ic u la r ly  
about the medical profession is being transmitted with equal 
effectiveness to Haitian young people regardless of th e ir  sex,
the type of schools they a ttend , the location of those schools, 
and th e ir  social status.
The implications of the findings presented here for the need 
of vocational guidance are immediately apparent. With due reqard 
fo r  the obstacles imposed by the l im ite d  knowledge the students have 
of the world of work, cultural indoctr ination  of the second-class 
status o f some occupations, problems re la ted  to school curriculum, 
and lack o f guidance, the schools in H a it i  are challenged to bring  
the students to such a state of educational and vocational m aturity
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that they are equipped to plan th e ir  futures with c lear a l te rn a t iv e  
courses in  action in mind in case th e i r  preferred plans do not work.
More s p e c i f ic a l ly ,  schools should provide vocational guidance in order 
to help each student broaden h is /her knowledge of careers in such a 
way that h is /h e r  choice becomes more r e a l is t ic .
Discussion Related to Career Aspira­
tions and Manpower-needs Projection
The career aspirations of Haitian  high-school seniors as d e te r ­
mined by the respondents' f i r s t  and second choice of occupations in d i ­
cated an obvious discrepancy with respect to the manpower-needs pro­
jection  o f the country. The data provided by the review of l i t e r a ­
ture on manpower-needs projection in H a it i  indicated for the decade 
of 1980s: (a) a shortage of superior tra ined personnel in technical
and adm in is tra tive  occupations; (b) a shortage of middle tra ined per­
sonnel in technical and administrative occupations; (c) a shortage of 
superior specialized technicians for maintenance and repairs o f  
machines; (d) a shortage in q u a lif ie d  tra ined personnel for the educa­
tional system. In l ig h t  of those data and the career aspirations of 
the respondents focusing mainly on medicine, agronomy, and engineering  
(see tables 4 through 9 ),  i t  would appear that there was an over supply 
of aspirants fo r  w h ite -co lla r  jobs and an under supply of many other  
necessary types of workers fo r a developing country such as H a i t i .  As 
Seligman (1977) observed, "In l ig h t  of the Haitian emphasis on status  
and education, i t  is not surprising that many Haitians aspire toward a 
college degree" (p. 411). This would have been a very leg it im ate  de­
s ire  provided the students had the potentia l to acquire a college  
degree. But such was not always the case. In H a i t i ,  the "baccalaureat"
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is a very se lective  examination; because of th a t ,  i t  is notoriously  
d i f f i c u l t  to pass. I t  seems that very often there is a fa i lu re  rate  
of well over 50 percent, even though some candidates take the examina­
tion four or f iv e  times. Thus, there are many students who would be 
better o f f  in choosing a technical or vocational f ie ld  according to 
th e ir  aptitude, in te r e s t ,  personality , and the s itu a t io n  of the labor 
market. Unfortunately , i t  is rare to find a student who is w i l l in g  
to undertake a technical or vocational tra in in g  a f te r  the completion 
of the f i r s t  s ix years of secondary school. This may be due in part  
to the recognition and the financia l reward which are not always com­
mensurate with the s k i l l s  acquired in those schools. At any ra te ,  
this should be viewed as a problem to educational leaders. For, i f  
Haiti has to be dependent on i ts  human resources fo r  economic develop­
ment, i t  would be appropriate to undertake e f fo r ts  In order to help 
the youth become aware of the needs of the country.
Discussion Related to the Hypotheses
The resu lts  of the data analysis re la ted  to hypothesis 1 in d i ­
cated that subjects' stereotypes of the s ix  occupations used in this  
study were consistent with Holland's theore tica l formulations of the 
model category they represented. In the tests of a l l  s ix  subhypo­
theses, the respondents obtained mean scores on the OSS scales s ig n i ­
f ic a n t ly  higher than the hypothesized mean 0. This was interpreted  
to mean that the students held stereotypes o f occupations according 
to Holland's th eo re tica l formulation. All means, except for musician 
( a r t i s t ic  type), were above 3 with the highest being 6.8746 for physi­
cian. Though the c r i t e r io n  used to determine the existence of
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stereotypes was d i f fe r e n t  from procedures used in other research, 
this outcome appears to be in l in e  with previous findings as reviewed 
in chapter 2.
In addition, the findings that the respondents had a higher 
mean score for physician provided clues to a te n ta t iv e  explanation 
that they tended to se lec t ,- -even  "overchoose"— occupations for  
which they had b e tte r  stereotypes. This was also evidenced by the 
fac t that in ves tig a tive -typ e  occupations were the most popular, and 
the mean score fo r  mathematican (an inves tig a tive  type) came second 
a f te r  physician. Those findings are important and also should have 
tremendous implications fo r  vocational guidance and career education. 
For, i f  the accuracy of the stereotypes which a student has of a 
typical physician, fo r  example, w i l l  influence his decision regarding 
his entry or non entry into the medical profession, then, through 
vocational guidance and career education, each student should be 
helped to have more accurate stereotypes of other occupations.
With respect to the categories of sex, types of school, loca­
tion of the schools, social standing, and guidance, a one-way mul­
t iv a r ia te  analysis of variance followed by discriminant analysis was 
performed for hypotheses 2 through 5. This was to determine i f  d i f ­
ferences in stereotypes existed among the subgroups in each category. 
The results  of the MANOVA performed indicated that there was a s ig­
n i f ic a n t  d ifference in the stereotypes of the selected occupations on 
the part of male and female students; priva te  secondary-school and 
"lycee" students; students from the cap ita l c i t y  and provincial 
students; students from high, middle, and low socio-economic leve l;
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and between students who made use of guidance services and those who
did not. I t  was also found that:
1. In a l l  cases, except fo r  lawyer, fanale students had higher mean 
scores than male on the OSS scales; this d iffe rence  was p a r t ic u la r ­
ly  important on variables three and six (musician and accountant).
2. In a l l  cases, private-school students had higher mean scores than 
"lycee" students on the OSS scales; again, th is  d iffe rence  was 
p a r t ic u la r ly  important on variables three and s ix .
3. In a l l  cases, provincial students had higher mean scores than
c a p i t a l - c i t y  students on the OSS scales; th is  d iffe rence  was 
p a r t ic u la r ly  important on variables two and three (mathematician 
and a r t i s t ) .
4. In four cases, students from high socio-economic leve l had better  
mean scores than students from middle socio-economic level and 
higher on f iv e  cases than low socio-economic leve l students; the 
d iffe re n ce  was p a r t ic u la r ly  important on variab les  three and six 
(musician and accountant).
5. Students from middle socio-economic level had higher mean scores
than students from low socio-economic in f iv e  cases.
6. In a l l  cases, except fo r variable  one (auto mechanic), students
who made use of vocational guidance services had higher mean 
scores than students who did not; this d iffe rence  was p a r t ic u la r ­
ly  important with respoct to variables two and f iv e  (mathematician 
and law yer).
Further positive evidence was provided by the resu lts  of the
discrim inant analyses. For each category of subgroups, except fo r
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students from middle and low socio-economic le v e l ,  two variables were 
found to d i f fe re n t ia te  s ig n if ic a n t ly  among the soubgroups in each 
category and separated them in terms of stereotype accuracy.
According to the discrim inant function weights, i t  was 
concluded that: (a) female students had more accurate stereotypes
than male students with respect to a r t is t ic -a n d  conventional-type  
occupations; (b) private-school students had more accurate stereo­
types than "lycee" students p a r t ic u la r ly  with respect to a r t i s t ic  
type occupations; (c) provincial students had more accurate stereo­
types than c a p i ta l -c i ty  students with respect to investigative-and  
a r t is t ic - t y p e  occupations; (d) students from high socio-economic level 
had b e t te r  stereotypes than students from middle and low socio-economic 
level w ith respect to a r t is t ic -a n d  conventional-type occupations; (e) 
students who made use of guidance services had b e tte r  stereotypes 
than those who had not made use of such services with respect to 
enterpris ing-and inves tiga tive -type  occupations.
A possible explanation of those results could be that female 
students, private-school students, students from the provinces, 
students from high socio-economic le v e l ,  and students who made use of 
guidance services had at least one common ch arac te r is t ic  that affected  
in a l l  cases the group centroids o f each category. In fa c t ,  when the 
issue of sex differences was explored i t  was found, by observation of 
the data with reference to the c r i t e r i a  used to determine social 
standing, that female students as compared to male came mainly from 
high social standing. I f  that explanation is v a l id ,  the obvious 
conclusion here would be that they had more educated parents and may
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have received more help from them as fa r  as the world of work was 
concerned. P a r t ic u la r ly  with respect to hypothesis 6, the poten­
t ia l  fo r  guidance applications seems promising, although much more 
work is  needed before th is  potential can be rea lized . I t  would appear 
that ad d it io n a l s t a f f  and other centers are needed i f  the guidance 
center in H a i t i  is to achieve the goals fo r  which i t  was created.
Students' career aspirations were congruent with r e a l is t ic  
career choices as determined by th e ir  summary code on the SDS. Using 
the t - t e s t  fo r  a single sample mean, i t  was found that in a l l  ten 
subtests the mean congruence score was s ig n if ic a n t ly  greater than the 
hypothesized mean. The results  on congruence did suggest that students 
made choices on the basis of th e ir  in te re s t ,  and did lend support to 
the concept of congruence in Holland's theory. I t  may be, however, 
that the conclusion is unwarranted since the findings were a t  variance  
with what would be normally expected from a sample with so-lim ited  a 
knowledge o f  the world o f work and which barely made use of guidance 
services. Thus, one might speculate that the respondents were able 
to d is to r t  t h e i r  scores on the SDS in such a way that th e ir  summary 
code corresponded with th e i r  career aspirations. I f  such was the 
case, th is  speculation would be in l in e  with several studies reviewed 
in chapter 2 (Steinmetz, 1932; Bordin, 1943; Longstaff, 1948; Gehman, 
1957).
Hypothesis 8 was not supported. The re su lt  of the t - t e s t  
for independent groups showed no s ig n if ic a n t  d ifference between those 
students who have made use o f vocational guidance services and those 
who have not made use of such services. The lack of s t a t is t ic a l ly
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s ig n if ic a n t  differences in the predicted d irec tion  was at variance  
with what would be expected with regard to previous research in d ica tin g  
that guidance payed o f f  (Stone, 1948; Cuony & Hoppock, 1954, 1957;
Huston, 1968).
No pos it ive  product-moment c o rre la t io n  co e ff ic ien t between 
the USS scores and the congruence scores was found. Surpris ingly ,  
students who had a more correct understanding of occupations did not 
make more r e a l i s t i c  career choices than those who had a less correct  
understanding of occupations. One possible explanation might be tha t  
some of the fac to rs ,  cultural or otherwise, that influenced the res ­
pondents in th e ir  career aspirations were so strong that they o u t­
weighed a l l  other factors that should contribute to helping students 
discrim inate more precisely among occupations and hence make more rea­
l i s t i c  career choices. This argument may be proved valid  when one 
knows that the respondents' career aspirations had very l i t t l e  corres­
pondence with the manpower-needs pro jection  of the country. Therefore  
the other possible argument that a l l  respondents made r e a l is t ic  career  
choices is unwarranted.
Although the findings fo r  hypotheses 7, 8, and 9 were in need 
of r e p l ic a t io n ,  some possible im plications fo r  guidance could be in ­
ferred. I f  the finaings are unwarranted, they should serve as added ra ­
t ionale  fo r  vocational guidance and career-education programs. These 
findings mean that e ffo rts  are needed to minimize the strength of s te reo ­
types that are so prevalent in the career aspirations of the students.
Discussion Related to the 
Paired-Comparisions Data
As indicated by the results  of the paired-comparisons sca lin g ,
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in te l le c tu a l  a b i l i t y  was the f i r s t  and foremost influence on the 
respondents' career aspirations. The to ta l  respondents taken separate­
ly  and a l l  four categories o f respondents were in perfect agreement in  
th is  respect. I t  is  of in terest th a t occupational stereotypes also  
played a very important role in the respondents' career aspira tions.  
This find ing  was in l in e  with the findings of research done on the 
re la tionsh ip  of occupational stereotypes to career choices. According 
to the re su lts ,  occupational stereotypes— a fte r  in te l le c tu a l a b i l i t y —  
were considered as the most in f lu e n t ia l  factor on career aspirations  
by the to ta l  respondents and by three categories of subgroups. Those 
three categories were found to be in perfect agreement not only on 
the importance o f stereotypes but also on the re la t iv e  importance o f  
the e ight factors . Though the adjusted scale values presented in rank 
order fo r  the to ta l respondents, and fo r  each subgroup, highlighted  
some differences between male and females, and students from three  
d i f fe r e n t  social standing, the results  on the whole indicated tha t  
the respondents were in agreement as to the re la t iv e  importance of 
each of the e ight factors to career asp ira tions . In terms of im p lica ­
tions fo r  guidance, the same observations made with regard to the 
previous discussion on the nature o f  occupational stereotypes are 
s t i l l  v a l id .  Moreover, i t  seems that fo r  a developing country, 
the importance of manpower-needs was not emphasized enough in the 
educational program as a whole. According to the rank order a t t r ib u te d  
to the adjusted scale values, manpower-needs could be ranked as the 
fo u rth ,  the f i f t h ,  and the sixth in f lu e n t ia l  fac to r  in career choice 
on the part of the to ta l  respondents and various subgroups.
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Implications of the Findings fo r  
Educational Leadership
Before discussing the implications of the findings of th is  
study fo r  educational leadership, i t  might be of in te res t  to ind ica te  
the goals of education in H a i t i .  As stated in The Reform o f the 
Haitian  Educational System. (1979), those goals are as follows:
1. To pruvide ind iscrim inate ly  to a l l ,  a polyvalent and so lid  
basic education, equal chances, and opportunities of specialized t r a in ­
ing a t  d i f fe re n t  levels as well as real p o s ib i l i t ie s  to succeed in
the development of individual aptitudes.
2. To encourage the p a rt ic ip a tio n  of every Haitian in the 
community l i f e  with fu l l  awareness and in a responsible, competent, 
and productive way.
3. To give a basic education that makes possible the modifica­
tion o f the physical, m a te r ia l ,  and s p ir i tu a l  conditions of the m ilieu  
so as to create more wealth, goods, and services, and thus to co n tr ib ­
ute to the improvement of the q u a lity  of l i f e  a t the lo c a l,  reg io n a l,  
and national leve ls .
4. To develop a national awareness l ik e ly  to promote p o s it ive  
a tt i tu d es  in re la t io n  to the enrichment of the socio-cultura l in ­
heritance as the source of individual and social development.
On the basis of the findings reported in the present research 
and with regard to the fu l f i l lm e n t  of the educational goals, the need 
fo r  vocational guidance services becomes v i ta l  and leads to the im­
p lica tions  of the results  fo r  educational leadership.
Campbell, Bridges, and Nystrand (1977) indicated four primary
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types of a c t iv i t ie s  which school administrators should perform: (a)
to discern and influence the development of goals and p o lic ies ; (b) 
to stimulate and d irec t  the development of programs designed to achieve 
the goals and purposes; (c) to establish and coordinate an organiza­
tion concerned with planning and implementing the programs; and (d) 
to procure and manage resources, money, and material necessary to 
support the organization and i ts  program.
The observations made by Campbell and his associates are par­
t ic u la r ly  relevant as fa r  as H a it i  is concerned. This country has a 
unitary system of government. Thus, the educational system is very 
centralized. Based on i t s  French pattern , a l l  important decisions in 
education are made in Port-au-Prince by the M in is ter of education. I t  
is apparent that, without leadership, i t  is impossible to coordinate 
the e ffo r ts  of people to achieve the goals of the school as stated  
e a r l ie r .
Though a reform is in progress in the educational system, the 
problem associated with career development, as made evident by the 
findings of this research, deserves an urgent and special considera­
tion. I f  emphasis is put here on the need fo r  vocational guidance 
services and career education, i t  is because there is a noticeable  
shortage in personnel in these areas. Only a l im ited  number of students 
can make use of these services. I t  seems th a t,  i f  schools in H a it i  
are to make education more re levant according to the present and future  
needs of every student, the e n t ire  school program needs to be re s tru c tu r ­
ed; not only do guidance services need to be expanded, but the school 
needs to focus on the theme of career education. To the extent that
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the true  resources of a nation are i t s  human resources, occupational 
education, counselor tra in in g ,  and career-education programs could 
be considered a form of investment in human c a p i ta l ,  an investment 
which would provide comparatively high returns to both the individual 
and society. But, for career education to be e f fe c t iv e ,  tra ined  
guidance and counseling personnel with adequate f a c i l i t i e s  and 
properly organized programs are an absolute necessity. Educational 
administrators who assume the position of leaders need to e xh ib it  
leadership s k i l ls  for they are accountable for solving th is  problem 
associated with career development.
Implications for Educational Leaders 
as Problem Solvers
I t  is a great temptation fo r  developing countries to develop 
an approach that has been used in America or other developed nations. 
Many d i f f i c u l t i e s  may arise when one attempts fo r  example, to carry  
educational programs developed fo r  America to developing countries. 
There is  the temptation to copy ind iscrim inate ly  approaches th a t might 
be ir re le v a n t  for a d i f fe re n t  ta rg e t population. However, there are 
extremely interesting and important concepts and developments aris ing  
out o f the experience of developed countries from which most develop­
ing countries of the world can p r o f i t .  Thus, in the present study, 
there has been an attempt to incorporate some of the concepts and 
techniques borrowed from educational leaders as they apply to the 
development and in i t ia t io n  of new programs.
The findings of th is  study indicate  c le a r ly  that there is a 
problem in Haiti associated with career development of the students.
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S p e c if ic a l ly ,  increasing needs are being f e l t  in Haiti  fo r  vocational 
guidance. I f  the schools are to f u l f i l l  th e ir  goals, educational 
leaders as problem solvers need to bring an urgent solution to th is  
problem.
Three a lternatives appear to o f fe r  the needed solution: (1) 
to i n i t i a t e  a guidance-training program according to the requirements 
set forth by the Association fo r  Counselor Education and Supervision  
in  America; that is ,  a minimum o f two years of graduate level prepara­
tion with a heavy emphasis on vocational guidance; (2) to provide 
scholarships to a s ig n if ican t number o f able students who e x h ib it  some 
in te re s t  in working with people; these students would be sent to re­
nowned un ivers it ies  in America and in France to receive th e ir  prepara­
tio n ; (3) to o ffe r  a program fo r  undergraduate preparation in coun­
selor education.
An aspect of the problem-solving approach which deserves the 
most considered administrative a tten tio n  is the an tic ipa tion  of the 
consequences. Administrators sometimes forget that no decision, or de­
lay in making a decision, is a form of decision which must be analysed 
along with consequences of various a lte rn a t iv e s .  What would happen, 
fo r  example, i f  no decision were to be made with regard to the problem 
under consideration? What would happen i f  administrators delayed to 
solve the problem? I t  is l ik e ly  that Haitian  young people would not 
have the opportunity fo r self-exam ination; neither would they have the 
adequate preparation needed fo r  making decisions that are essential  
to th e ir  educational progress, career development, and personality  
fu l f i l lm e n t .  Consequently, the goals of the schools could not be f u l f i l  led.
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Following the a n tic ip a tio n  of possible consequences of a l t e r ­
native so lution , the administrator as problem solver must make a 
judgment about which a lte rn a t iv e  is  maximally beneficial to the problem 
he or she wants to solve. As f a r  as H a it i  is concerned, i t  is apparent 
that there are some major drawbacks in the f i r s t  two a lte rn a t iv es  
mentioned. F i r s t ,  except in medicine, d en tis try , and ethnology, post­
graduate study is non-existent in H a i t i .  I t  would be d i f f i c u l t  to 
provide courses at thp graduate lev e l p a r t ic u la r ly  in a new f i e l d  such 
as guidance. Second, as evidenced by the numbers of students who are 
in need of guidance services, preparing counselors abroad would not 
o ffe r  an economical solution. Thus, the most v iable solution would be 
to o f fe r  a program for undergraduate preparation in counselor educa­
tion . Some countries, including the USA, are currently  o ffe r in g  such 
a program (Hybert, 1972; Wittmer, 1972; Berg & Landreth, 1978). I t  
seems that the evaluation of those programs indicated pos it ive  resu lts .  
Furthermore, i f  an undergraduate program in counseling and guidance is 
advocated here, i t  is not to minimize the importance of tra in in g  a t  
the graduate le v e l ,  but i t  is presented as the most v iab le  so lu tion .
I t  is understood that educational leaders would have to proceed on a 
local basis but within a pro fess iona lly  acceptable framework.
The f in a l  step that the problem solver needs to take is  to 
review the consequences of the so lu tion  adopted and to take possible  
remedial steps. A continuing review o f  decisions made is im p l ic i t  in 
the problem-solving approach to decision making. Here, m u lt ip le  
channels of information feedback are o f paramount importance. I f  
feedback indicates that the consequences of the decision are not as
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antic ipa ted , the administrator as problem solver should be w i l l in g  to 
modify the action . With regard to the problem discussed in th is  
section, i f  the a lte rn a t iv e  adopted does not prove e f fe c t iv e ,  remedial 
steps should be taken.
Implications fo r  Educational 
Leaders as Decision Makers
Though problem solving and decision making are th e o re t ic a l ly  
two d i f fe r e n t  concepts in administration, in practice there is 
considerable overlap. Both concepts suggest choice between two or 
more a lte rn a t iv e s .  I f  problem solving refers to thinking which results  
in the solution o f problems, decision making refers to action wnich 
results in the solution of problems. Educational leaders viewed as 
decision makers need the a b i l i t y  to make decisions and to help others 
make decisions. Thus, in view of the needs as assessed by the results  
of this research and in view of the goals of the school in H a i t i ,  some 
important decisions with respect to career development need to be 
made. They are as follows:
1. In i t i a t io n  of new programs. In order to help students 
develop an understanding of the world of work and gain ins ight as to 
how they can re la te  to i t ,  guidance services should be expanded to
a ll  schools. Some suggestions that grew out of the findings of th is
research would be: (a) planning fo r  the in i t i a t io n  of a counselor-
education program; (b) planning fo r  the in tegration  of career education
into the curriculum; (c) providing in -serv ice  tra in ing fo r  teachers;
(d) creation of a technological school.
2. Development of vocational education
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
150
3. Providing f in a n c ia l  assistance and adequate and functional  
physical f a c i l i t i e s  fo r  the implementation of the programs
4. Planning occupational programs fo r  which there are a va ilab le  
employment opportunities
5. Oetermining, in collaboration with other government agencies, 
f inanc ia l rewards cormiensurate to the s k i l ls  th a t should be provided
to the graduates of technical and vocational schools for th e ir  services.
Implications for Educational 
Leaders as Agents of Change
I t  is obvious th a t  educational leaders in Haiti committed to 
expanding career options fo r  the students automatically work as agents 
o f change. I f  the recommendations made in th is  study are implemented, 
several noticeable changes in th e ir  consequences might require the 
educational leaders to use th e i r  s k i l ls  as agents o f change.
The f i r s t  most noticeable change to be expected is change in 
the curriculum, p a r t ic u la r ly  a t  the elementary or secondary level 
where career education is to be a major component of the to ta l edu­
cational system.
A second noticeable change to be expected is change in a t t i ­
tude of teachers and students. I t  is axiomatic that pecple re s is t  
change. Some teachers or students might find i t  d i f f i c u l t  to accept 
the guidance point of view. But leaders are able to accept ind iv idual  
differences; they can seize every p o s s ib il i ty  to assist those teachers 
and students and understand th e ir  views. For th is  reason, the c u r r ic -  
ulum-development process fo r  the new programs should be c a re fu l ly  
spelled out so that i t  is c le a r  to a l l  concerned what factors must be
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considered in recommending a new program. Furthermore, i f  recognition  
is given to a diploma and i f  f inanc ia l rewards are commensurate to 
the s k i l ls  of the graduates o f technical and vocational schools, 
increasing numbers o f students w i l l  be interested in preparing fo r  
careers through vocational and technical education programs.
Lastly , by exercising th e ir  leadership s k i l ls  with respect 
to the issue under discussion, educational administrators w i l l  act 
as change agents of the environment. In America p a r t ic u la r ly ,  occupa­
tional education has demonstrated i ts  capacity to contribute to econo­
mic growth of a nation. I f  the educational system in H ait i  d irec ts  
i t s e l f  toward the goal o f  making the provision fo r  every student to 
acquire the s k i l ls  which w i l l  allow him/her to make a l ive lihood fo r  
him /herself and fo r  fu tu re  fam ilies  reoardless of the level of the 
educational system a t  which he/she leaves, then increased appreciation  
and support of the values and benefit  of vocational guidance, career
education, and vocational and technical education w i l l  be observed.
As is the case in America and elsewhere, this change w i l l  contribute
to the economic growth o f  H a i t i .
Recommendations fo r  Further Study
Clearly  the present study has not included a l l  the dimensions 
which might be re levant to a l l  aspects of occupational stereotypes and 
career aspirations of H a it ian  students. Certain questions could not 
be answered s a t is fa c to r i ly  because they were not within the scope of 
th is  investigation . Thus, th is  recognition makes fu rth er  research 
desirable. Following is a l i s t  of recommendations:
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1. Research is required to determine what factors  are 
responsible fo r  d ifferences in stereotypes found among the categories 
of students.
2. A study could be made to determine i f  the students' stereo­
types of the six  occupational group members used in th is  study are 
congruent with stereotypes of workers in those occupations.
3. A longitudinal study is  desirable to find  out whether 
there is any change in the career aspirations of the same stuaents 
during th e ir  college years.
4. A re p lic a t io n  of th is  study is desirable with college  
students and elementary-school students. This would help determine 
the r e l i a b i l i t y  of the findings resulting from hypotheses 7, 8 ,  and 
9, namely: (a) the career aspirations of Haitian students are
congruent with r e a l is t ic  career choices as determined by t h e i r  summary 
code on the SDS; (b) no s t a t i s t i c a l l y  s ig n if ican t d if fe ren ce  exis ts  
between those who made use of guidance services and those who did not; 
(c) students who have a more correct understanding of occupations did 
not make more r e a l is t ic  career choices than those who have a less 
correct understanding of occupations.
5. A research study could be undertaken to determine the 
re la t iv e  importance of occupational stereotypes in re la t io n  to selected  
variables with respect to American students.
6. A study could be undertaken to develop a model fo r  a 
counselor education program in H a i t i .
7. A research could be undertaken to develop a model fo r  
career education in H a i t i .
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FORM A
T h e  p u rp o se  o f  th is  te s t  is to determ ine th e  re la t iv e  im portance  
o f severa l fa c to rs  in y o u r  c a re e r  a s p ira tio n s . Please p ro v id e  a ll the  
in fo rm atio n  re q u e s te d  and  an s w e r all the  questions as f r a n k ly  as you  c a n .
Section  A .
P ersonal In fo rm ation
1. Name o f the school in w h ich  you a re  c u r re n t ly  e n ro lle d  ______________
2. In d ic a te  y o u r  sex : 1 .  M ale  ; 2. Fem ale ________
3. In d ic a te  y o u r  fa th e r 's  o ccu p atio n  _______________________________________
4. I f  you co u ld  be a n y th in g  you  w anted  to b e, w h at w ou ld  be your most 
p r e fe r re d  occu p atio n al choice? ____________________________________________
5. I f  you c an n o t im plem ent y o u r  most p re fe r re d  o c c u p a tio n a l cho ice , 
w hat w ou ld  be y o u r  second choice? ______________________________________
6 . D id you re ce iv e  a d v ic e  from  a g u idance  cou n se lo r w ith  re sp e c t to 
y o u r c a re e r  choice? (C h e c k  A . o r B .) A. Y E S   B. NO_______
Section  B .
P a ire d  C om parison Scales  
A n u m b er o f fa c to rs  in flu e n c e  a person 's  cho ice  o f c a r e e r .  Each  
o f the 28 item s below c o n ta in s  two fa c to rs . For each  item , decide « n ic h  
one o f the  tw o fac to rs  nam ed was the  g re a te r  in flu e n c e  in y o u r  c a 'e e r
170
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ch o ic e . On the  line  b es id e  th e  item  n u m b e r, w rite  a _ M f th e  f i r s t  fa c to r  
was more im p o rta n t, o r a 2 i f  th e  second fac to r was th e  most im p o rta n t.
1  . _____Im age o f occu p atio n  o r  p re s t ig e  o f o ccu p atio n .
2  . _____Personal in te re s t  o r p a re n ta l in flu e n c e .
3  . _____ In te lle c tu a l a b i l i ty  o r p e e r in f lu e n c e .
4  . ____ S ex  o r H a iti's  m anpow er n e e d s .
5  . _____ Im age o f occu p atio n  o r  p erso n al in te re s t .
6  . _____P aren ta l in flu e n c e  o r  p re s t ig e  o f o ccupation .
7  . ____ H a iti's  m anpow er n eeds o r p e e r in flu e n c e .
8  . _____In te lle c tu a l a b i l i ty  o r  s e x .
9  . _____ Im age o f  o ccu p atio n  o r  p a re n ta l in flu en c e .
10 . ____ P re s tig e  o f  o ccu p atio n  o r p erso n al in te re s t .
11 . ____ Sex o r p e e r in f lu e n c e .
12  . ____ H a iti's  m anpow er needs o r in te lle c tu a l a b i l i ty .
13  . ____  P a re n ta l in flu e n c e  o r s e x .
14  . ____ Peer in flu en c e  o r im age o f o c c u p a tio n .
15  . ____ P re s tig e  o f o ccu p atio n  o r in te lle c tu a l a b ility .
16 . ____ H a iti's  m anpow er needs o r p erso n al in te re s t .
17  . ____ Sex or image o f o c c u p a tio n .
18 . ____  In te lle c tu a l a b ility  o r p a re n ta l in flu e n c e .
19 .  P re s tig e  o f o ccu p atio n  o r H a iti's  m anpower n e e d s .
2 0  . ____ Peer in flu en ce  o r p erso n a l in te r e s t .
2 1  . ____  In te lle c tu a l a b i l i t y  o r image o f o ccu p atio n .
2 2  . ____ P a re n ta l in flu e n c e  o r  H a it i 's  m anpow er n eed s .
2 3  . ____ Sex or perso n al in te r e s t .
24  . ____  P re s tig e  o f o ccu p atio n  o r p e e r in flu e n c e .
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2 5  .  H a iti 's  m anpow er needs o r im age o f o cc u p atio n .
26  .  P ersonal in te re s t o r  in te lle c tu a l a b i l i ty .
2 7  . _____ P re s tig e  o f  occu p atio n  o r s e x .
2 8  .  P eer in flu en c e  o r p a re n ta l in f lu e n c e .
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FORM B
T h e  p u rp o se  o f th is  te s t  is to d e te rm in e  the  re la t iv e  im p o rtan ce  
o f severa l fa c to rs  in y o u r  c a re e r  a s p ira tio n s . Please p ro v id e  all the  
in fo rm atio n  re q u e s te d  and  a n s w e r  a ll th e  qu estion s  as f r a n k ly  as you  can .
S ectio n  A .
P e rs o n a l In fo rm atio n
1. Name o f th e  school in w h ic h  y o u  a re  c u r re n t ly  e n ro lle d  _______________
2. In d ica te  y o u r  s e x : 1. M a le _________; 2. Fem ale_____________
3. In d ica te  y o u r  fa th e r 's  o c c u p a tio n  ________________________________________
4 . I f  you cou id  be a n y th in g  y o u  w a n te d  to b e , w hat w ould  be y o u r  most 
p re fe r re d  occu p atio n al ch o ice?  ___________________________________________
r‘ . I f  you can n o t im plem ent y o u r  most p re fe r re d  o ccu p atio n a l ch o ice ,
w hat w ould  be y o u r second choice? ______________________________________
6 . D id you re c e iv e  a d v ic e  fro m  a g u id an ce  counselo r w ith  re s p e c t to 
y o u r c a re e r  choice? (C h e c k  A o r B) . A . Y E S   B . N O _______
S ectio n  B .
P a ire d  C om parison  Scales  
A n u m b er o f  fa c to rs  in f lu e n c e  a p erso n 's  choice o f c a r e e r .  Each  
o f  the 28 item s below c o n ta in s  tw o fa c to rs . For each item , d ec ide  w h ich  
one o f the two fa c to rs  nam ed was th e  g re a te r  in flu e n c e  in y o u r  c a re e r
174
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cho ice . On th e  lin e  beside th e  item  n u m b e r, w r ite  a 1_ i f  th e  f i r s t  fa c to r  
was more im p o rta n t , o r a 2 i f  th e  second fa c to r was th e  most im p o rta n t.
1  .  P re s tig e  o f o ccupation  o r im age o f  o c c u p a tio n .
2  .  P a re n ta l in flu e n c e  o r p e rs o n a l in te r e s t .
3  .  P eer in flu e n c e  or in te lle c tu a l a b i l i t y .
4  .  H a iti 's  m anpow er needs o r sex .
5  .  P erson a l in te re s t  o r im age o f o c c u p a tio n .
6  .  P re s tig e  o f o ccupation  o r p a re n ta l in f lu e n c e .
7  .  P eer in flu e n c e  or H a iti's  m anpow er n ee d s .
8  .  S ex o r in te lle c tu a l a b i l i t y .
9  .  P a re n ta l in flu e n c e  or im age o f  o c c u p a tio n .
10 .  P e rson a l in te re s t  or p re s t ig e  o f  o c c u p a tio n .
11 .  P eer in flu e n c e  or sex .
12 .  In te lle c tu a l a b ility  or H a it i 's  m anpow er n e e d s .
13 .  S ex o r p a re n ta l in f lu e n c e .
14 . ____  Im age o f  o ccupation  o r p e e r  in f lu e n c e .
15 . ____  In te lle c tu a l a b i l i ty  o r p re s t ig e  o f o c c u p a tio n .
16 .  P ersonal in te re s t  or H a it i 's  m anpow er n ee d s .
17 . ____  Im age o f  occupation  o r s e x .
18 .  P a re n ta l in flu en c e  o r in te lle c tu a l a b i l i t y .
19 . _____H a iti's  m anpow er needs o r p re s t ig e  o f  o c c u p a tio n .
20  . _____P ersonal in te re s t  o r p e e r in f lu e n c e .
21  . _____Im age o f  o ccupation  o r in te lle c tu a l a b i l i ty .
22  . ____  H a iti 's  m anpow er needs o r  p a re n ta l in f lu e n c e .
23  . ____ P erson a l in te re s t  or s e x .
24  . ____ P eer in flu e n c e  or p re s t ig e  o f o c c u p a tio n .
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25  . _____ Im age o f  occupation  or H a iti's  m an po w er n e e d s .
26  . _____In te lle c tu a l a b ility  o r p ersonal in te r e s t .
27  . ____ Sex o r  p re s t ig e  o f o ccu p atio n .
28  . ____ P a re n ta l in flu e n c e  or p eer in f lu e n c e .
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FORME A
Ce test a pour b u t de determ iner I1 im portance re la tiv e  de p lusieurs  
elements dans vos asp ira tions  h la c a rr ik re  de v o tre  ch o ix . Pri&re de 
fo u rn ir  toutes les inform ations demand^es e t de r^ p o n d re  franchem ent a 
toutes les questions dans la mesure de vos p o ss ib ilites .
A . Inform ation Personnelle
1. ind iquez le nom de I' etablissem ent scolaire que vous fr^quen tez
2. Ind iquez y o tre s e x e :  a) M ascu lin____________ ; b ) Fem inin___________
3. Ind iquez I'occupation  de vo tre  p&re ___________________________________
4. Si vous pouviez cho is ir n 'im p o rte  quelle c a r r ie re ,  laquelle choisiriez  
vous?  ___________________________________________________________________
5. Si vous fie pouvez pas choisir la profession de vos reves , quel 
sera it v o tre  second choix? ____________________________________________
6. A vez-vo u s  requ I 1 aide d 'u n  conseiller d ‘ o rie n ta tio n  avant de choisir 
la ca rri& re  dans laquelle vous aimeriez vous engager?  Ecrivez un X 
dans I'e s p a c e  qui correspond a vo tre  rep o n se .
a) O ui________; b) Non__________
B . Echelles de Comparison des Paires  
II y  a un certa in  nombre d 1 elements qu i in flu e n c e n t une personne  
dans Ie choix de sa c a r r ie re . Huit de ces elem ents sont represen te  s 
ci-dessous p ar groupesde deux en 28 d iffe re n ts  p o in ts . Pour chaque
178
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poin t, choisissez l'£ I£m ent qui a exerc6 la plus g ran d e  influence sur v o tre  
choix d ' une c a rri& re . E crivez le c h iffre  1_ sur la ligne plac^e & cot6 de 
chaque p a ire  si le prem ier element est le plus im p o rtan t. Si c 'e s t  le 
second elem ent qui est le p lus im portant, Ecrivez le c h iffre  2.
1  . ____ V o tre  conception de I1 occupation ou le p res tig e  de I'o c c u p a tio n .
2 . ____ Vos in tere ts  professionnels ou I'in flu e n c e  de vos paren ts .
3  . ____ V o tre  ap titu d e  in te llectue lle  ou I1 influence de vos c.\mis.
4  . ____ V o tre  sexe ou les besoins de la m a in -d 'o e u v re  du pays.
5 . ____ V o tre  conception de I'occupation  ou vos in te re ts  professionnels .
6  . ____ L' in fluence de vos parents ou le prestige  de I1 occupation .
7  . ____ Les besoins de la m a in -d 'o e u v re  de pays ou I 1 in fluence de vos
amis.
8  . ____ V o tre  ap titu d e  in te llectue lle  ou vo tre  sexe.
9 . ____ V o tre  conception de I'occupation  ou I' in fluence de vos p aren ts .
10 . ____ Le p res tig e  de I1 occupation ou vos in te re ts  professionnels.
11 . ____ V o tre  sexe ou I' in fluence de vos amis.
12 . ____ Les besoins de la m a in -d 'o e u v re  du pays ou v o tre  ap titude
in te lle c tu e lle .
13 . ____ L' in fluence de vos parents  ou vo tre  sexe.
14 . ____  L' in fluence de vos amis ou vo tre  conception de I'o c c u p a tio n .
15 . ____ Le p res tig e  de I'occupation  ou vo tre  a p titu d e  in te llec tu e lle .
1 5 .____ Les besoins de la m a in -d 'o e u v re  du pays ou vos in terets
pro fess ionnels .
17 . ____ V o tre  sexe ou v o tre  conception de I'o c c u p a tio n .
18 . ____ V o tre  ap titu d e  in te llec tue lle  ou I'in flu e n c e  de vos p aren ts .
19 . ____ Le p res tig e  de I'occupation  ou les besoins de la m a in -d 'o e u v re
du pays .
20 . ____  L 1 in fluence de vos amis ou vos in terets  p ro fessionnels .
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2 1  . _____V o tre  a p t itu d e  in te lle c tu e lle  ou v o tre  co n cep tio n  de I1 o cc u p atio n .
2 2  . _____L 1 in flu e n c e  de vos p a re n ts  ou les besoins de la m a in -d 1 o eu v re
d u  p a y s .
23  . _____V o tre  sexe ou vos in te re ts  p ro fe s s io n n e ls .
24  .  Le p re s t ig e  de I'o c c u p a tio n  ou I' in flu en c e  de vos am is.
25  .  Les besoins de la m a in -d 1 o e u v re  du p ays  ou v o tre  conception
de I1 o c c u p a tio n .
2 6  . _____Vos in te re ts  p ro fe s s io n n e ls  ou v o tre  a p t itu d e  in te lle c tu e lle .
2 7  .  Le p re s t ig e  de I 1 o cc u p a tio n  ou v o tre  s e x e .
28  .  L ' in flu e n c e  de vos am is ou I1 in flu e n c e  de vos p a re n ts .
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F O R M E  B
C e te s t a p o u r b u t de d e te rm in e r  I'im p o rta n c e  re la t iv e  de  
p lu s ie u rs  e lem ents  dans vos a s p ira tio n s  a la c a rr i& re  de v o tre  c h o ix .  
P ri& re  de fo u r n ir  toutes  les in fo rm a tio n s  dem andees e t de re p o n d re  
fra n c h e m e n t b tou tes  les q u e s tio n s  dans la m esure de vos p o s s ib il i t ie s .
A . In fo rm a tio n  P erso n n e lle
1. In d iq u e z  le nom de I' e ta b lis s e m e n t sco la ire  q u e  vous f re q u e n te z
2. In d iq u e z  v o tre  sexe: a) M a s c u lin ___________; b ) F em in in ______________
3 . In d iq u e z  I1 occupation  de v o tre  p& re _____________________________________
4 . Si v o u s  p o u viez  c h o is ir n 'rm p o r te  q u e lle  c a r r i i r e ,  laq ue lle  
c h o is ir ie z -v o u s ?  ____________________________________________________________
5. Si v o u s  ne pouvez pas c h o is ir  la p ro fess io n  de vos re v e s , q u e l
sera it  v o tre  second ch o ix ? __________________________________________________
6 . A v e z -v o u s  recu  I1 a ide  d 1 un c o n s e ille r  d 1 o r ie n ta tio n  a v a n t de c h o is ir  
la c a r r i& re  dans laq ue lle  vou s  a im e r ie z  vous e n g ag er?  E c riv e z  un X 
dans I'e s p a c e  qu i c o rre s p o n d  a v o tre  re p o n s e . a) O u i b )  N o n ___
II y  a un c e rta in  nom bre  d 1 e lem ents  qui in f lu e n c e n t une  
p e rs o n n e  dans le cho ix  de sa c a r r i& r e .  H u it de ces e lem ents  s en t  
re p re s e n te  s c i-d esso u s  p a r g ro u p e  de d eu x  en 28 d if fe r e n t  p o in ts .
P o u r c h a q u e  p o in t, choisissez I1 e le m e n t qu i a e x e rc e  la p lu s  g ra n d e  
in f lu e n c e  s u r  v o tre  cho ix  d 'u n e  c a r r i& r e .  E c riv e z  le c h if f r e  1_ s u r  la
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ligne plac£e £ cote de chaque paire si le prem ier element est le p lus  
im portan t. Si c 'e s t  le second element qui est le plus im portant, Ecrivez  
le c h if fre  2.
1 .  Le p re s tig e  de I'occupation ou vo tre  conception de I1 occupation .
2 .  L' in flu en ce  de vos parents ou vos in te re ts  professionnels.
3  .  L' in flu en ce  de vos amis ou v o tre  ap titu d e  in te llec tue lle .
4  .  Les besoins de la m a in -d 1 oeuvre du pays ou vo tre  sexe.
5 .  Vos in te re ts  professionnels ou v o tre  conception de I1 occupation .
6  .  Le p re s tig e  de I1 occupation ou I'in flu e n c e  de vos paren ts .
7  .  L 1 in flu en ce  de vos amis ou les besoins de la m ain -d 1 oeuvre  du
pays .
8  .  V o tre  sexe ou vo tre  ap titude  in te llec tu e lle .
9  .  L' in flu en ce  de vos parents ou v o tre  conception de I'o c c u p a tio n .
10 . ____ Vos in te re ts  professionnels ou le p res tig e  de I'o ccu p a tio n .
11 . ____ L' in flu en ce  de vos amis ou vo tre  sexe.
12 . ____ V o tre  a p titu d e  intellectuelle  ou les besoins de la m a in -d 'o e u v re
du p ays .
13 . ____ V o tre  sexe ou I' influence de vos p a ren ts .
14 . ____ V o tre  conception de I'occupation ou I' in fluence de vos am is.
15 . ____ V o tre  a p titu d e  in tellectuelle  ou le p restige  de I 1 occupation .
1 5 .____ Vos’ in te re ts  professionnels ou les besoins de la m a in -d 'o e u v re
du p ays .
17 . ____ V o tre  conception de I'occupation ou vo tre  sexe.
18 . ____ L 'in flu e n c e  de vos parents ou v o tre  a p titu d e  in te llec tu e lle .
19 . ____ Les besoins de la m a in -d 'o eu vre  du pays ou le prestige de
I' o ccu p a tio n .
20. Vos in te re ts  professionnels ou I'in flu e n c e  de vos amis.
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21  . _____ V o tre  co n cep tio n  de I 1 occupation  ou v o tre  a p t itu d e  in te lle c tu e lle .
2 2  . _____ Les beso ins  de la m a in -d 'o e u v r e  du  p ay s  ou I' in flu e n c e  de vos
p a re n ts .
2 3  . _____ Vos in te re ts  p ro fe s s io n n e ls  ou v o tre  s e x e .
24. L 'in flu e n c e  de vos amis ou le p re s tig e  de I'o c c u p a tio n .
2 5  . ____ V o tre  co n cep tio n  de I'o c c u p a tio n  ou les beso ins de la m a in -
d ' o e u v re .
26  . ____ V o tre  a p t itu d e  in te lle c tu e lle  ou vos in te re ts  p ro fe s s io n n e ls .
2 7  . ____ V o tre  sexe ou le p re s t ig e  de I'o c c u p a tio n .
28  . ____ L' in flu e n c e  de vos p a re n ts  ou I' in flu e n c e  de vos am is.
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O C C U P A T IO N A L  S T E R E O T Y P E S  SC A LES (O S S )
T h e  p u rp o s e  o f th is  te s t is to f in d  o u t the  im press ion  th a t you  
have o f  v a rio u s  occu p atio n s  b y  h av in g  you  ju d g e  th e  o ccupations  a g a in s t  
a s e rie s  o f d e s c r ip tiv e  sca les . In  ta k in g  th is  te s t , p lease make y o u r  
ju d g m en ts  on th e  bas is  o f w h at you fee l ab o u t these  o cc u p a tio n s . On each  
page o f  th is  te s t you  will f in d  d if fe r e n t  occu p atio n s  to be ju d g ed  and  
b e n e a th  each one a set o f sca les . You a re  to  ra te  the  occupation  on 
each o f  these scales  in o r d e r .
I f  you fee l th a t th e  occupation  to  be ju d g e d  is v e ry  c losely  
re la te d  to one e n d  o f the  sca le , you sho u ld  p lace y o u r  c h e c k -m a rk  as  
fo llo w s :
p ra tic a l u n p ra c tic a l
o r
p ra tic a l u n p ra c tic a l
I f  you fee l th a t th e  occupation  is q u ite  c lose ly  re la te d  to one o r  
th e  o th e r  end o f  th e  scale (b u t  not e x t r e m e ly ) ,  you should  place y o u r  
c h e c k -m a rk  as fo llo w s:
m ascu line  fem in ine
or
m asculine fem in ine
T h e  d ire c tio n  to w ard  w hich you c h e c k , o f c o u rs e , depends upon  
w hich  o f the tw o en d s  o f th e  scale seems most c h a ra c te r is t ic  o f the  
o ccu p atio n  you  a re  ju d g in g .
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I f  you c o n s id er th e  o c c u p a tio n  to be n e u tra l on th e  s ca le , b o th  
sides o f th e  scale e q u a lly  a ss o c ia te d  w ith  the o cc u p a tio n , o r  i f  th e  scale  
is com plete ly  ir r e le v a n t , u n r e la te d  to the  o c c u p a tio n , then  you  should  
place y o u r  c h e c k -m a rk  in o n e  or th e  two m icdie spaces:
p es s im is tic  o p tim is tic
or
p es s im is tic  o p tim is tic
Im p o rta n t:  (1) p lace y o u r  c h e c k -m a rk s  in th e  m iddle o f  spaces,
not on the  b o u n d aries  :
T h is  Not th is
(2 ) be su re  you check  e v e ry  sca le  fo r  e v e ry  o c c u p a tio n , do n o t om it a n y ;
(3 ) n e v e r  p u t  more th an  one c h e c k -m a rk  on a s in g le  sca le .
You will notice th a t  some scales a re  sometimes fo r  m ore th a n  one 
o cc u p atio n , so do not look b a c k  a n d  fo r th  th ro u g h  th e  sca les . Do not 
t r y  to rem em ber how you c h e c k e d  s im ilar scales e a r l ie r  in th e  te s t .
M ake each item a sep arate  a n d  in d e p e n d e n t ju d g m e n t. W ork a t  fa ir ly  h igh  
speed th ro u g h  th is  te s t . Do n o t w o rry  o r p u zz le  o v e r  in d iv id u a l item s.
I t  is y o u r  f i r s t  im p ress io n s, th e  im m ediate " fe e lin g s "  a b o u t th e  
o cc u p a tio n s , th a t we w a n t. On th e  o th e r  h a n d , p lease do not be c a re le ss , 
because we w ant y o u r t ru e  im p re s s io n s .*
*  In s tru c tio n s  a d ap ted  from  O 'D o w d  a n d  B eard s lee  (1 9 6 0 ) .
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
188
Social
C o n fo rm in g
G en u in e
Fem inine
In m a te r ia lis tic
In te lle c tu a l
N a tu ra l
A bnorm al
P e rs is te n t
Im p ra c tic a l
T h r i f t y
U n p o p u la r
A n a ly tic a l
C are le ss
M ascu line
U n in q u is it iv e
Em otional
C r it ic a l
N o n -in te lle c tu a l
M eth od ica l
Pessim istic
P rec ise
Ir r a t io n a l
O pen
A u to  M echanic
 :____:____:___  A social
 :____ :___ :___  N o n -c o n fo rm in g
 :___ :___ :___  A r t if ic ia l
 :___ :___ :___  M ascu line
 :___ :___ :___  M a te r ia lis t ic
 :____ :___ :___  N o n -in te lle c tu a l
 :___ :____:___  U n n a tu ra l
 :___ :____:___  Norm al
 :___ :____:___  F le x ib le
 :___ :____:___  P rac tic a l
 •___ :____:___  P ro flig a te
 :____ :___ :___  P o p u la r
Ma them atic ian
 :____ :___ :___  G u llib le
 :___ :____:___  C au tio u s
 :___ : ____:___  Fem in ine
 :____ :___ :___  C u rio u s
 :____ :___ :___  U nem otional
 :____ :___ :___  U n c r it ic a l
 :____ :___ :___  In te lle c tu a l
 :____ :___ :___  U n m eth o d ica l
 :____:___ :___  O p tim is tic
 :____:___ :___  V a g u e
 :____:___ :___  R atio n al
R e s e rv e d
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C om plicated
Emotional
M asculine
Id e a lis tic
U n im a g in a tive
Im p ractica l
D ep en den t
Log ica I
N on-con fo rm in g  
O p tim is tic  
U n o rig in a l 
R esponsib le
C o o p era tive
U n fr ie n d ly
O p tim is tic
G enerous
F ran k
U n h e lp fu l
In s ig h tfu l
N o n -p e rs u a s iv e
R esponsib le
U nsociab le
T actless
U n d e rs ta n d in g
M u s ic ian
 :____ :___ Sim ple
 :____ :___ U nem otional
 :____ :___ Fem inine
 :____ :___ R ea lis tic
 :____ :___ Im a g in a tiv e
 :____ :___ P rac tic a l
:___  In d e p e n d e n t
 :____ :___ In tu it iv e
 :____ :___ C o n fo rm in g
;___ :____ :___ P ess im istic
:____ :____:___ O rig in a l
:____ :____:___ Ir re s p o n s ib le
P h y s ic ia n
:____ :____:___  U n c o o p e ra tiv e
:___ :___ _____  F r ie n d ly
:____ :____:___  P ess im istic
:____ : ____:___  S e lfis h
:____:___  H y p o c r it ic a l
:____ :____:___  H e lp fu l
:____:___  U n in s ig h tfu l
:___  P e rs u a s iv e
:____ :____:___  Ir re s p o n s ib le
:____:___  Sociable
:___  T a c tfu l
U n s y m p a th e tic
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U n am b itio u s
T im id
D o m in eerin g
E n e rg e tic
K ind
S e lf -e f fa c in g
Im p u ls ive
Pessim istic
S e lf -c o n fid e n t
U nsociab le
T a lk a t iv e
U n co n sc ien tio u s
C o n sc ien tio u s
U nsociab le
R elaxed
E ffic ie n t
F le x ib le
O b e d ien t
D is o rd e r ly
P e rs is te n t
P rac tica l
Im p u ls ive
Im a g in a tiv e
R es erve d
L a w y e r
:____ :____:___ A m b itio u s
 :____ :___ A d v e n tu ro u s
 :____ :___ S u bm iss ive
 :____ :___ L e th a rg ic
:____ :____:___ U n k in d
:____ :____:___ E x h ib it io n is t ic
:____ :____:___ C au tio u s
:____ :____:___ O p tim is tic
 :____ :___ In s e c u re
:____ :____:___ Sociable
:____ :____:___ R e s e rv e d
:____ :____:___ C o n s c ien tio u s
A c c o u n ta n t
:___ :____:____ U n co n sc ie n tio u s
:____ :____:___ Sociable
:____ :____:___ D e fen s iv e
:____ :____:___ In e ff ic ie n t
:____ :____:___ In f le x ib le
:____ :____:___ D is o b e d ien t
:____ :____:___ O rd e r ly
:____ :____:___ F le x ib le
:____ :____:___ Im p ra c tic a l
:____ :____:___ S e lf -c o n tro lle d
:____ :____:___ U n im a g in a tiv e
T a lk a t iv e
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Occupational Stereotypes Scales 
French Version: Echelles D evaluation  
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ES C H E LLE S  D 'E V A L U A T IO N  DE V O T R E  C O N C E P T IO N  
DE C E R T A IN E S  P R O F E S S IO N S
Le b u t  d e  ce te s t es t de d e c o u v r ir  I1 id ee  q u e  les gens se fo n t  
de d if fe re n te s  o c c u p a tio n s , en les fa is a n t ju g e r  c e rta in e s  p ro fess io n s  
d 'a p r& s  une s e rie  d 'E c h e lle s  d e s c r ip t iv e s . En p re n a n t  ce te s t, donnez  
vos opin ions s u iv a n t ce q u e  vous £ p ro u v e z  h I 'e n d r o i t  de ces 
o ccu p atio n s . A c h a q u e  page de ce te s t ,  vou s  tro u v e re z  deux (2 )  
pro fess io n s  d if fe re n te s  q u e  vous d ev ez  c o n s id e re r  e t a u -d esso u s  de 
chacu n e  d 'e l le  u n e  se rie  d 'e c h e lle s .
Si vous p en sez que I 'u n  des a d je c tifs  d e  I'e c h e lle  c o rres p o n d
trfes b ien  a la p ro fe s s io n , vous d evez c o c h e r comme s u it:
p ra tiq u e  peu  p r a t iq u e
ou
p ra tiq u e  peu  p r a t iq u e
Si vous p en sez q u e  I1 a d je c tif  c o rre s p o n d  assez b ien  a la 
pro fessio n  (m ais pas e n t i& re m e n t) , vous d e v e z  c o c h er a in s i:  
m asculine  fem in in
ou
m asculine  fem in in
La d ire c tio n  v e rs  la q u e lle  vous cochez d e p e n d , b ien  s u r , de 
I 'e x tr e m ite  q u i vous  p a ra f t  la p lus  c a ra c te r is t iq u e  de la p ro fe s s io n .
Si vous c o n s id e re z  I'o c c u p a tio n  comme n e u tre  s u r I1 e ch e lle , 
les deux cotes p o u v a n t ega lem en t e tre  lies £ I 'o c c u p a tio n , ou si
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I 1 Echelle est complfetement non approprieee avec I'o ccu p atio n , alors  
cochez dans I 'u n  des deux espaces du milieu:
p ess im is te  o p tim is te
ou
p ess im is te  op tim is te
Im p o rta n t:  (1 )  cochez au m ilieu des e sp ac e s , non sur les lim ites
comme ceci : : : : :  non comme cela :
(2 )  soyez s u r d 'a v o ir  coche p o u r chaque o c c u p a tio n . N 'o m e tte z  r ie n ;
(3 ) ne cochez q u 'u n e  fois sur chaque Echelle.
Vous re m a rq u e re z  q u e  c e rta in e s  Echelles s o n t p a rfo is  u tilis ^ e s  
p o u r p lu s  d 1 une  o c c u p a tio n ; cochez vos responses  sans vous a r r e t e r .  
N 'e s s a y e z  pas de vou s  ra p p e le r  comment vous  avez  coche des ech elles  
sem blab les  un peu p lu s  h a u t dans  le te s t .  P o u r c h a q u e  q uestion  fa ite s -  
vous une o p in io n  d is t in c te , in d e p e n d a n te . R ep o n d ez  v ite  £ ce q u e s tio n ­
n a ir e .  Ne vous tra c a s s e z  pas au su je t d ' une  q u e s tio n  qu i vous  
e m b a rra s s e . C e q u e  nous v o u lo n s , ce sont vos p re m ie res  im p ress io n s , 
vos 11 s e n tim e n ts "  sp o n tan e es  c o n c e rn a n t la p ro fe s s io n . D1 a u tre  p a r t ,  
ne soyez pas n e g lig e n t , p a rc e  q u ' il nous fa u t  vos im pressions re e lle s .
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M ecanic ien
Sociable  :____ :___:_____:___ :
C o n fo rm is te   :____ :___:_____:___ :
S ^ rieu x   :____ :___:_____ :___ :
Fem inin  :____ :___:_____:___ :
N o n -m a te r ia lis te  ___ :____ :___:_____. ____:__
In te lle c tu e l  :____ :___:____ :___ :__
N a tu re l  :____ :___:_____:____:__
S in g u lie r   :____ :___:_____:____:__
C o n s ta n t  :____ :___:_____:____:__
Peu p ra t iq u e   :____ :___:____ :____:__
Econome  :____ :___:____ :____:__
Im p o p u la ire   :____ :___:_____:____:__
Ma them atic ien
A n a iy s te   :____ :___:_____:____:__
N e g lig e n t  :____ :___:____ :____:__
M asculin   :____ :___:_____:____:__
E s p rit  p a s s if   :____ :___:____ :____:__
Em otif  :____ :___: _____:____:__
C r it iq u e   :____ :___:_____:____:__
N o n -in te lle c tu e l ___ :____ :___:_____:____:__
M eth o d iq u e   :____ :___:____ :____:__
Pessim iste  :____ :___:_____:____:__
M etic u leu x   :____ :___:_____:____:__
N o n -ra tio n a lis te  ___ :____ :___:____ :____:__
O u v e rt
Insociable
Non-conform iste
F riv o le
Ma sculin
M at^ria lis te
N o n -in te llec tu e l
Peu nature l
O rd in a ire
Inconstan t
P ra tiq u e
Prod igue
Populaire
C re d u le
P ru d en t
Fem inin
E s p r it  inqu is iteur  
Calme
D ep o u rvu  de sens 
c r it iq u e
in te llec tu e l
N on-m ethodique
O ptim iste
Peu soigneux
R ationaliste
R eserve
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M usicien
C om pliqu£   :____ :____:__:_____:
E m o tif  :____ :____:__:_____:
M ascu lin   :____ :____:__:_____:
Id ^ a lis te   :____ :____:__:_____:
N o n -im a g in a tif  ____:
R e v e u r   :____ :
S u b o rd o n n e   :____ :____:__:_____:
L o g iq u e   :____ :____:__:_____:
N o n -c o n fo rm is te  ___ :____ :____:__:____ :
O p tim is te   :____ :____:__:_____:
O rd in a ire   :____ :____:__:_____:
R esponsab le   :____ :____:__:_____:
Me dec in
C o o p e ra te u r  :____ :____:__:____ :
A n tip a th iq u e   :_____:____:__:____ :
O p tim is te   :____ :____:__:____ :
G e n e re u x   :____ :____:__:____ :
s in c e re   :____ :____:__:____ :
Peu secourab le  ___ :_____:____:__:____ :
P e rsp icace   :____ :____:__:____ :
N o n -p e rs u a s if  ___ :____ :____:__:____ :
R esponsab le   :____ :____:__:____ :
In s o c ia b le   :_____:____:__:____ :
Sans ta c t  :_____:____:__:____ :
C o m p re h e n s if  :_____:____:__:____ :
Simple
N on-Em otif
Fem inin
Realiste
Im ag in a tif
P ra tiq u e
In d ep en d en t
in tu i t i f
Conform iste
Pessimiste
O rig in a l
I rresp o n  sable
N o n -co o p era teu r
Sym path ique
Pessim iste
Egoiste
H yp o crite
Secourable
Borne
P ersu as if
I rresp o n  sable
Sociable
Plein de tact
Peu com patissant
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A vo c a t
M odeste  :____ :____:____:___
Tim id e   :____ :____:____:___
D o m in a te u r  :____ :___ :____:___
E n e rg iq u e   :____ :____:____:___
A im abie   :____ :____:____:___
D iscr& t  :____ :____:____:___
Im p u ls if  :____ :____:____:___
Pessim iste   :____ :____:____ :___
C o n fia n t  :____ :____:____:___
In so c ia b le   :____ :____:____:___
B a v a rd   :____ :____:____:___
Peu c o n s c ie n c ie u x  ___ :____ :____:____:___
C o m p tab le
In soc iab le   :____ :____:____:___
C o n s c ien c ieu x   :____ :____:____:___
D eten d u   :____ :____:____:___
C o m p eten t  :____ :____:____:___
In c o n s ta n t  :____ :____:____:___
Soumis  :____ :____:____:___
D eso rd o n n e   :____ :____:____:___
Resolu  :____ :____:____:___
P ra tiq u e   :____ :____:____:___
Im p u ls if   :____ :____:____:___
Im a g in a tif   :____ :____:____:___
T a c itu rn e
A m bitieux
A v e n tu re u x
Docile
N onchalant
Peu aimabie
E xh ib itio n n is te
C irconspect
Optim iste
A n x ie u x
Sociable
T a c itu rn e
Consciencieux
Sociable
Peu consciencieux  
A gite
Incom petent
C onstant
In soumis
M ethodique
Irreso lu
Peu p ra tiq u e
Reflechi
Sans im agination  
B avard
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TABLE 24
SCALE CONTRASTS FOR THE TOTAL RESPONDENTS
ALPHA 1 - ALPHA 8 = .507
ALPHA 2 - ALPHA 8 - .543
ALPHA 3 - ALPHA 8 = - .6 5 9
ALPHA 4 - ALPHA 8 = -1 .0 1 2
ALPHA 5 - ALPHA 8 = .816
ALPHA 6 - ALPHA 8 = .100
ALPHA 7 _ ALPHA 8 = - .4 1 6
Setting  the smallest scale values a4 to zero, the adjusted  
scale values fo r  the to ta l  respondents are obtained by adding 1.012  
to each contrast (See Table 25).
TABLE 25
ADJUSTED SCALE VALUES FOR 
THE TOTAL RESPONDENTS
Professional in te res t a l 1.519 t i \v ■** /
Concept o f  occupations a2 1.555 (2)
Parental influence a3 .353 (7)
Peer in fluence a.4 0 (8)
In te l le c tu a l  a b i l i t y a5 1.828 (1)
H a i t i 's  manpower needs a6 1.112 (4)
Sex of the respondents a  7 .596 (6)
Prestige o f occupations a8 1.012 (5)
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TABLE 26
SCALE CONTRAST FOR MALE STUDENTS
ALPHA 1 - ALPHA 8 = .476
ALPHA 2 - ALPHA 8 = .536
ALPHA 3 - ALPHA 8 = -.735
ALPHA 4 - ALPHA 8 = -1.049
ALPHA 5 - ALPHA 8 = .788
ALPHA 6 - ALPHA 8 = .191
ALPHA 7 _ ALPHA 8 = -.512
Setting the smallest scale values a4 to zero, the adjusted  
scale values fo r  male students are obtained by adding 1.049 to each 
contrast (See Table 27).
TABLE 27
ADJUSTED SCALE VALUES FOR MALE STUDENTS
Professional In te res t a l 1.525 (3)
Concept of Occupations a2 1.586 (2)
Parental Influence a3 .314 (7)
Peer Influence a.4 0 (8)
In te l le c tu a l  A b i l i ty a5 1.837 (1)
H a i t i 's  Manpower Needs a6 1.24 (4)
Sex of the Respondents a7 .537 (6)
Prestige of Occupations a8 1.049 (5)
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TABLE 28
SCALE CONTRASTS FOR FEMALE STUDENTS
ALPHA 1 - ALPHA 8 .573
ALPHA 2 - ALPHA 8 .559
ALPHA 3 - ALPHA 8 = -.521
ALPHA 4 - ALPHA 8 = -.959
ALPHA 5 - ALPHA 8 .876
ALPHA 6 - ALPHA 8 = -.095
ALPHA 7 - ALPHA 8 = -.237
Setting the smallest scale values a4 to zero, the adjusted
scale values fo r  female students are obtained by adding .959 (see 
Table 29).
TABLE 29
ADJUSTED SCALE VALUES FOR FEMALE STUDENTS
Professional In terest a l 1.532 (2 )
Concept o f  Occupations a 2 1.518 (3 )
Parental Influence a 3 .438 (7)
Peer Influence a.4 0 (8 )
In te l le c tu a l  A b i l i ty a5 1.835 (1)
H a i t i 's  Manpower Needs a6 .864 (6 )
Sex of the Respondents a.7 .722 (5 )
Prestige o f  Occupations a8 .959 (4 )
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TABLE 28
SCALE CONTRASTS FOR FEMALE STUDENTS
ALPHA 1 -  ALPHA 8 .573
ALPHA 2 -  ALPHA 8 .559
ALPHA 3 -  ALPHA 8 = -.521
AlPHA 4 -  ALPHA 8 = -.959
ALPHA 5 -  ALPHA 8 .876
ALPHA 5 -  ALPHA 8 .095
ALPHA 7 -  ALPHA 8 = -.237
Setting the smallest scale values a4 to zero, the adjusted 
scale values for female estudens are obtained by adding .959 (See 
Table 29).
TABLE 29
Professional In te res t a l 1 .532 (2 )
Concept of Occupations a2 1 .518 (3 )
Parental Influence a3 .438 (7 )
Peer Influence a.4 0 (8 )
In te l le c tu a l  A b i l i ty a5 1 .835 (1 )
H a i t i 's  Manpower Needs a6 .864 (6 )
Sex o f the Respondents a7 .722 (5 )
Prestige of Occupations a8 .959 (4 )
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TABLE 30
SCALE CONTRAST FOR PRIVATE SCHOOL STUDENTS
ALPHA 1 -  ALPHA 8 = .512
ALPHA 2 -  ALPHA 8 = .537
ALPHA 3 -  ALPHA 8 = - .6 6 2
ALPHA 4 -  ALPHA 8 = - .9 7 4
ALPHA 5 -  ALPHA 8 = .781
ALPHA 6 -  ALPHA 8 = .021
ALPHA 7 ALPHA 8 - .366
Setting the smallest scale values a4 to zero, the adjusted 
scale values fo r  priva te  school students are obtained by adding .974 
to each contrast (See Table 31).
TABLE 31
ADJUSTED SCALE VALUES FOR 
PRIVATE SCHOOL STUDENTS
Professional In te res t a l 1 .486 (3)
Concept of Occupations a2 1.511 (2)
Parental Influence a3 .312 (7 )
Peer Influence a4 0 (8 )
In te llec tua l A b i l i t y a5 1 .755 (1 )
H a it i 's  Manpower Needs a6 .995 (4 )
Sex of the Respondents a7 .608 (6 )
Prestige of Occupations a8 .974 (5 )
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TABLE 32
SCALE CONTRASTS FOR "LYCEE" STUDENTS
ALPHA 1 - ALPHA 8 = .518
ALPHA 2 - ALPHA 8 = .578
ALPHA 3 -  ALPHA 8 = -.673
ALPHA 4 -  ALPHA 8 = -1.271
ALPHA 5 - ALPHA 8 = 1.050
ALPHA 6 ALPHA 8 = 279
ALPHA 7 - ALPHA 8 = -.559
Setting the smallest scale values a4  to zero, the adjusted 
scale values fo r  ''LYCEE" STUDENTS are obtained by adding 1.271 to 
each contrast (See Table 33).
TABLE 33
ADJUSTED SCALE VALUES FOR "LYCEE" STUDENTS
Professional In te res t a l 1 .789 (3 )
Concept of Occupations a.2 1.849 (2 )
Parental Influence a.3 .598 (7 )
Peer Influence a.4 0 (8 )
In te l le c tu a l  A b i l i ty a.5 2 .321 (1 )
H a it i 's  Manpower Needs a6 1.55 (4 )
Sex of the Respondents a.7 .712 (6 )
Prestige of Occupations a.8 1.271 (5 )
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TABLE 34
SCALE CONTRASTS FOR
CAPITAL CITY SCHOOL STUDENTS
ALPHA 1 - alpha 8 .483
ALPHA 2 - ALPHA 8 .521
ALPHA 3 - ALPHA 8 = - .6 99
ALPHA 4 - ALPHA 8 = -1 .081
ALPHA 5 - ALPHA 8 .773
ALPHA 6 - ALPHA 8 .044
ALPHA 7 - ALPHA 8 = - .455
Setting the smallest scale values a.4 to zero, the adjusted  
scale values for cap ita l c i t y  school students were obtained by 
adding 1.081 to each contrast (s> - Table 35).
TABLE 35
ADJUSTED SCALE-VALUES FOR 
CAPITAL CITY SCHOOL STUDENTS
Professional In terest a l 1.564 (3)
Concept of Occupations a2 1.602 (2)
Parental Influence a3 .382 (7)
Peer Influence a4 0 (8)
In te l le c tu a l  A b i l i ty a5 1.854 (1)
Hai t i ' s Manpower Needs a5 1.125 (4)
Sex of the Respondents a.7 .626 (6)
Prestige of Occupations a8 1.081 (5)
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TABLE 36
SCALE CONTRASTS FOR PROVINCIAL STUDENTS
ALPHA 1 - ALPHA 8 .650
ALPHA 2 - ALPHA 3 .684
ALPHA 3 - ALPHA 8 = -.439
ALPHA 4 - ALPHA 8 = -.647
ALPHA 5 - ALPHA 8 = 1.110
ALPHA 6 - ALPHA 8 .440
ALPHA 7 _ ALPHA 8 = - .190
Setting the smallest scale values a4 to zero, the adjusted  
scale values fo r  provincial students were obtaintd by adding .647 
to each contrast (see Table 37).
TABLE 37
ADJUSTED SCALE-VALUES FOR PROVINCIAL STUDENTS
Professional In terest a l 1 .297 (3 )
Concept of Occupations a2 1.331 • (2 )
Parental Influence a3 .208 ( 7 )
Peer Influence a4 0 (8)
In te l le c tu a l A b i l i ty ql5 1.757 (1)
H a i t i 's  Manpower Needs a.6 1.087 (A)
Sex of the Respondents a7 .457 (6 )
Prestige of Occupations aS .647 (5 )
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TABLE 38
SCALE CONTRASTS FOR STUDENTS
FROM LOW SOCIO-ECONOMIC LEVEL
ALPHA 1 - ALPHA 8 = .488
ALPHA 2 - ALPHA 8 = .591
ALPHA 3 - ALPHA 8 = -.693
ALPHA 4 - ALPHA 8 = -1.030
ALPHA 5 - ALPHA 8 = .805
ALPHA 6 - ALPHA 8 = .213
ALPHA 7 - ALPHA 8 -.514
Setting the smallest scale values a4 to zero, the adjusted  
scale values fo r  estudents from low socio-economic leve l were obtained 
by adding 1.030 to each contrast (see Table 39).
TABLE 39
ADJUSTED SCALE-VALUES FOR STUDENTS 
FROM LOW SOCIO-ECONOMIC LEVEL
Professional In te res t a l 1 .518 ( 3 )
Concept of Occupations a2 1.621 ( 2 )
Parental Influence a3 .337 (7 )
Peer Influence a4 0 ( 3 )
In te l le c tu a l  A b i l i ty a.5 1 .835 ( 1 )
H a it i 's  Manpower Needs a6 1 .243 (4)
Spx o f the Respondents a.7 .516 (6 )
Prestige of Occupations aS 1.030 (5 )
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TABLE 40
SCALE CONTRASTS FOR STUDENTS
FROM MIDDLE SOCIO-ECONOMIC LEVEL
ALPHA 1 - ALPHA 8 = .516
ALPHA 2 - ALPHA 8 = .449
ALPHA 3 - ALPHA 8 = -.5 91
ALPHA 4 - ALPHA 8 = - .971
ALPHA 5 - ALPHA 8 = .709
ALPHA 6 - ALPHA 8 =
CSJ
oo1
ALPHA 7 _ ALPHA 8 = - .3 6 7
Setting the smallest scale values a4 to zero, the adjusted  
scale values fo r  students from middle socio-economic level were 
obtained by adding .971 to each contrast (see Table 41).
TABLE 41
ADJUSTED SCALE-VALUES FOR STUDENTS 
FROM MIDDLE SOCIO-ECONOMIC LEVEL
Professional In te re s t a l 1 .487 (2)
Concept o f Occupations a 2 1 .42 (3 )
Parental Influence a3 .38 (7 )
Peer Influence a4 0 (8 )
In te l le c tu a l  A b i l i t y a5 1 .68 (1)
H a i t i 's  Manpower Needs a6 .969 (5 )
Sex of the Respondents a.7 .604 (6 )
Prestige of Occupations a8 .971 (4 )
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TABLE 42
SCALE CONTRASTS FOR STUDENTS
FROM HIGH SOCIO-ECONOMIC LEVEL
ALPHA 1 - ALPHA 8 .884
ALPHA 2 - ALPHA 8 .566
ALPHA 3 - ALPHA 8 = - . 8 4 7
ALPHA 4 - ALPHA 8 = - 1 . 4 2 6
ALPHA 5 - ALPHA 8 = 1 .37 5
ALPHA 6 - ALPHA 8 = - . 2 3 8
ALPHA 7 - ALPHA 8 = - . 1 1 2
Setting the smallest scale values a4 to zero , the adjusted 
scale values fo r  students from high socio-economic level were obtained 
by adding 1.426 to each contrast (see Table 43).
TABLE 43
ADJUSTED SCALE-VALUES FOR STUDENTS 
FROM HIGH SOCIO-ECONOMIC LEVEL
Professional In terest a l 2 .31 (2)
Concept of Occupations a 2 1 .99 2 (3)
Parental Influence a3 .5 79 (7 )
Peer Influence a.4 0 (8 )
In te llec tua l A b i l i ty a5 2 .80 1 (1 )
H a it i 's  Manpower Needs a.6 1 .1 8 8 (6)
Sex of the Respondents 1 .3 1 4 (5 )
Prestige of Occupations a8 1 .42 6 (4)
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TABLE 44
RANK ORDER OF THE EIGHT FACTORS FOR EACH GROUP
F a c t o r s
T o t a l  Re­
s p o n d e n t s M a le Fernal e
P r i v a t e
S c h o o l
S t u d e n t s
" l y c e e s "
S t u d e n t s
C 1 t y -
S c h o o l
S t u d e n t s
P r o v i n c i a l
S c h o o l
S t u d e n t s
Low
S . E . L .
S t u d e n t s
M e d iu m
S . E . L .
S t u d e n t s
H1gl
S . E . I
S tu d e i
I n t e r e s t 3 3 2 3 3 3 3 3 2 2
C o n c e p t i o n  o f  o c c u p a t i o n s 2 2 3 2 2 2 2 2 3 3
P a r e n t s '  I n f l u e n c e 7 7 7 7 7 7 7 7 7 7
F r i e n d s '  I n f l u e n c e 8 8 8 8 8 8 8 8 8 8
I n t e l l e c t u a l  a b i l i t y i 1 1 1 1 1 1 1 1 1
M a n p o w e r  n e e d s 4 4 6 4 4 4 4 4 5 6
Sex 6 6 5 6 6 6 6 6 6 5
P r e s t i g e  o f  o c c u p a t i o n s 5 5 4 5 5 5 5 5 4 4
01
2
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TABLE 45
CORRELATION MATRIX OF THE RANK ORDER
Private C ity - Provincial Low Medium High
Total Re- School "Lycees" School School S.E.L. S.E.L. S.E.L.
Groups spondents Male Female Students Students Students Students Students Students Students
1 2 3 4 5 6 7 8 9 10
1 1 .905 1 1 1 1 1 .950 .905
2 .905 1 1 1 1 1 .950 .905
3 .905 .905 .905 .905 .905 .978 1
4 1 1 1 1 .950 .905
5 1 1 1 .950 .905
6 1 1 .950 .905
7 1 .950 .905
8 .950 .905
9 .976
10
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